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of the European Commission. The European Commission is not liable for any use that may be made of the information contained herein.  

Executive Summary

At this stage, this deliverable give provides a documentation of the connection of the infusion of ICTeEfS methodologies described in D4.2 and 

in connection to the preservice revised courses (D4.3). The student-driven learning activities developed by our staff from partner universities 

presented here will constitute a resource for the in-service ICT teacher coordinators and other ICT knowledgeable teachers e-Toolkit to be used 

for the capacity building program to be carried out by the end of 2020. The in-service capacity building materials that are currently being 

developed will be incorporated into the multilingual e-Toolkit continuously updated through the student-driven learning activities that will be 

developed by in-service teacher trainees during the training process.  In this report we also add the student-driven lesson plans developed by the 

European staff at Frederick University and University of Crete considered as “good examples”. 



CURRICULUM AREAS

Social Studies (e.g. Civics, 
Geography, History, 
Economics, Life Skills, 
Business, etc.)

Sciences (e.g. Physics, 
Biology, etc.)

Mathematics Language Arts

SDG1: End 
poverty in all its 
forms everywhere 

5 September 
International Day of 
Charity 
(A/RES/67/105) 

17 October 
International Day for 
the Eradication of 
Poverty 
(A/RES/47/196) 

20 February World Day 
of Social Justice   
(A/RES/62/10)

After solving the math 
problem, ask learners in the 
class to view this video in 
pairs: 
https://youtu.be/O9R52UlD
pWg 

Introduce learners the 
theme of poverty line 
income (PLI) , hardcore 
poor and poverty incidences 
connecting it to human 
rights and social justice.. 

In 2014, household incomes 
of below RM580 in 
peninsular Malaysia, 
RM660 in Sarawak and 
RM710 in Sabah and 
Labuan were categorised as 
“hardcore poor”. The 
household incomes for 
“hardcore poor” changes by 
year. The table below 
shows the poverty 
incidence Incidence of 
rural, urban and overall 
poverty in Malaysia 
(1970-2012) 

The Malaysian 
government has 
categorized the low 
income households 
as B40. 

Find out from the 
video, how the 
categorization has 
been made? 

Compare the 
percentage of B40 
in 2019 and 2018 
for household in 
Kuala Lumpur. 
Browse through the 
internet to get this 
information. 

http://www.un.org/en/events/charityday/
http://www.un.org/en/events/charityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/67/105
http://www.un.org/en/events/povertyday/
http://www.un.org/en/events/povertyday/
http://www.un.org/en/events/povertyday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/47/196
http://www.un.org/en/events/socialjusticeday/
http://www.un.org/en/events/socialjusticeday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/62/10
https://youtu.be/O9R52UlDpWg
https://youtu.be/O9R52UlDpWg
https://youtu.be/O9R52UlDpWg


1. Using open office
spreadsheet or
geogebra, create 3
line graphs to show
the growth of urban,
rural and overall
poverty in Malaysia
from 1970 to 2012
What observations
can you make?

2. Figure out how
poverty incidence is
calculated. Is there a
better way to
measure poverty
incidence?

3. Some commenters
might not agree with
the statistics
presented in the

What is your 
observations and 
comments? 

Present your 
argument to the 
whole class 



table since they 
view that poverty 
incidence does not 
really reflect the real 
situation. Discuss 
about this. 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity? 

10 Cs to be developed: Communication, collaboration, critical thinking, connectivity, construction of knowledge 

Sustainability: Justice, social, cultural 

Learning pillars to be developed: Learning to be, Learning to know, Learning to do, Learning to live together,  Learning to transform 
oneself and society, Learning to share 

The relevant units 
in the text-books 
(e.g. Math Grade 
3, text-book unit X, 
page xx).

Form 2 Geography 

Topic 4: Geographical 
Region Asia 

Content Standard: 
4.2 Type and transportation 
development in Asia 

Form 2 Mathematics 

Topic 8: GRAPH of 
FUNCTIONS 

Content standard: 
8.1 Functions 

Learning standards:: 

Form 2 English 
Language 

TOPIC 4: 
WRITING 
SKILLS 

Content 
standards: 



Learning standards: 
4.2.3 Evaluate the impact of 
transportation to the 
community, economy and 
environment in Asia 

8.1.2 Be able to identify 
functions 
and provide justifications 
base on the representations 
in the form of table, graphs 
and equations. 

4.1 Communicate 
intelligibly through 
print and digital 
media on familiar 
topics 

Focus: 
Organize 
information 
coherently 

Learning 
standards: 
4.1.5 Organize, and 
sequence ideas 
within short texts 
on familiar topics 

Performance 
Level: 
6- Pupil exceeds
expectations of the
curriculum target



SDG2: End 
hunger, achieve 
food security and 
improved 
nutrition, and 
promote 
sustainable agricul
ture 

28 Μay World Hunger 
Day

7 June  World Food 
Safety 
Day (A/RES/73/250) 

16 October World Food 
Day  [FAO] 
(A/RES/35/70) 

Ask students to watch this 
video 

https://youtu.be/t7syBw54r
C8 

Based on the video, ask 
students to discuss about 
food security status, issues 
and challenges in Malaysia 

Ask students to list down 
the importance of food 
security towards Malaysia 
citizen. 

Ask students to collect 
receipts and list their school 
expenses for a week. Make 
a comparison on what day 
your spend is most and 
why? 

The United Nations 
has set ending 
hunger, achieving 
food security and 
improved nutrition, 
and promoting 
sustainable 
agriculture as the 
second of its 17 
Sustainable 
Development Goals 
(SDGs) for the year 
2030. Please write 
an essay about the 
factors that 
contribute to 
children hunger and 
poverty. 

https://www.un.org/en/events/foodsafetyday/
https://www.un.org/en/events/foodsafetyday/
https://www.un.org/en/events/foodsafetyday/
http://undocs.org/A/RES/73/250
http://www.fao.org/world-food-day
http://www.fao.org/world-food-day
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/35/70
https://youtu.be/t7syBw54rC8
https://youtu.be/t7syBw54rC8


What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity?  

 

The relevant units 
in the text-books 
(e.g. Math Grade 
3, text-book unit X, 
page xx).   

  DSKP Biology Form 5, 
Unit 25: Environmental 
Sustainability, page 172 

DSKP Mathematics Form 
3, Unit 3: Consumer 
Mathematics: Savings and 
Investments, Credit and 
Debt, page 39 

DSKP Engligh 
Form 3, Unit 4: 
Writing, page 34 

SDG3:  Ensure 
healthy lives and 
promote 
well-being for all 
at all ages 

 

20 March International 
Day of Happiness  
(A/RES/66/281) 

Teacher introduces learners in 
class with Healthy Cleanliness 
topic. Learners are asked to 
watch  a video 

https://youtu.be/nHcBxBlignc 
  
From the video teacher will ask      
learners to identify the main     
issues/what are things can    
people do to make sure river are       

Teacher asks the students to list 
down the causes of the illness that 
comes from a dirty environment 
and what community should do to 
make sure the clean and healthy 
environment. 

Besides, they are encouraged to 
provide at least 1 example of 

Students investigate how Body 
Mass Index (BMI) values are 
calculated, and how the 
information can be used. 

Students will calculate body mass 
index (BMI), using 
measurements of height and 
weight for six different fictitious 
individuals. Although BMI is not 

Students are asked to 
give a speech on a 
cleanliness campaign in 
classroom/school. 

 

http://www.un.org/en/events/happinessday/
http://www.un.org/en/events/happinessday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/66/281
https://youtu.be/nHcBxBlignc


7 April World Health 
Day  [WHO] 
(WHA/A.2/Res.35) 

28 April World Day for 
Safety and Health at 
Work 

15 June World Elder 
Abuse Awareness Day 
(A/RES/66/127) 

clean in the video (answer :      
education) 

health-related effects to humans 
caused by dirty river. 

a direct measure of body fatness, 
it is a fairly reliable indicator of a 
person’s fat levels, and an 
elevated BMI can be a sign of 
future health risks. 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity?

The relevant units 
in the text-books 
(e.g. Math Grade 

DSKP Biology Form 5, 
Unit 25: Environmental 
Sustainability, page 172 

DSKP Mathematics Form 
3, Unit 1: Index, page 31 

DSKP Engligh 
Form 3, Unit 2: 
Speaking, page 26 

http://www.who.int/campaigns/world-health-day/
http://www.who.int/campaigns/world-health-day/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/elderabuse/
http://www.un.org/en/events/elderabuse/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/66/127


3, text-book unit X, 
page xx).   

 

SDG4:  Ensure 
inclusive and 
equitable quality 
education and 
promote life-long 
learning 
opportunities 
for all 

8 September 
International Literacy 
Day  (UNESCO 14 
C/Resolution 1.441) 

28 September 
International Day for 
Universal Access to 
Information [UNESCO] 
(38 C/70) 

After solving the math 
problem, ask learners in the 
class to watch the following 
story  
https://youtu.be/0iySiqarRr
0 
  
Ask them to discuss in a 
group of three, what are the 
issues of education among 
Orang Asli (aboriginal 
people in Malaysia) 
  
Introduce learners the 
theme of equity in 
education connecting it to 
human rights and social 
justice. 

  Many researches show that 
aboriginal students are 
weak in mathematics and 
literacy. Typically 
Malaysian students take 
written test rather than oral 
test for mathematics. The 
table below shows the 
scores of a group of 
aboriginal students in 
mathematics written and 
oral test. 
  

scores Number of 
students 

Written 
test 

Oral 
test 

80-10
0 

0 19 

What actually is the 
situation of 
aboriginal 
students? 
  
Why are they not 
performing as well 
as non aboriginal 
students? 
  
If you were the 
Malaysian minister 
of education, what 
would you do? 
  
What initiative the 
Malaysian 
government has 
taken? Support 
your facts base on 
official reports in 
the internet. 

 

http://www.un.org/en/events/literacyday/
http://www.un.org/en/events/literacyday/
http://unesdoc.unesco.org/images/0011/001140/114048e.pdf#xml=http://www.unesco.org/ulis/cgi-bin/ulis.pl?database=&set=4F900510_3_79&hits_rec=111&hits_lng=eng%23page=23
http://unesdoc.unesco.org/images/0011/001140/114048e.pdf#xml=http://www.unesco.org/ulis/cgi-bin/ulis.pl?database=&set=4F900510_3_79&hits_rec=111&hits_lng=eng%23page=23
https://en.unesco.org/commemorations/accesstoinformationday
https://en.unesco.org/commemorations/accesstoinformationday
https://en.unesco.org/commemorations/accesstoinformationday
http://unesdoc.unesco.org/images/0023/002352/235297e.pdf
https://youtu.be/0iySiqarRr0
https://youtu.be/0iySiqarRr0
https://youtu.be/0iySiqarRr0


60-79 19 12 

40-59 15 7 

20-39 10 6 

0-19 0 0 

Total 44 44 

1. Write 3 sentences to
explain information
from the table.

2. Using geogebra or
openoffice
spreadsheet, create a
bar graph that
compare the scores
of written and oral
test.

3. Base on the graph
make an
interpretation.

What initiative 
work and what not? 
Explain why. 

To answer these 
questions, try to get 
as much 
information from 
the video. You may 
also search other 
relevant articles 
from the internet to 
help you answer 
the questions 



What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity? 

10 Cs to be developed: Communication, collaboration, critical thinking, connectivity, construction of knowledge 

Sustainability: Justice, social, cultural 

Learning pillars to be developed: Learning to be, Learning to know, Learning to do, Learning to live together,  Learning to transform 
oneself and society, Learning to share 

The relevant units 
in the text-books 
(e.g. Math Grade 
3, text-book unit X, 
page xx). 

 Form 2 Geography 
  
Topic 4: Geographical 
Region Asia 
  
Content Standard: 
  
4.1 Different climate and its 
influence on human 
activities 
  
Learning standards: 
  
Comparing the influence of 
different climates on human 
activities 

  Form 2 Mathematics 
Topic 2: Centrality 
  
Content Standard: 
  
12.1 Centrality 
  
Learning standards:: 
  
12.1.7Applying the 
understanding on centrality 
to make predictions, 
making convincing 
arguments and drawing 
conclusions. 
  

FORM 2 English 
Language 
TOPIC 4: 
WRITING 
SKILLS 
Content 
standards: 
4.2 Communicate 
with appropriate 
language, form and 
style 
Focus : 
Plan. Draft and edit 
work appropriately 
  

 



Learning 
standards: 
4.2.3 Produce a 
plan or draft of two 
paragraphs or more 
and modify this 
appropriately either 
in response to 
feedback or 
independently 

Performance 
Level: 
6- Pupil exceeds
expectations of the
curriculum target

SDG5: Achieve 
gender equality 
and empower all 
women and girls

11 February 
International Day of 
Women and Girls in 
Science (A/RES/70/212)

8 March International 
Women's Day 

25 November 
International Day for 
the Elimination of 

Female Male 

Warm Tough 

Kind/polit
e 

Strong 

Sensitive Accomplish
ed 

Gentle Aggressive 

Learners are asked to watch an 
eye opener video named 

Getting To Equal: Promoting 
Gender Equality through Human 
Development 

https://youtu.be/PFVCNUOM5Us 

Ask learners to share their 
opinion on scientific consensus of 
gender equality in group. 

Ask students to identify the 
frequency and percentage of 
school prefects in his/her school 
in terms of their gender from 
2010 to 2020. 

Warm up activity to 
raise awareness of 
gender stereotyping in 
our thinking. 

Teachers will read out 
the following list and 
ask for hands up if you 
think it’s a girl thing 
and no hand up if you 
think it’s a boy thing or 
vice versa. 

http://www.un.org/en/events/women-and-girls-in-science-day/index.shtml
http://www.un.org/en/events/women-and-girls-in-science-day/index.shtml
http://www.un.org/en/events/women-and-girls-in-science-day/index.shtml
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/70/212
http://www.un.org/en/events/womensday/
http://www.un.org/en/events/womensday/
http://www.un.org/en/events/endviolenceday/
http://www.un.org/en/events/endviolenceday/
https://youtu.be/PFVCNUOM5Us


Violence against 
Women 
(A/RES/54/134) 

Ask the student to explain the 
reason why people often perceive 
women underperformance than 
men. Give 5 reason. 

Besides, they are encouraged to 
propose at least 1 program to 
strengthen investments in quality 
human development that address 
these gender disparities and create 
equal opportunity. 

· Burping and
Farting

· Rescuing
· Dancing
· Cooking
· Pink
· Doctor
· Nurse
· A six pack
· Blue

Once you have read 
through the whole list 
ask the following 
questions: 

Ø Why do you think
there was so
much
agreement?

Ø Where do these
ideas come
from?

Ø Is it true that
these are just
girls or boys
things?

Ø Where are these
answers coming
from?

http://www.un.org/en/events/endviolenceday/
http://www.un.org/en/events/endviolenceday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/54/134


What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity?

The relevant units 
in the text-books 
(e.g. Math Grade 
3, text-book unit X, 
page xx).

DSKP Biology Form 5, 
Unit 25: Environmental 
Sustainability, page 172 

DSKP Mathematics Form 
1, Unit 1: Ratio Number, 
page 29 

DSKP Engligh 
Form 3, Unit 2: 
Speaking, page 26 

SDG6: Ensure 
availability and 
sustainable 
management of 
water and 
sanitation for all

22 March World Water 
Day 

12 December 
International Universal 
Health Coverage 
Day (A/RES/72/138)

Ask learners in the class to 
listen and pay full attention 
to the following story 
https://www.youtube.com/
watch?v=qIUT2PzOsfM 

Ask learners to identify the 
importance of water and 
sanitation in daily life. 

Ask learners in the class to 
listen and pay full attention 
to the following story 
https://www.youtube.com/w
atch?v=qIUT2PzOsfM 

What happened to the 
contaminated water after 
boiled for 1 minute? How it 

Ask learners in the class to 
listen and pay full attention 
to the following story 
https://www.youtube.com/
watch?v=qIUT2PzOsfM 

Based on the video, how 
much water, sugar and salt 
is needed to prepare 

Ask learners in the 
class to listen and 
pay full attention to 
the following story 
https://www.youtub
e.com/watch?v=qIU
T2PzOsfM 

http://www.un.org/en/events/universal-health-coverage/
http://www.un.org/en/events/universal-health-coverage/
http://www.un.org/en/events/universal-health-coverage/
http://undocs.org/A/RES/72/138
https://www.youtube.com/watch?v=qIUT2PzOsfM
https://www.youtube.com/watch?v=qIUT2PzOsfM
https://www.youtube.com/watch?v=qIUT2PzOsfM
https://www.youtube.com/watch?v=qIUT2PzOsfM
https://www.youtube.com/watch?v=qIUT2PzOsfM
https://www.youtube.com/watch?v=qIUT2PzOsfM
https://www.youtube.com/watch?v=qIUT2PzOsfM
https://www.youtube.com/watch?v=qIUT2PzOsfM
https://www.youtube.com/watch?v=qIUT2PzOsfM


  
Then, learners are asked to 
explain the moral of the 
story corresponding to 
Civics/Geography/History/
Economics/Life 
Skills/Business/etc. 

became safe for drinking? 
Please explain 
scientifically/through 
laboratory experiments in 
terms of the water 
molecule/water pH/gas 
laws/heat principles/etc. 

sanitizers that enough for 
everyone in your class? 
Let’s say you and your 
friends require one (1) 
same size bottle of sanitizer 
each. 
 

How to disseminate 
the cleanliness 
messages and  tips 
from the video 
effectively to your 
friends, families 
and public? In 
groups, plan 
activities/posters/ev
ents for that 
purpose. 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity? 

10 Cs to be developed: 
1. Collaboration – through group discussions - moral of the story, water elements, water solution, cleanliness. 
2. Communication – through poster, individual and group presentations. 
3. Critical thinking – finding solutions for problem solving activities - water elements, calculations, moral of the story. 
4. Creativity – making the right way, effective and efficient in solving learning problems - develop activities/posters/events. 
5. Cross-cultural understanding – solving learning problems, while concerning on multi-racial and multicultural society in Malaysia that 

lives in different areas such as urban, sub-urban, jungle, and so on - cleanliness message. 
6. Connectivity – involving interdisciplinary lesson plans in integrating SDG. 
7. Critical reflection – evaluate and reflect on the success of learning, using quiz online, online reflection, and others. 
8. Critical consciousness – raising consciousness for being active in group discussions and activities. Through the discussions and group 

works that involves students from different gender, race, culture, nationality and religion, students will learn others’ point of view. 
This could increase the critical consciousness in understanding the diversity of the world. 

9. Constructing knowledge – finding solutions for learning problems. 
 
 
Sustainable justice pillars to be integrated: 

 



1. Environmental justice – students have fair treatment and meaningful involvement regardless of gender, race, nationality, religion and 
family income classification in maintaining a clean and healthful environment. 

2. Social Justice – students have fair distribution of opportunities, and privileges. 
3. Economic justice – every students, regardless of gender, race, nationality, religion and family income classification have an 

opportunity to create a sufficient material foundation upon which to have a dignified, productive, and creative life. 
4. Cultural justice – students from every culture receive equal proportions of all learning materials and opportunities.  
 
 
Sustainable development pillars to be developed: 
1. Learning to know – In order to identify the cause of the problem and finding the solution, students have to understand the concepts 

related to the subjects. Therefore, students will develop concentration, memory skills and critical thinking. 
2. Learning to be – Students will have opportunities to develop their own: 

i Independent through individual assessments such as quiz, test, final examination and self-reflection report. 
ii Critical and creative thinking through solving problems related to the subjects. 
iii Communication skills through presenting the knowledge and idea related to the subjects. 

3. Learning to do – Students will learn through skill development, practical know-how, development of competence, life skills, personal 
qualities, aptitudes, and attitudes. 

4. Learning to live together sustainably – Through groupworks, students could develop their social skills, interpersonal skills, 
teamworking skills and values through respect and concern for team members and appreciate the diversity of the world. 

5. Learning to transform oneself and society – Through activities related to economic growth and employment, students will increase 
awareness to ensure availability and sustainable management of water and sanitation for all. 

6. Learning to give and share – Learning activities are meant to be shared with other students through e-learning and presentations. 
Besides that, students can share reflective videos to the community to ensure availability and sustainable management of water and 
sanitation for all. 

 
 
Learning Domain: 

 



1. Cognitive Level 6 (Creating): Putting elements together to form a coherent or functional whole; reorganizing elements into a new
pattern or structure through generating, planning, or producing. Creating requires users to put parts together in a new way, or
synthesize parts into something new and different, thus creating a new form or product. This process is the most difficult mental
function in the new taxonomy.

2. Affective Level 5 (Characterization): This refers to the learner’s highest of internalization and relates to behavior that reflects (1) a
generalized set of values; and (2) a characterization or a philosophy about life. At this level the learner is capable of practicing and
acting on their values or beliefs.

3. Psychomotor Level 7 (Origination): Creating new movement patterns to fit a particular situation or specific problem. Learning
outcomes emphasize creativity based upon highly developed skills.

The relevant units 
in the text-books 
(e.g. Math Grade 
3, text-book unit X, 
page xx). 

DSKP Physics Form 4, Unit 
4: Heat, page 73 

DSKP Biology Form 5, 
Unit 25: Environmental 
Sustainability, page 172 

DSKP Mathematics Form 
1, Unit 1: Ratio Number, 
page 29 

DSKP Engligh 
Form 3, Unit 2: 
Speaking, page 26 

SDG7: Ensure 
access to 
affordable, 
reliable, 
sustainable, and 
modern energy 
for all 

22 April Malaysia Earth 
Day 

22 October World 
Energy Day

11 November 
International Day of 
Energy 

In class, brainstorm on the 
use of energy in daily life. 

In groups, discuss on how 
to save energy in daily life. 

Students are asked to bring 
their monthly electricity 
bills to class. In groups, 
they have to compare their 
electricity consumption 
among members in the 
group and figure out how 
they are differed, based on 
their lifestyle. By using 
carbon footprint calculator, 
identify how much your 

Students are asked to bring 
their monthly electricity 
bills to class. By using 
carbon footprint calculator, 
identify how much your 
household have contributed 
to the carbon footprint? 
Students are asked to find a 
linear equation between the 
carbon footprint with 
respect to electricity 

In class, brainstorm 
on the use of energy 
in daily life. 

In groups, discuss 
on how to promote 
energy efficiency in 
daily life. 



household have contributed 
to the carbon footprint? 
How to reduce at least 0.01 
metric tons of CO2e 
released per month, based 
on your electricity 
consumption? 

consumption and number of 
households. Then, conclude 
the findings. 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity? 

10 Cs to be developed: 
1. Collaboration – through group discussions - energy efficiency, carbon footprint. 
2. Communication – through individual and group presentations and report writing. 
3. Critical thinking – finding solutions for problem solving activities - suggest energy efficiency plan, carbon footprint calculation.. 
4. Creativity – making the right way, effective and efficient in solving learning problems - promote energy efficiency. 
5. Cross-cultural understanding – solving learning problems, while concerning on multi-racial and multicultural society in Malaysia that 

lives in different areas such as urban, sub-urban, jungle, and so on - energy efficiency, carbon footprint. 
6. Connectivity – involving interdisciplinary lesson plans in integrating SDG. 
7. Critical reflection – evaluate and reflect on the success of learning, using quiz online, online reflection, and others. 
8. Critical consciousness – raising consciousness for being active in group discussions and activities. Through the discussions and group 

works that involves students from different gender, race, culture, nationality and religion, students will learn others’ point of view. 
This could increase the critical consciousness in understanding the diversity of the world. 

9. Constructing knowledge – finding solutions for learning problems. 
 
 
Sustainable justice pillars to be integrated: 
1. Environmental justice – students have fair treatment and meaningful involvement regardless of gender, race, nationality, religion and 

family income classification in maintaining a clean and healthful environment. 
2. Social Justice – students have fair distribution of opportunities, and privileges. 

 



3. Economic justice – every students, regardless of gender, race, nationality, religion and family income classification have an
opportunity to create a sufficient material foundation upon which to have a dignified, productive, and creative life.

4. Cultural justice – students from every culture receive equal proportions of all learning materials and opportunities.

Sustainable development pillars to be developed: 
1. Learning to know – In order to identify the cause of the problem and finding the solution, students have to understand the concepts

related to the subjects. Therefore, students will develop concentration, memory skills and critical thinking.
2. Learning to be – Students will have opportunities to develop their own:

i Independent through individual assessments such as quiz, test, final examination and self-reflection report.
ii Critical and creative thinking through solving problems related to the subjects.
iii Communication skills through presenting the knowledge and idea related to the subjects.

3. Learning to do – Students will learn through skill development, practical know-how, development of competence, life skills, personal
qualities, aptitudes, and attitudes.

4. Learning to live together sustainably – Through groupworks, students could develop their social skills, interpersonal skills,
teamworking skills and values through respect and concern for team members and appreciate the diversity of the world.

5. Learning to transform oneself and society – Through activities related to economic growth and employment, students will increase
awareness to ensure access to affordable, reliable, sustainable, and modern energy for all.

6. Learning to give and share – Learning activities are meant to be shared with other students through e-learning and presentations.
Besides that, students can share reflective videos to the community to Ensure access to affordable, reliable, sustainable, and modern
energy for all.

Learning Domain: 
1. Cognitive Level 6 (Creating): Putting elements together to form a coherent or functional whole; reorganizing elements into a new

pattern or structure through generating, planning, or producing. Creating requires users to put parts together in a new way, or
synthesize parts into something new and different, thus creating a new form or product. This process is the most difficult mental
function in the new taxonomy.



2. Affective Level 5 (Characterization): This refers to the learner’s highest of internalization and relates to behavior that reflects (1) a
generalized set of values; and (2) a characterization or a philosophy about life. At this level the learner is capable of practicing and
acting on their values or beliefs.

3. Psychomotor Level 7 (Origination): Creating new movement patterns to fit a particular situation or specific problem. Learning
outcomes emphasize creativity based upon highly developed skills.

The relevant units 
in the text-books 
(e.g. Math Grade 
3, text-book unit X, 
page xx).

DSKP Physics Form 5, Unit 
3: Electric, page 73 

DSKP Mathematics Form 
1, Unit 6: Linear Equation, 
page 53 

DSKP Engligh 
Form 2, Unit 2: 
Speaking, page 21 



SDG8: Promote 
sustained, 
inclusive and 
sustainable 
economic growth, 
full and productive 
employment and 
decent work for all

1 May Malaysia Labour 
Day 

12 June World Day 
Against Child Labour 

10 November World 
Science Day for Peace 
and 
Development (UNESCO 
31 C/Resolution 20) 

5 December 
International Volunteer 
Day for Economic and 
Social Development 
(A/RES/40/212) 

Ask students to discuss job 
trend in Malaysia by 
referring to 
newspaper/news on 
TV/report by statistics 
department. 

Ask students to discuss 
unemployment rate in 
Malaysia by referring to 
newspaper/news on 
TV/report by statistics 
department. 

Students are asked to 
develop action plans 
strategies to achieve their 
planned career and personal 
income. 

Ask students to find 
information and present on 
the four pillars of the 
Malaysia’s National Green 
Technology policy, which 
are energy, environment, 
economy and social. 

Students have to identify 
the national plan towards 
the four pillars and suggest 
relevant plan for the pillars. 

Ask students to identify the 
importance of economic 
growth.  

In groups, students have to 
identify the percentage of 
employees/workers in 
school/other workplaces in 
terms of their gender, age, 
nationality, job, salary, 
employment contract. 

Compare results with other 
groups. Every group must 
get data from different 
workplace. 

Ask students to find 
information on 
SDG 8 from online 
videos and 
websites. Each 
student must use 
correct English to 
speak on SDG 8 
with examples in 
Malaysia and 
worldwide. 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 

10 Cs to be developed: 
1. Collaboration – through group discussions - unemployment rate, percentage of employees.
2. Communication – through oral speaking, individual and group presentations and report writing.
3. Critical thinking – finding solutions for problem solving activities - suggest relevant plan.
4. Creativity – making the right way, effective and efficient in solving learning problems - develop action plans.
5. Cross-cultural understanding – solving learning problems, while concerning on multi-racial and multicultural society in Malaysia that

lives in different areas such as urban, sub-urban, jungle, and so on - employees data, unemployment rate.
6. Connectivity – involving interdisciplinary lesson plans in integrating SDG.

http://www.un.org/en/events/childlabourday/
http://www.un.org/en/events/childlabourday/
http://www.un.org/en/events/scienceday/
http://www.un.org/en/events/scienceday/
http://www.un.org/en/events/scienceday/
http://www.un.org/en/events/scienceday/
http://unesdoc.unesco.org/images/0012/001246/124687e.pdf#page=51
http://unesdoc.unesco.org/images/0012/001246/124687e.pdf#page=51
http://www.un.org/en/events/volunteerday/
http://www.un.org/en/events/volunteerday/
http://www.un.org/en/events/volunteerday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/40/212


suggested 
activity? 

7. Critical reflection – evaluate and reflect on the success of learning, using quiz online, online reflection, and others. 
8. Critical consciousness – raising consciousness for being active in group discussions and activities. Through the discussions and group 

works that involves students from different gender, race, culture, nationality and religion, students will learn others’ point of view. 
This could increase the critical consciousness in understanding the diversity of the world. 

9. Constructing knowledge – finding solutions for learning problems. 
 
 
Sustainable justice pillars to be integrated: 
1. Environmental justice – students have fair treatment and meaningful involvement regardless of gender, race, nationality, religion and 

family income classification in maintaining a clean and healthful environment. 
2. Social Justice – students have fair distribution of opportunities, and privileges. 
3. Economic justice – every students, regardless of gender, race, nationality, religion and family income classification have an 

opportunity to create a sufficient material foundation upon which to have a dignified, productive, and creative life. 
4. Cultural justice – students from every culture receive equal proportions of all learning materials and opportunities.  
 
 
Sustainable development pillars to be developed: 
1. Learning to know – In order to identify the cause of the problem and finding the solution, students have to understand the concepts 

related to the subjects. Therefore, students will develop concentration, memory skills and critical thinking. 
2. Learning to be – Students will have opportunities to develop their own: 

i Independent through individual assessments such as quiz, test, final examination and self-reflection report. 
ii Critical and creative thinking through solving problems related to the subjects. 
iii Communication skills through presenting the knowledge and idea related to the subjects. 

3. Learning to do – Students will learn through skill development, practical know-how, development of competence, life skills, personal 
qualities, aptitudes, and attitudes. 

4. Learning to live together sustainably – Through groupworks, students could develop their social skills, interpersonal skills, 
teamworking skills and values through respect and concern for team members and appreciate the diversity of the world. 

 



5. Learning to transform oneself and society – Through activities related to economic growth and employment, students will increase
awareness to promote sustained, inclusive and sustainable economic growth, full and productive employment and decent work for all.

6. Learning to give and share – Learning activities are meant to be shared with other students through e-learning and presentations.
Besides that, students can share reflective videos to the community to promote sustained, inclusive and sustainable economic growth,
full and productive employment and decent work for all.

Learning Domain: 
1. Cognitive Level 6 (Creating): Putting elements together to form a coherent or functional whole; reorganizing elements into a new

pattern or structure through generating, planning, or producing. Creating requires users to put parts together in a new way, or
synthesize parts into something new and different, thus creating a new form or product. This process is the most difficult mental
function in the new taxonomy.

2. Affective Level 5 (Characterization): This refers to the learner’s highest of internalization and relates to behavior that reflects (1) a
generalized set of values; and (2) a characterization or a philosophy about life. At this level the learner is capable of practicing and
acting on their values or beliefs.

3. Psychomotor Level 7 (Origination): Creating new movement patterns to fit a particular situation or specific problem. Learning
outcomes emphasize creativity based upon highly developed skills.

The relevant units 
in the text-books 
(e.g. Math Grade 
3, text-book unit X, 
page xx).

DSKP Economy Form 4, 
Unit 3: Individual Income, 
page 32 

DSKP Biology Form 5, 
Unit 25: Environmental 
Sustainability, page 172 

DSKP Mathematics Form 
4, Unit 10: Consumer 
Mathematics: Financial 
Management, page 73 

DSKP Mathematics Form 
3, Unit 3: Consumer 
Mathematics: Savings and 
Investments, Credit and 
Debt, page 39 

DSKP Engligh 
Form 1, Unit 1: 
Listening and 
Speaking, page 23 



SDG9: Build 
resilient 
infrastructure, 
promote inclusive 
and sustainable 
industrialization 
and 
foster innovation

21 April World 
Creativity and 
Innovation 
Day (A/RES/71/284) 

The water sector is facing     
challenges due to climate    
change. Drinking water   
utilities need to   
incorporate climate  
consideration and they   
need to become climate    
ready. Discussion about   
climate change invite us    
to learnt about the    
different sources of   
energy. Explain how the    
climate change is related    
to the discussion about    
different source of   
energy? 

Water storage enhances 
water supply sustainability. 
Aging water infrastructure 
is a great concern in 
Malaysia. 

Using the gravity concept, 
described the characteristic 
of water system on how to 
use the earth gravity to 
drive water and produce 
hydroelectric power. 
Identify the effective 
features of a sustainable 
drinking water supply for 
these characteristics that 
allow earth’s gravity to 
drive water and produce 
hydroelectric power 
naturally and 
inexpensively. The 
solution must be able to 
explain the following 
features in relation to 
gravity concept: 

The challenge of 
meeting direct 
water demand for 
million of people 
in Malaysia is 
associated with 
due to lack of 
awareness among 
society on 
incorporating 
climate 
consideration 
into utility 
planning and 
management. 

Students will be 
given few articles 
which discuss 
about the  issues 
related to the 
current facility’s 
decision making. 
From the articles, 

http://www.un.org/en/events/creativityday/
http://www.un.org/en/events/creativityday/
http://www.un.org/en/events/creativityday/
http://www.un.org/en/events/creativityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/71/284


(a)  Water storage

(b)  Elevation

they will be 
requires to: 

(1)  Identify
what are
affecting
the water
demand?

(2)  What are
the
climate
considera
tion that
can be
trace
from the
current
design

(3)  What is
the
propositi
on that ca
be made
on the
current
design



for water 
facility 

  

  

  

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity? 

 1.              Knowledge – Source of energy, Gravity 

2.              Skills to be developed- listening and verbal skills 

3.              attitudes/values – appreciation towards aging facility and the need for climate consideration in 
planning and management  

SDG’s action and solution: Invest in environmental and resilient infrastructure in developing countries 
or retrofit existing infrastructure to make it more sustainable. 

The relevant units 
in the text-books 
(e.g. Math Grade 
3, text-book unit X, 
page xx). 

 DSKP Geography form 4 
(16 years old): Topic 3.1: 
source of energy (page 
47) 

DSKP  Physics form 4 (16 
years old): Topic 3.0 
Gravity (page 62) 

  DSKP Language 
(Bahasa Melayu) 
form 4 (16 years 
old): Topic 1 
Listening and 

 



verbal skills (page 
35) 

SDG10: Reduce 
inequality within 
and 
among countries

20 June World Refugee 
Day (A/RES/55/76) 

30 July International 
Day of Friendship  
(A/RES/65/275) 

Teacher introduces learners 
in class with Children’s 
Rights topic.Learners are 
asked to watch  a video 

https://www.youtube.com/
watch?v=ZNnEHsrBakI 

From the video teacher will     
ask learners to identify the     
main issues/ what are right     
that had been violated for     
the children in the video     
(answer : education) 

Learners are asked to reflect     
on how fortunate they are     
being able to go to school      
compared to other children    
in other countries 

After introduction to the 
concept of length & 
distance. Learners are asked 
to identify the distance of 
their house to the school 
using Google Map 
Application. 

Next Learners are asked to 
watch video relates to 
children from other 
countries and how far the 
distance from their house to 
school. 
Video link: 

https://www.youtube.com/ 
watch?v=JH7flPjuNsM 

Ask students to reflect on 
the video that related to 

Digital Pen Pal 
Activity: 
Learners are 
required to write an 
Email in English to 
a friend from a 
different country. 
The email must 
contain questions 
about how they go 
to school, what they 
eat at school and 
what they learn at 
school. Or other 
questions related to 
Children’s Rights.  

Reflect on the 
Email response. 

http://www.un.org/en/events/refugeeday/
http://www.un.org/en/events/refugeeday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/55/76
http://www.un.org/en/events/friendshipday/
http://www.un.org/en/events/friendshipday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/65/275
https://www.youtube.com/watch?v=ZNnEHsrBakI
https://www.youtube.com/watch?v=ZNnEHsrBakI


Think of ways that we can      
support other children   
regardless of race, religion    
and countries 

Learners will be asked to 
Visit the website 
http://www.suhakam.org.m
y for information on 
children's rights. 

length & Distance to school 
other children from 
different countries. Connect 
with the children right 
issues and how people in 
the video helped the 
children.  

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity? 

Knowledge: Children’s Rights, Distance, English Language 
Skills: How to compose Email/ communicating skills/writing skills, Math Skills (Resolving daily problems involves length & Distance) 
Attitude: Compassion, Caring, Responsibility, being grateful, friendship 

Standards Aims: 
1. List children's rights (global)/Equal Access to Education for children  
2. Describe the importance of protecting the rights of children for the sustainability of life 
3. Describing feelings when children are right are not protected. 
4. Writing Email using appropriate English Language 
5. Calculating distance (math) 
 

 

http://www.suhakam.org.my/
http://www.suhakam.org.my/
http://www.suhakam.org.my/


The relevant units 
in the text-books 
(e.g. Math Grade 
3, text-book unit X, 
page xx).

DSKP /Subject Morale 
Form 1  

Standard 4: Morale, Law 
and Regulation 

Standard unit 4.4: 
Protection of Children's 
Rights 

Pg.43 

DSKP/Subject Math  
Year 6  
Standard Unit &: Distance 

DSKP/Subject 
English Form 1 

Standard 3: Writing 
Skills. Unit  3.2.1: 

Write for functional 
purposes:(i) email 
/ messages 

SDG11: Make 
cities and human 
settlements 
inclusive, safe, 
resilient 
and sustainable

3 June World Bicycle 
Day (A/RES/72/272) 
26 September 
International Day for the 
Total Elimination of 
Nuclear Weapons 
(A/RES/68/32)

2 October International 
Day of Non-Violence  
(A/RES/61/271)

31 October World Cities 
Day  (A/RES/68/239) 

Students will be given this 
question: 

What is required to be 
recycle in Malaysia? 

In Malaysia, waste 
management become a 
huge struggles with 
million of waste being 
dump at the landfills. 
Concerns arise when 
recently, water from the 
landfill had caused 

Identify the 
dimension 
of the 
recycling 
bin at their 
home and 
how much 
of the 
waste that 
can best 
accommod
ate by their 
bin. 

From here, propose 
the quantity 

http://www.un.org/en/events/bicycleday/
http://www.un.org/en/events/bicycleday/
http://undocs.org/A/RES/72/272
http://www.un.org/en/events/nuclearweaponelimination/
http://www.un.org/en/events/nuclearweaponelimination/
http://www.un.org/en/events/nuclearweaponelimination/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/32
http://www.un.org/en/events/nonviolenceday/index.shtml
http://www.un.org/en/events/nonviolenceday/index.shtml
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/61/271
http://www.un.org/en/events/citiesday/
http://www.un.org/en/events/citiesday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/239


pollution at nearby river in 
Pasir Gudang, Johor. 
People did not realized 
that the problem happened 
due to poor management 
of waste from home. With 
this problem, 

(1)  Determine
which items are
recyclable in
your
community and
how to prepare
them (rinse,
remove caps
and lids, etc.).

(2)  Indicate which
items are
recyclable
based on the
topic that you
had learnt
about waste
materials

of waste 
that only 
can be 
produce by 
their home 
in one day. 



What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity?

1. Knowledge – waste management and low carbon lifestyle

2. Skills to be developed - critical analysis and mathematical thinking skills

3.  attitudes/values – appreciation towards recycling activities for low carbon lifestyle

SDG’s action and solution: Jointly develop and/or participate in a sustainable community that brings together relevant 
stakeholders through a common and neutral platform to jointly analyze, discuss and act on urban functionality, resilience 
and sustainable development. 

The relevant units 
in the text-books 
(e.g. Math Grade 
3, text-book unit X, 
page xx).

DSKP  Science Tahun 6 (12 
years old): Topic 9 
Waste material 
(waste 
management) (page 
66) 

DSKP  Mathematics Tahun 
6 (12 years old): Topic 7 
Length, mass and volume 
(page 33) 

DSKP  Language 
(English) Tahun 6 
(12 years old): 
Topic 2 By the 
end of the 6-year 
primary 
schooling, pupils 
will be able to 
demonstrate 
understanding of 
a variety of linear 
and non-linear 
texts in the form 
of print and 
nonprint materials 
using a range of 



strategies to 
construct 
meaning. (page 
34) 

SDG12: Ensure 
sustainable 
consumption and 
production pattern
s

16 September 
International Day for the 
Preservation of the 
Ozone Layer 
(A/RES/49/114)

After learning about the 
importance of taking care of 
the nature & environment, 
learning are asked to watch 
a News clip on food waste 
in Malaysia 
Link: 
https://www.youtube.com/
watch?v=A15XTbgyPps 

Learns are asked to identify 
the issue form the video and 
discuss in groups on how to 
reduce the food waste 
problem. Students are 
encouraged to find out 
solution to ‘reuse’ food 
waste through online 
searching.  

To solve the problem of 
food waste, Learners had 
identify a few ways to reuse 
food waste. It could be 
turned into organic fertilizer 
‘Fermented fruit Juice’ -FFJ 
mainly form green waste. 
(vegetable and fruit peel) 

Learners are asked to 
prepare -FFJ and conduct 
and experiment to  identify 
the element of Macro and 
Micro nutrient in FFJ for 
plant growth.  

Search other ‘recipes’ for 
organic fertilizer from food 
waste- Online Search  

Farmer A used The 
fertilizer  prepared by the 
Learners (FFJ)-from food 
waste.  

Farmer B used fertilizer 
bought from the store.  
Calculate the cost of 
fertilizer for Farmer B 
based on 

- Land Area
- Crop Type
- type of fertilizer

(chemical)

Discuss with learners the 
economical impact & 
environmental impact of 
both fertilizer usage 
Organic and Chemical.  

Learners are asked 
to write a Complete 
Experiment Report 
in English.  

Learns are also 
asked to upload the 
Report online as  A 
Blog Posting to 
share the 
information on 
producing organic 
fertilizer using food 
waste. 

http://www.un.org/en/events/ozoneday/
http://www.un.org/en/events/ozoneday/
http://www.un.org/en/events/ozoneday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/49/114


What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity?

Knowledge: Producing Organic Fertilizer from Food Waste, (Reuse, recycle, reduce) 
Skills: Analyzing skills, reporting skills, math skills 
Attitude/value: Responsibility, communication, team work, critical thinking, problem solving 

Aims, Learners able  to: 
1. produce organic fertilizer from food waste.
2. Analyze the impact of organic and chemical fertilizer
3. Discuss the environmental impact of food waste
4. Disseminate the knowledge (blog posting)

The relevant units 
in the text-books 
(e.g. Math Grade 
3, text-book unit X, 
page xx).

DSKP /Subject: Morale 
Form 1. 
Standard Unit 3.2 : Taking 
Care of the Nature/ 
Environment 
Pg. 37 

DSKP /Subject : 
Agriculture Form 4. 

Standard Unit: 1.3 
The effect of organic 
Fertilizer 
Pg. 24 

DSKP/ Subject : 
Mathematic  Form 1 

Standard Unit 4: Ratios, 
Rates and Proportions 

Pg 45. 

DSKP/Subject: 
English Form 1 

Standard Unit: 3.2 
Produce a variety of 
texts for creative, 
personal, academic 
and functional 
purposes (ii) 
Process & 
procedure 
Pg. 42 



SDG13: Take 
urgent action to 
combat climate 
change and 
its impacts

22 April International 
Mother Earth Day  
(A/RES/63/278) 

5 June World 
Environment 
Day (A/RES/2994 
(XXVII))

5 November World 
Tsunami Awareness 
Day (A/RES/70/203) 

Ask your students to 
download and watch this 
video with their team 
members of 3: 
https://youtu.be/v8unGCT
WUWI 
Ask each member to take 
note of what they see and 
hear about climate change 
and green house effect.. 

Ask them to discuss among 
themselves highlighting 
climate change and social 
responsibility. 
. 

From youtube search a 
video on carbon foot print 
and try to answer  these 
questions: 

What is carbon footprint? 
How does carbon footprint 
relate to climate change and 
green house effect? 
How do you calculate your 
carbon footprint? 
Share your findings with 

your classmates.. 

The figure shows the 
distribution of carbon 

dioxide emission by 
country in 2015. 

Which country contribute 
most to the 

world carbon dioxide? 
Why do you think this 

country contribute the 
most? 

Arrange the country with 
respect to carbon dioxide 
emission? 

Where is Malaysia in the 
context of emitting carbon 
dioxide compare to other 
countries? 

Base on the video 
provided, explain 
about climate 
change. 
From your 
understanding, what 
are the ways to 
minimize climate 
change? 
What has the world 
do to save the 
planet? 
What has your 
community do to 
minimize climate 
change? 
On your part, what 
has you done and 
will do to minimize 
climate change? 
On a piece of 
mahjong paper, 
summarize your 
findings. Share your 
findings to the 
whole class class 

http://www.un.org/en/events/motherearthday/
http://www.un.org/en/events/motherearthday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/63/278
http://www.un.org/en/events/environmentday/
http://www.un.org/en/events/environmentday/
http://www.un.org/en/events/environmentday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2994%20(XXVII)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2994%20(XXVII)
http://www.un.org/en/events/tsunamiday/
http://www.un.org/en/events/tsunamiday/
http://www.un.org/en/events/tsunamiday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/70/203


What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity?

10 Cs to be developed: Communication, collaboration, critical thinking, connectivity, construction of knowledge 

Sustainability: Justice, social 

Learning pillars to be developed: Learning to be, Learning to know, Learning to do, Learning to live together,  Learning to transform 
oneself and society, Learning to share 

The relevant units 
in the text-books 
(e.g. Math Grade 
3, text-book unit X, 
page xx).

Year 5 history 

TOPIC 7: FIGHTING 
FOR THE NATION’S 
INDEPENDENT 

Content standard: 

7.1 Foreign Power 
Intervention 

Learning standard: 

K7 1.5 The importance of 
Maintaining peace and 
prosperity 

Year 5 Science 

TOPIC 5: ENERGY 
Content standard: 

5.2 Renewable and 
non-renewable energy 

Learning standard: 

5.2.5 Reason out the 
importance of being smart 
consumers 

Year 5 Mathematics 

TOPIC 9: 
PERCENTAGE 

Content standard: 

9. Problem Solving

Learning standard: 
Problem Solving Involving 
Percentage 

Year 5 English 
Language 

TOPIC 3: 
WRITING 
SKILLS 

Content standard: 
3.2 Pupils will able 
to write and present 
ideas through a 
variety of media 
using appropriate 
language, form and 
style for a range of 
purposes 



  
  

  
Learning 
standard: 
  
  
3.2.1 Able to create 
texts using a variety 
of media with 
guidance: 

a) 
Non-line
ar 

b)     Linear 
  
Performance 
Level: 
6- can transfer 
information to 
complete a variety 
of texts with an 
excellent level of 
accuracy 

SDG14:  Conserve 
and sustainably 
use the oceans, 
seas and marine 

22 March World Water 
Day  (A/RES/47/193) 

What activities should be 
ceased and which one 
need to be accelerated to 

Students are provided with 
ocean educational video 

  Students will be 
introduced to three 
actors with 
different profile. 

 

http://www.un.org/en/events/waterday/
http://www.un.org/en/events/waterday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/47/193


resources for 
sustainable develo
pment

8 June World Oceans 
Day  (A/RES/63/111) 

help with achieving 
sustainable future? 

Students will be given task, 
to identify news from 
newspapers related to 
ocean which they believe 
that is effecting their life. 

From the activity the need 
to identify in how that 
news are affecting their 
life style? 

The discussion on this shall 
bring to them to analyze 
their role and family in 
conserving and preserving 
living things in the ocean. 

https://thankyouocean.org/k
id-zone/educational-videos
/ 

Following to this, they must 
identified the issues that is 
being discussed in the 
video. 

Knowing the issues, 
students must be able to 
find: 

·  the animals and
plants in the
ocean that are
affected by
human
activities.

·  The activity
done by human
that is

1. Mak Cik
Minah: The
most talkative
aunty at my
hometown who
is concern with
the open
burning and
littering that is
being done at
the nearest
river. She
wanted to
make a change,
but it is not
easy to
convince
village people.
So how should
Mak cik Minah
talk to her
neighbours
about pollution
at the rivers?

2. Ajiji is an
urban boy and
study about

http://www.un.org/en/events/oceansday/
http://www.un.org/en/events/oceansday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/63/111
https://thankyouocean.org/kid-zone/educational-videos/
https://thankyouocean.org/kid-zone/educational-videos/
https://thankyouocean.org/kid-zone/educational-videos/


threatening the 
living in sea 

From the video, they are 
require to write down a 
pledge about saving ocean. 

design and 
manufacturing. 
He realized 
that most 
packaging used 
in the market 
end up not only 
at the landfill 
but also into 
the sea. 
Therefore, he 
begin an 
initiative to 
promote people 
to change their 
lifestyle. 

3. Sara is a
housewife, she
loves o cook.
She believe
about the
benefit of
recycling
cooking oil
rather than
throwing them
into the sink or



drain. She 
believe there is 
a way for the 
society to 
avoid chemical 
from reaching 
the marine 
ecosystem..  

Students need to 
choose one and 
begin their speech. 

It should be 
repeated several 
times, each time 
using a different 
recyclable friend. 

As the play is 
repeated, children 
will begin to 
anticipate actions 



and message 
meant about 
saving ocean and 
rivers. Ask 
children to 
demonstrate what 
to do with it 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity?

1.  Knowledge – waste management and low carbon lifestyle

2. skills to be developed - critical analysis and create new ideas

3.  attitudes/values – appreciation towards marine environment

 SDG’s actions and solutions: 

● Track the life cycle of products and materials in order to understand how they are disposed and which products could
likely find their way into marine environments.

● Prevent waste mismanagement or littering that could pollute the marine environment.
● Raise consumer awareness on effective ways to properly dispose of their waste to discourage littering and promote

responsible behavior.

The relevant units 
in the text-books 
(e.g. Math Grade 

DSKP  Civic Standard 6 (12 
years old): Topic 12 
Teamworking/ 
Willingness to act 

DSKP  Science Standard 6 
(12 years old): Topic 
5 Conservation and 

DSKP  Language 
(English) 
Standard 6 (12 
years old): Topic 



3, text-book unit X, 
page xx). 

for the benefit of 
all 

(page 28) 

preservation) (page 
58) 

4.3 By the end of 
the 6-year 
primary 
schooling, pupils 
will be able to 
plan, organise and 
produce creative 
works for 
enjoyment. (page 
44) 

SDG15:  Protect, 
restore and 
promote 
sustainable use of 
terrestrial 
ecosystems, 
sustainably 
manage forests, 
combat 
desertification, 
and halt and 
reverse land 
degradation and 

3 March World Wildlife 
Day  (A/RES/68/205) 

21 March International 
Day of Forests  
(A/RES/67/200) 

29 June International 
Day of the 
Tropics (A/RES/70/267) 

17 June World Day to 
Combat Desertification 
and 
Drought (A/RES/49/115
) 

Explain to learners about 
the incalculable value of 
wildlife. The animals and 
plants that live in the wild 
have an intrinsic value and 
contributes to the 
ecological, genetic, social, 
economic, scientific, 
educational, cultural, 
recreational and aesthetic 
aspects of human 
well-being and sustainable 
development 

Show learners the reality 
that we face in today’s 

Learners are asked to watch 
an eye opener video named 
The devastating impact of 
climate change in Ethiopia 
https://youtu.be/Zh9kc343et
k 
 
Ask learners to share their 
opinion on scientific 
consensus of desertification. 
 
Besides, they are 
encouraged to provide at 
least 1 example of 
health-related effects to 

Learners are asked to find 
recorded figure of tree 
cover lost in Malaysia from 
the past. From the record, 
learners are ask to calculate 
the percentage of tree cover 
loss from the years 
observed. 

Learners are asked to 
analyse the figure and 
encourage to give opinion 
on appropriate actions 

In groups, learners 
are required to 
identify the harmful 
effects of 
deforestation from 
online searching. 
They need to 
present their 
findings in English. 
The presentation are 
also required to be 
supported with 
suitable 
infographics. 

 

 

http://www.un.org/en/events/wildlifeday/
http://www.un.org/en/events/wildlifeday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/205
http://www.un.org/en/events/forestsday/
http://www.un.org/en/events/forestsday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/67/200
http://www.un.org/en/events/tropicsday/
http://www.un.org/en/events/tropicsday/
http://www.un.org/en/events/tropicsday/
http://undocs.org/a/res/70/267
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/49/115
https://youtu.be/Zh9kc343etk
https://youtu.be/Zh9kc343etk


halt 
biodiversity loss 

 

 

 

world. Example: the 
extinction of tiger 
https://youtu.be/oYUUdwO
IBHw 

In a group of 4, discuss 
what are the main factors 
behind the endangerment of 
tigers since hunting 
activities and poaching 
contribute greatly to the 
decline of this animal?  

 

 

humans caused by 
desertification. 
 

should be taken on 
minimalizing deforestation. 

 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity? 

Knowledge: Value of wildlife, value of flora and fauna, Impact of climate change, deforestation 
Skills: Analyzing skills, reporting skills, math skills 
Attitude/value: Responsibility, communication, team work, critical thinking, problem solving  
 
Aims, Learners able  to:  
1. Analyze the impact of climate change 
2. Analyze the impact of deforestation 
3. Discuss the factors behind the endangerment of tigers 
4. Calculate the percentage of tree cover loss 
 

 

https://youtu.be/oYUUdwOIBHw
https://youtu.be/oYUUdwOIBHw


The relevant units 
in the text-books 
(e.g. Math Grade 
3, text-book unit X, 
page xx).

DSKP /Subject: Morale 
Year 1. 
Standard Unit 4.3 : Love 
the Nature 

DSKP /Subject: Science 
Year 6. 
Standard Unit 5 : 
preservation and 
conservation 

DSKP /Subject: 
Mathematics Year 6. 
Standard Unit 4.1 : 
Percentage 

DSKP /Subject: 
English Year 6. 
Standard Unit 4.3.1 
Able to plan, 
produce and display 
creative works 
based on literary 
text using a variety 
of media 

SDG16: Promote 
peaceful and 
inclusive societies 
for sustainable 
development, 
provide access to 
justice for all and 
build effective, 
accountable and 
inclusive 
institutions at 
all levels

1 March Zero 
Discrimination Day 
[UNAIDS]

21 March International 
Day for the Elimination 
of Racial Discrimination 
(A/RES/2142 (XXI) 

16 May International 
Day of Living Together 
in 
Peace (A/RES/72/130) 

21 May World Day for 
Cultural Diversity for 
Dialogue and 

Learners are asked to search 
for information in group on 
‘Malaysia Day’ celebrated 
on Sept 16 every year. 
Share the findings using 
Padlets  prepared by the 
teacher.  

Learners will explain the 
importance of diversity in 
Malaysia  and the 
Nationalisme spirit.  

Teachers share a video on 
an event that happened 

Analyzed & Compare  the 
chart Related to The 
Ethnicity population in 
Malaysia . Write a short 
description describing the 
graf/figures.  

2010 

2016 

Create an 
Infographic on the 
population in your 
class. 
The infographic 
could include 
ethnicity, religion, 
gender,  favourite 
food. etc. 

Present it in front of 
the Classroom.  

Discuss the 
differences and how 
you can be good to 
each other.  

http://www.unaids.org/en/2019_ZDD_campaign
http://www.unaids.org/en/2019_ZDD_campaign
http://www.un.org/en/events/racialdiscriminationday/
http://www.un.org/en/events/racialdiscriminationday/
http://www.un.org/en/events/racialdiscriminationday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2142%20(XXI)
http://www.un.org/en/events/livinginpeace/
http://www.un.org/en/events/livinginpeace/
http://www.un.org/en/events/livinginpeace/
http://www.un.org/en/events/livinginpeace/
http://undocs.org/A/RES/72/130
http://www.un.org/en/events/culturaldiversityday/
http://www.un.org/en/events/culturaldiversityday/
http://www.un.org/en/events/culturaldiversityday/


Development  
(A/RES/57/249) 
19 June International 
Day for the Elimination 
of Sexual Violence in 
Conflict 

 (A/RES/69/293) 

21 September 
International Day of 
Peace  (A/RES/36/67) 
(A/RES/55/282) 

Malaysia history due the 
lack of nationalisme spirit 
in 1969. 

Link:https://www.youtube.c
om/watch?v=75bZ3FOG3
Ms 

Discussion with students 
the impact of not being 
united as a Nation.  

Main Discussion with 
learners: 

Which percentage increase 
/decrease  
What is the impact of the 
increase of different 
ethnicity in Malaysia ? 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 

Knowledge.: History, Nationalisme, Malaysia Population, Math,  
Skills: Analyzing chart (math), designing skills 
Attitude/Value: Nationalisme, Unity, Responsibility, Empathy, Sensitivity to others. 

Aims, Learns are able to: 
1.Appriciate  diversity  the and respect the differences
2. Appreciate the benefits of unity
3. Analyzed data
4.create and infographic

http://www.un.org/en/events/culturaldiversityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/57/249
http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/69/293
http://www.un.org/en/events/peaceday/
http://www.un.org/en/events/peaceday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/36/67
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/55/282
https://www.youtube.com/watch?v=75bZ3FOG3Ms
https://www.youtube.com/watch?v=75bZ3FOG3Ms
https://www.youtube.com/watch?v=75bZ3FOG3Ms


suggested 
activity? 

The relevant units 
in the text-books 
(e.g. Math Grade 
3, text-book unit X, 
page xx). 

 DSKP/Subject: History 
Form 4  
 
Standard Unit: 9.2: 
Nationalisme.  
Pg 31.  

 DSKP/Subject: 
Math Form 1  
 
Standard Unit:  
12.1 The collection, 
organization and 
data representation, &  
data analysis  
Pg. 90 
 

DSKP/Subject: 
Visual Art Form 5  
 
Standard Unit: 
7.1  Infographic  

 



SDG17: 
Strengthen the 
means of 
implementation 
and revitalize the 
global partnership 
for 
sustainable develo
pment

12 September United 
Nations Day for 
South-South 
Cooperation  
(A/RES/58/220) 

24 October United 
Nations Day  
(A/RES/168 
(II); A/RES/2782 
(XXVI))

20 December 
International Human 
Solidarity Day  
(A/RES/60/209) 

Explain to students that it is 
important to strive for 
peace, to maintain peace 
and respect others  

Expose to students about 
the Japanese invasion of 
Malaya. 

Students are then asked to 
discuss the impact of the 
invasion in terms of 
economy and society. 

Show them video another 
example: Rohingya ethnic 
cleansing 

https://www.youtube.com/
watch?v=KT7QUzJg0aM 

importance of solidarity – 
while bringing life-saving 
aid to millions caught up in 
armed conflict country 

Show them the statistics of 
poverty in Malaysia 

Students need to discuss the 
effect of poverty on health 
- most of them fail in
waste management

Discuss whether science can 
eliminate poverty? 

- vaccination
programmes

- develop solutions in
water, health, food
security and
nutrition

Students are given statistics 
of poverty in Malaysia 

Extract and interpret 
information from 
pictographs and bar graphs 
given by teachers in class 

In groups, learners 
are required to 
explain about 
human rights and 
gender equality 
from online 
searching.  They 
need to present their 
findings in English. 
The presentation are 
also required to be 
supported with 
suitable 
infographics. 

http://www.un.org/en/events/southcooperationday/
http://www.un.org/en/events/southcooperationday/
http://www.un.org/en/events/southcooperationday/
http://www.un.org/en/events/southcooperationday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/58/220
http://www.un.org/en/events/unday/
http://www.un.org/en/events/unday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/168%20(II)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/168%20(II)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2782%20(XXVI)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2782%20(XXVI)
http://www.un.org/en/events/humansolidarityday/
http://www.un.org/en/events/humansolidarityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/60/209
https://www.youtube.com/watch?v=KT7QUzJg0aM
https://www.youtube.com/watch?v=KT7QUzJg0aM


What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity?

Knowledge: Maintain peace and respect others, unity in diversity, poverty eradication, human rights and gender equality 
Skills: Analyzing skills, reporting skills, math skills 
Attitude/value: Responsibility, communication, team work, critical thinking, problem solving  

Aims, Learners able  to: 
1. Respect others regardless of race and religion
2. Understand the importance of solidarity
3. Analyze ways to eradicate poverty
4. Understand human rights and gender equality

The relevant units 
in the text-books 
(e.g. Math Grade 
3, text-book unit X, 
page xx).

DSKP /Subject: Morale 
Year 1. 
Standard Unit 5.4 : Unity 
and Harmony 

DSKP /Subject: Science 
Year 6. 
Standard Unit 5.4 : Waste 
management 

DSKP /Subject: 
Mathematics Year 4. 
Standard Unit 5.4 : Extract 
and interpret information 
from pictographs and bar 
graphs 

DSKP /Subject: 
English Year 6. 
Standard Unit 4.3.1 
Able to plan, 
produce and display 
creative works 
based on literary 
text using a variety 
of media 



2 

CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

SDG1: End poverty in 
all its 
forms everywhere 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity?  

5 September 
International Day 
of 
Charity  (A/RES/6
7/105)  
17 October 
International Day 
for the 
Eradication of 
Poverty  (A/RES/4
7/196) 
20 February 
World Day of 
Social 
Justice   (A/RES/6
2/10) 

After solving the math 
problem, ask learners in 
the class to listen to the 
following story  
https://www.youtube.co
m/watch?v=DAWgr8FUtf
M 
Introduce learners the 
theme of living wage vs 
minimum wage 
connecting it to human 
rights and social justice. 

Anna is a university student 
coming from a poor family. 
Thus, she has to work in 
order to support her life 
and studies. She has found 
a work in a cafeteria. Her 
boss gives her 2.80 euros 
per hour refusing to give 
her social insurance.  She 
works five days a week for 
8 hours a day, usually from 
late afternoon to late night. 
How much does she earn 
per month? Let's now try to 
calculate some of Anna's 
monthly expenses, using 
Excel: 
• Daily tickets to go and get
back and  from work: 1.40 €
• Rent: 150€ (Sharing a
room)
• Utility accounts: 70 €
How much are the above
costs?

Compare Anna’s earnings 
and cost of living. 
Imagine that you are in 
Anna’s position, how 
would you feel?  Does 
Anna have a decent life 
with her salary? Is there 
any violation of human 
rights?   
If you were Anna’s boss, 
what would you do? How 
the story in the video is 
related to Anna’s case? 
Do you know any similar 
cases in your 
community? 

http://www.un.org/en/events/charityday/
http://www.un.org/en/events/charityday/
http://www.un.org/en/events/charityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/67/105
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/67/105
http://www.un.org/en/events/povertyday/
http://www.un.org/en/events/povertyday/
http://www.un.org/en/events/povertyday/
http://www.un.org/en/events/povertyday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/47/196
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/47/196
http://www.un.org/en/events/socialjusticeday/
http://www.un.org/en/events/socialjusticeday/
http://www.un.org/en/events/socialjusticeday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/62/10
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/62/10
https://www.youtube.com/watch?v=DAWgr8FUtfM
https://www.youtube.com/watch?v=DAWgr8FUtfM
https://www.youtube.com/watch?v=DAWgr8FUtfM
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

Is there something else that 
we have not calculated? 
If so, include it too! 

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 

SDG2: End hunger, 
achieve food security 
and improved 
nutrition, and 
promote 
sustainable agricultur
e 

28 Μay World 
Hunger Day 
7 June  World 
Food Safety 
Day (A/RES/73/25
0) 
16 October World 
Food Day  [FAO] 
(A/RES/35/70) 

STEP 2: 
Make a profit and 
loss projection 
when using manual 
techniques and 
agricultural 
mechanics! 

STEP  3: 
Please watch this 
video 
https://www.youtube.
com/watch?v=0gwISZ
Eio40. 

What are the sources 
of carbohydrates? 

Compare and discuss 
the carbohydrate 

STEP 1: 
Watch this video abaut 
conventional and modern 
agriculture “Laptop Si 
Unyil: Pertanian di Bumi 
Pertiwi” through this 
https://www.youtube.co
m/watch?v=ypa5LO-
90Zc. Use this video as 
one of references to help 
Dedi! 

https://www.un.org/en/events/foodsafetyday/
https://www.un.org/en/events/foodsafetyday/
https://www.un.org/en/events/foodsafetyday/
http://undocs.org/A/RES/73/250
http://undocs.org/A/RES/73/250
http://www.fao.org/world-food-day
http://www.fao.org/world-food-day
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/35/70
https://www.youtube.com/watch?v=0gwISZEio40
https://www.youtube.com/watch?v=0gwISZEio40
https://www.youtube.com/watch?v=0gwISZEio40
https://www.youtube.com/watch?v=ypa5LO-90Zc
https://www.youtube.com/watch?v=ypa5LO-90Zc
https://www.youtube.com/watch?v=ypa5LO-90Zc


4 

CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

values between 
plants! 

Calculate 
carbohydrate 
requirements in 
human body! 

Dedi is the son of a 
farmer. To fulfill their 
family's needs, they plant 
rice and watermelons. 
Dedi is eager to help his 
parents, so that his 
parents' yields increase 
compared to the previous 
year. The area of paddy 
land owned is 50 Ha, 1/8 
part will be planted with 
watermelons and the rest 
will be planted with rice. 
In order to achieve his 
goals, help Dedi to decide 
which agricultural 
management techniques 
will be used, whether 
manually or mechanically 
in agriculture, in terms of: 

a. period of nursery
b. the number of

seeds needed
c. the time needed
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

to plant rice 
d. rice productivity

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity?  

The student will: 
a. estimate the profit of manual and modern agriculture
b. understand the source of carbohydrate
c. calculate the body requirement in carbs

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

SDG3: Ensure healthy 
lives and promote 
well-being for all at 
all ages 

20 March 
International Day 
of 
Happiness  (A/RE
S/66/281) 
7 April World 
Health 
Day  [WHO] 
(WHA/A.2/Res.35
) 
28 April World 
Day for Safety 
and Health at 
Work 
15 June World 
Elder Abuse 
Awareness 
Day  (A/RES/66/1
27) 

Step 3. 
After doing step 1 and 
watching video in step 2: 
⚫ Based on the graph

and Indonesian
economic condition,
Are there relation
between economic
growth, life
fulfillment, family
connection   with life
expectancy?

⚫ Discuss what special
in Yogyakarta that
made the province
has higher life
expectancy among
Indonesia provinces

Step 2.  
Watch:  
https://www.youtube.com/
watch?v=PPbjK3MmjL0 The 
science of Subjective Well 
Being, a.k.a Happiness. 

⚫ Discuss what factor
that affect health?

⚫ How our DNA affect
our live longevity?

Step 1.  
Make a bar diagram based 
on data set given by 
Indonesia National 
Statistics Board that can be 
accessed through:  
https://www.bps.go.id/dyn
amictable/2018/04/16/129
8/angka-harapan-hidup-
saat-lahir-menurut-
provinsi-2010-2017.html 
⚫ What is the average of

Indonesian life
expectancy for year
2015-2017?

⚫ Based on the booklet
given the above
mentioned page ,
calculate the
Indonesian Health
index (Ikesehatan) for year
2017.

Step 4. 
Made an art dedicated to 
your grand parents 
Close the activity with 
watching 
https://www.youtube.co
m/watch?v=8p4Bm-
A7VeQ as conclusion 

http://www.un.org/en/events/happinessday/
http://www.un.org/en/events/happinessday/
http://www.un.org/en/events/happinessday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/66/281
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/66/281
http://www.who.int/campaigns/world-health-day/
http://www.who.int/campaigns/world-health-day/
http://www.who.int/campaigns/world-health-day/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/elderabuse/
http://www.un.org/en/events/elderabuse/
http://www.un.org/en/events/elderabuse/
http://www.un.org/en/events/elderabuse/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/66/127
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/66/127
https://www.youtube.com/watch?v=PPbjK3MmjL0
https://www.youtube.com/watch?v=PPbjK3MmjL0
https://www.bps.go.id/dynamictable/2018/04/16/1298/angka-harapan-hidup-saat-lahir-menurut-provinsi-2010-2017.html
https://www.bps.go.id/dynamictable/2018/04/16/1298/angka-harapan-hidup-saat-lahir-menurut-provinsi-2010-2017.html
https://www.bps.go.id/dynamictable/2018/04/16/1298/angka-harapan-hidup-saat-lahir-menurut-provinsi-2010-2017.html
https://www.bps.go.id/dynamictable/2018/04/16/1298/angka-harapan-hidup-saat-lahir-menurut-provinsi-2010-2017.html
https://www.bps.go.id/dynamictable/2018/04/16/1298/angka-harapan-hidup-saat-lahir-menurut-provinsi-2010-2017.html
https://www.youtube.com/watch?v=8p4Bm-A7VeQ
https://www.youtube.com/watch?v=8p4Bm-A7VeQ
https://www.youtube.com/watch?v=8p4Bm-A7VeQ
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity? 

Through this activity student will: 
⚫ Comprehend basic statistic behind of life expectancy calculation
⚫ Relate between Health index, social skill and communication, well-being and life expectancy
⚫ Communicate their love of their elder through art

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 

SDG4: Ensure 
inclusive and 
equitable quality 
education and 
promote life-long 
learning opportunities 
for all 

8 September 
International 
Literacy 
Day  (UNESCO 14 
C/Resolution 
1.441) 
28 September 
International Day 
for Universal 
Access to 
Information [UNE

Step 1. 

Watch 
https://www.youtube.co
m/watch?v=-lpKIvH4t34 
or read article about an 
illiterate grandma that 
have been tricked to sell 
her land by her 
neighbour.  

Step 2 
Watch movie 
https://www.youtube.co
m/watch?v=sjtIvDxPK2M 

After watching the 
movie, made a poster 
about education for all 

http://www.un.org/en/events/literacyday/
http://www.un.org/en/events/literacyday/
http://www.un.org/en/events/literacyday/
http://unesdoc.unesco.org/images/0011/001140/114048e.pdf#xml=http://www.unesco.org/ulis/cgi-bin/ulis.pl?database=&set=4F900510_3_79&hits_rec=111&hits_lng=eng#page=23
http://unesdoc.unesco.org/images/0011/001140/114048e.pdf#xml=http://www.unesco.org/ulis/cgi-bin/ulis.pl?database=&set=4F900510_3_79&hits_rec=111&hits_lng=eng#page=23
http://unesdoc.unesco.org/images/0011/001140/114048e.pdf#xml=http://www.unesco.org/ulis/cgi-bin/ulis.pl?database=&set=4F900510_3_79&hits_rec=111&hits_lng=eng#page=23
https://en.unesco.org/commemorations/accesstoinformationday
https://en.unesco.org/commemorations/accesstoinformationday
https://en.unesco.org/commemorations/accesstoinformationday
https://en.unesco.org/commemorations/accesstoinformationday
https://www.youtube.com/watch?v=-lpKIvH4t34
https://www.youtube.com/watch?v=-lpKIvH4t34
https://www.youtube.com/watch?v=sjtIvDxPK2M
https://www.youtube.com/watch?v=sjtIvDxPK2M
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

SCO] (38 C/70) ⚫ What do you think
will happen to Nenek
Arpah?

⚫ What can we do to
prevent another case
of nenek arpah?

⚫ Is the sale deed
signed by nenek
arpah valid?

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity? 

After this course, Student are expected to be able  to: 
⚫ Empathize to the poor and needy that don’t have access to proper education
⚫ Internalize value that education is important and every human should have access to it

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 

http://unesdoc.unesco.org/images/0023/002352/235297e.pdf
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

SDG5: Achieve gender 
equality and empower 
all women and girls 

11 February 
International Day 
of Women and 
Girls in 
Science (A/RES/7
0/212) 
8 March 
International 
Women's Day 
25 November 
International Day 
for the 
Elimination of 
Violence against 
Women  (A/RES/5
4/134) 

STEP 1: 

Read this article 
about early 
marriage in 
Indonesia. 
https://www.kemen
pppa.go.id/. How 
about your opinion? 
Does Indonesia have 
laws that regulate 
early marriage? 
Whether the rules 
have been applied? 

STEP 2: 

1. Please discus
about the
maturity of
sexual organ.

2. Please read
this article
https://www.
ncbi.nlm.nih.g
ov/pmc/articl
es/PMC33723
45/. Based on
those article,
mention the
disease
caused by
early (child)
marriage!

STEP 3: 

Make a flyer that 
contains a ban on early 
marriage and health 
risks that arise 

http://www.un.org/en/events/women-and-girls-in-science-day/index.shtml
http://www.un.org/en/events/women-and-girls-in-science-day/index.shtml
http://www.un.org/en/events/women-and-girls-in-science-day/index.shtml
http://www.un.org/en/events/women-and-girls-in-science-day/index.shtml
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/70/212
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/70/212
http://www.un.org/en/events/womensday/
http://www.un.org/en/events/womensday/
http://www.un.org/en/events/endviolenceday/
http://www.un.org/en/events/endviolenceday/
http://www.un.org/en/events/endviolenceday/
http://www.un.org/en/events/endviolenceday/
http://www.un.org/en/events/endviolenceday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/54/134
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/54/134
https://www.kemenpppa.go.id/
https://www.kemenpppa.go.id/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3372345/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3372345/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3372345/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3372345/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3372345/
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 CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity? 

The student will: 
a. Understand about the maturity of sexual organ 
b. Care about the disease caused by early (child) marriage 
c. Open their mind set in marriage 

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 

     

SDG6: Ensure 
availability and 
sustainable 
management of water 
and sanitation for all 
 
 

22 March World 
Water Day  
12 December 
International 
Universal Health 
Coverage 
Day (A/RES/72/13
8) 

Step 4.  
Watch 
https://www.youtube.co
m/watch?v=FSqS76visQA  
Discuss what can we do 
to make the different for 
water conservation and 
preservation  

Step 3.  
Watch  
https://www.youtube.com/
watch?v=2-17VK5gFuE and 
https://www.youtube.com/
watch?v=4URapRHxsmE  
 
Discuss how water is 
essential part of life on 
earth and that this resource 
is not unlimited   

Step 1.  
Calculate your water 
consumption and your 
family’s in one day. 
 
 

Step 2.  
Make info-graphic poster 
based on your family 
water consumption and 
the your water sources 
water sources. 

http://www.un.org/en/events/universal-health-coverage/
http://www.un.org/en/events/universal-health-coverage/
http://www.un.org/en/events/universal-health-coverage/
http://www.un.org/en/events/universal-health-coverage/
http://undocs.org/A/RES/72/138
http://undocs.org/A/RES/72/138
https://www.youtube.com/watch?v=FSqS76visQA
https://www.youtube.com/watch?v=FSqS76visQA
https://www.youtube.com/watch?v=2-17VK5gFuE
https://www.youtube.com/watch?v=2-17VK5gFuE
https://www.youtube.com/watch?v=4URapRHxsmE
https://www.youtube.com/watch?v=4URapRHxsmE
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity? 

After this course, student will able to: 
⚫ Internalize the importance of water for life on earth,
⚫ Recognize that  there is water crisis around the globe
⚫ Evaluate individuals water consumption
⚫ Construct behavioral changes on water consumption

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 

SDG7: Ensure access 
to affordable, reliable, 
sustainable, and 
modern energy for all 

22 October World 
Energy Day 
11 November 
International Day 
of Energy 

Part2. 

Present and discuss your 
idea on the utilization of 
natural energy and the 
effectiveness of energy-
based  city area 
arrangement from 
geographical and 

Part 1. 

Watch 
https://www.youtube.com/
watch?v=zaXBVYr9Ij0 and 
discuss about the impact of 
fossil fuel to our planet.  
Discuss about possibility to 
utilize other type of energy 

Part 3. 

Made a rough calculation 
on costs and economic 
value of each natural 
resource energy 
processing.  

Part 4. 

Build a prototype project 
of alternative green 
energy 

Made a vlog on how to 
apply energy saving or 
using green energy in 

https://www.youtube.com/watch?v=zaXBVYr9Ij0
https://www.youtube.com/watch?v=zaXBVYr9Ij0
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

economic point of view sources. your own house. Share 
and present your Vlog 
with your class 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity? 

The student should be able to: 
⚫ Make estimation on the cost and value of every energy sources
⚫ Make city planning for energy conservation
⚫ Identify the need of renewable energy sources
⚫ Designing simple project of energy saving

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 
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 CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

SDG8: Promote 
sustained, inclusive 
and sustainable 
economic growth, full 
and productive 
employment and 
decent work for all 
 
 
 
 

12 June World 
Day against Child 
Labour 
10 November 
World Science 
Day for Peace 
and 
Development (UN
ESCO 31 
C/Resolution 20) 
5 December 
International 
Volunteer Day for 
Economic and 
Social 
Development  (A/
RES/40/212) 

STEP 1:  
Village-Owned 
Enterprises 
(BUMDes)are Village 
Business Institutions 
managed by the 
community and the 
Village Government 
in an effort to 
strengthen the 
village economy and 
are formed based 
on the needs and 
potential of the 
village. 
Watch this video 
about BUMDes 
Cermati beberpa 
video mengenai 
bumdes “tourism” 
https://www.youtub
e.com/watch?v=sslu
sutVFPc and 
https://www.youtub

STEP 3: 
Based on the first 
video in STEP 1 (Puri 
Mataram), they use 
flower garden as selfie 
area However, the 
flower is monocarpic. 
What do you think 
about this 
phenomena?  
Can you give the 
alternative flower that 
can be cultivated in 
Puri Mataram? 

 STEP 2:  
What strategies can be 
used to attract more 
foreign tourists to the 
BUMDes location? 
 
In your opinion, what 
other programs can be 
implemented in these 
two tourist villages? 
 

http://www.un.org/en/events/childlabourday/
http://www.un.org/en/events/childlabourday/
http://www.un.org/en/events/childlabourday/
http://www.un.org/en/events/scienceday/
http://www.un.org/en/events/scienceday/
http://www.un.org/en/events/scienceday/
http://www.un.org/en/events/scienceday/
http://unesdoc.unesco.org/images/0012/001246/124687e.pdf#page=51
http://unesdoc.unesco.org/images/0012/001246/124687e.pdf#page=51
http://unesdoc.unesco.org/images/0012/001246/124687e.pdf#page=51
http://www.un.org/en/events/volunteerday/
http://www.un.org/en/events/volunteerday/
http://www.un.org/en/events/volunteerday/
http://www.un.org/en/events/volunteerday/
http://www.un.org/en/events/volunteerday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/40/212
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/40/212
https://www.youtube.com/watch?v=sslusutVFPc
https://www.youtube.com/watch?v=sslusutVFPc
https://www.youtube.com/watch?v=sslusutVFPc
https://www.youtube.com/watch?v=FXCE_oYVRLc
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

e.com/watch?v=FXC
E_oYVRLc. 

Discuss whether the 
BUMDes can reduce 
unemployment? 
Can it improve the 
economy of the 
community? 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity? 

The students: 
a. can communicate their idea to develop the economic in their village
b. will understand about monocarpic and polycarpic
c. have a love in Indonesia

https://www.youtube.com/watch?v=FXCE_oYVRLc
https://www.youtube.com/watch?v=FXCE_oYVRLc
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 

SDG9: Build resilient 
infrastructure, 
promote inclusive and 
sustainable 
industrialization and 
foster innovation 

21 April World 
Creativity and 
Innovation 
Day (A/RES/71/28
4) 

Facilitator give a 
introductory lesson about 
economically sustainable 
green building game 
media such as Get rich ® 
game with modifications 
to the main item. 
Student can play the 
game and experiencing of 
managing green city area 

Make a class 
project finding  the 
suitable building 
structure raw 
materials for a 
certain area  

Calculate the cost 
of a building and 
the use-value of 
building  

Design of 
buildings or 
rooms  based on 
the necessity,  
aesthetic , as 
well as energy 
conservation of 
green building. 

http://www.un.org/en/events/creativityday/
http://www.un.org/en/events/creativityday/
http://www.un.org/en/events/creativityday/
http://www.un.org/en/events/creativityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/71/284
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/71/284
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 CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity? 

Student will be able to: 
⚫ Evaluate the cost and value of building  
⚫ Identify the suitable building raw material for their area 
⚫ Design a simple sustainable building and city area  

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 

     

SDG10: Reduce 
inequality within and 
among countries 
 
 

20 June World 
Refugee 
Day (A/RES/55/76
) 
30 July 
International Day 
of 
Friendship  (A/RE
S/65/275) 

A village head 
(Kepala Dusun) is 
asked to: 
a. list 20 citizens 
who are entitled to 
a free health check 
and rice 
b. divide the village 
patrol schedule. 
 

   

http://www.un.org/en/events/refugeeday/
http://www.un.org/en/events/refugeeday/
http://www.un.org/en/events/refugeeday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/55/76
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/55/76
http://www.un.org/en/events/friendshipday/
http://www.un.org/en/events/friendshipday/
http://www.un.org/en/events/friendshipday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/65/275
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/65/275
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

As a result, Kepala 
Dusun only records his 
family which was 
recorded at point a. 
While at point b his 
family was not 
involved. 

Give your opinion 
about that 
phenomena! 
What criteria should be 
used in dividing citizens 
for the interests of a 
and b? 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity? 

The student will: 
a. Understand what is the meaning of “justice”
b. Open their mind about the importance of “justice”
c. Have a wise attitude
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 

SDG11: Make cities 
and human 
settlements inclusive, 
safe, resilient 
and sustainable 

3 June World 
Bicycle 
Day (A/RES/72/27
2) 
26 September 
International Day 
for the Total 
Elimination of 
Nuclear 
Weapons  (A/RES
/68/32) 
2 October 
International Day 
of Non-
Violence  (A/RES/
61/271) 
31 October World 

Step 1: 
This video depicts the 
atmosphere in the train 
in 2013 
(https://www.youtube.
com/watch?v=x8XV-
PvWvqs) and 2019 
(https://www.youtube.
com/watch?v=PGlhRqn
lnhw) 

Discuss about the 
comfort conditions of 
train passengers in 
these two videos! 

Compare the increase 

Step 2: 
Work in group: 
Make a poem themed 
the convenience of 
trains today in 
Indonesia! 
(make poetry in three 
languages) 

http://www.un.org/en/events/bicycleday/
http://www.un.org/en/events/bicycleday/
http://www.un.org/en/events/bicycleday/
http://undocs.org/A/RES/72/272
http://undocs.org/A/RES/72/272
http://www.un.org/en/events/nuclearweaponelimination/
http://www.un.org/en/events/nuclearweaponelimination/
http://www.un.org/en/events/nuclearweaponelimination/
http://www.un.org/en/events/nuclearweaponelimination/
http://www.un.org/en/events/nuclearweaponelimination/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/32
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/32
http://www.un.org/en/events/nonviolenceday/index.shtml
http://www.un.org/en/events/nonviolenceday/index.shtml
http://www.un.org/en/events/nonviolenceday/index.shtml
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/61/271
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/61/271
http://www.un.org/en/events/citiesday/
https://www.youtube.com/watch?v=x8XV-PvWvqs
https://www.youtube.com/watch?v=x8XV-PvWvqs
https://www.youtube.com/watch?v=x8XV-PvWvqs
https://www.youtube.com/watch?v=PGlhRqnlnhw
https://www.youtube.com/watch?v=PGlhRqnlnhw
https://www.youtube.com/watch?v=PGlhRqnlnhw
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 CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

Cities 
Day  (A/RES/68/2
39) 

of Jogja-Jakarta train 
ticket (retirn) prices in 
2013 and 2019! 
 
Is it directly 
proportional to 
facilities, safety and 
comfort? 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity? 

The students will: 
a. Evaluate the importance of public transportation  
b. Communicate to promote comfort public transportation 

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 

     

http://www.un.org/en/events/citiesday/
http://www.un.org/en/events/citiesday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/239
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/239
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

SDG12: Ensure 
sustainable 
consumption and 
production patterns 

16 September 
International Day 
for the 
Preservation of 
the Ozone 
Layer  (A/RES/49/
114) 

Going to traditional 
market and find 10 food 
produce that locally 
growth and 10 food that 
imported. Make a map 
with that data.  

Made a community 
project “Empty Plat” 
Movement which start 
during your lunch period 

Discuss Environmental 
consequent of food-related 
energy consumption and 
waste generation, as well as 
the impact of food 
footprint and obesity.  

Calculate your  dietary 
consumption in one day 
and compare to daily 
nutritional value that 
suggested by dietitian  

Reading Material: 
Indonesian folklore  “Rice 
That  Crying” and “Dewi 
Sri”   

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity? 

Student will be able to: 
⚫ Determine which food product that more sustainable than other
⚫ Exhibit appreciation for food by not wasting it
⚫ Understand the danger of obesity and its impact to our planet

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 

http://www.un.org/en/events/ozoneday/
http://www.un.org/en/events/ozoneday/
http://www.un.org/en/events/ozoneday/
http://www.un.org/en/events/ozoneday/
http://www.un.org/en/events/ozoneday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/49/114
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/49/114
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

SDG13: Take urgent 
action to combat 
climate change and 
its impacts 

22 April 
International 
Mother Earth 
Day  (A/RES/63/2
78) 
5 June World 
Environment 
Day (A/RES/2994 
(XXVII)) 
5 November 
World Tsunami 
Awareness 
Day (A/RES/70/20
3) 

Step 3 

Based on Step 1, 
compare the pocket 
money spent by 
students every day! 

Step 2. 

As a group, students 
are asked to bring 
vegetable and fruit 
seeds. The seedlings 
are planted using 
plastic food and drink. 

In addition, students 
are also taught to 
make POC (Pupuk 
Organik Cair) from 
organic waste. POC is 
used to fertilize these 
plants 

Students must take 
care of their plants 
and their growth is 
observed. 

Discuss whether this 
activity can reduce 

Step 1. 

Every Thursday-
Friday, students are 
required to bring food 
and drink from home. 
While other days, 
allowed to buy in the 
canteen or in the 
shop. Make a 
comparison table of 
the amount of food 
and drink plastic wrap 
that students produce 
every day! 

Estimate the amount of 
plastic waste produced 
by all students per month 
and per year! 

Step 4 
Make a video 
documentation of 
student activities in 
steps 1, 2 and 3. 
Upload this video on 
YouTube as a 
promotional or spelling 
media to the 
community to reduce 
plastic waste. 

http://www.un.org/en/events/motherearthday/
http://www.un.org/en/events/motherearthday/
http://www.un.org/en/events/motherearthday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/63/278
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/63/278
http://www.un.org/en/events/environmentday/
http://www.un.org/en/events/environmentday/
http://www.un.org/en/events/environmentday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2994%20(XXVII)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2994%20(XXVII)
http://www.un.org/en/events/tsunamiday/
http://www.un.org/en/events/tsunamiday/
http://www.un.org/en/events/tsunamiday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/70/203
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/70/203
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

waste? 
What other activities 
can be done to reduce 
plastic waste? 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity? 

The students will: 
a. Calculate their waste production
b. Reduce the use of plastic
c. Able to manage their organic waste
d. Invite other people to love their environment

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 

SDG14: Conserve and 
sustainably use the 
oceans, seas and 
marine resources for 
sustainable developm
ent 

22 March World 
Water 
Day  (A/RES/47/1
93) 
8 June World 
Oceans 

Part 4. 
Ask the class to have 
excursion to local beach 
and make “clean the 
beach”  movement and 
‘reduce single use of 

Part 1.  
Watch 
https://www.youtube.com/
watch?v=o0AOkDpzNBM 

List all possible organisms 

Part 2 

Make a chart that show 
how your plastic use will 
ended up in the ocean 
and inside your body 

http://www.un.org/en/events/waterday/
http://www.un.org/en/events/waterday/
http://www.un.org/en/events/waterday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/47/193
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/47/193
http://www.un.org/en/events/oceansday/
http://www.un.org/en/events/oceansday/
https://www.youtube.com/watch?v=o0AOkDpzNBM
https://www.youtube.com/watch?v=o0AOkDpzNBM
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

Day  (A/RES/63/1
11) 

plastic’ campaign in the ocean that will be 
impacted by plastics 

What can we do to alleviate 
the impact of plastic in the 
ocean?  

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity? 

Student will 
⚫ Develop appreciation of the marine life
⚫ Recognize the impact of our irresponsible consumption can affect our planet
⚫ Organize a simple campaign for saving the ocean

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 

http://www.un.org/en/events/oceansday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/63/111
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/63/111
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

SDG15: Protect, 
restore and promote 
sustainable use of 
terrestrial 
ecosystems, 
sustainably manage 
forests, combat 
desertification, and 
halt and reverse land 
degradation and halt 
biodiversity loss 

3 March World 
Wildlife 
Day  (A/RES/68/2
05) 
21 March 
International Day 
of 
Forests  (A/RES/6
7/200) 
29 June 
International Day 
of the 
Tropics (A/RES/70
/267) 
17 June World 
Day to Combat 
Desertification 
and 
Drought (A/RES/4
9/115) 

Step 2: 

Discuss what are the 
social and economic 
impacts caused by 
forest fires? 

Step 3: 

Please watch this 
video! 
https://www.youtube.
com/watch?v=edMw
N_ZHU7E. and 
https://www.youtube.
com/watch?v=6dVXcZ
UIwRw 

Compare and discuss 
about reforestation 
from those video! 

Are that effective to 
manage forest and 
keep the biodiversity? 

Identify! What kind of 
plant that can be 
planted for 
reforestation?  

Step 1: 
This article 
(http://sipongi.menlhk.go
.id/pdf/luas_kebakaran) 
contains data on forest 
fires in Indonesia from 
2014 - 2019. Please 
make: 

a. The bar chart of
average annual
forest fire for
each province

b. The bar chart of
total forest fires
per island per
year

http://www.un.org/en/events/wildlifeday/
http://www.un.org/en/events/wildlifeday/
http://www.un.org/en/events/wildlifeday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/205
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/205
http://www.un.org/en/events/forestsday/
http://www.un.org/en/events/forestsday/
http://www.un.org/en/events/forestsday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/67/200
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/67/200
http://www.un.org/en/events/tropicsday/
http://www.un.org/en/events/tropicsday/
http://www.un.org/en/events/tropicsday/
http://undocs.org/a/res/70/267
http://undocs.org/a/res/70/267
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/49/115
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/49/115
https://www.youtube.com/watch?v=edMwN_ZHU7E
https://www.youtube.com/watch?v=edMwN_ZHU7E
https://www.youtube.com/watch?v=edMwN_ZHU7E
https://www.youtube.com/watch?v=6dVXcZUIwRw
https://www.youtube.com/watch?v=6dVXcZUIwRw
https://www.youtube.com/watch?v=6dVXcZUIwRw
http://sipongi.menlhk.go.id/pdf/luas_kebakaran
http://sipongi.menlhk.go.id/pdf/luas_kebakaran
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity? 

The students will: 
a. Understand the social, economic, and biological impacts caused by forest fires
b. Change their behavior in cutting down trees
c. Change their behavior: like to plant in their surrounding

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 

a. 

SDG16: Promote 
peaceful and inclusive 
societies for 
sustainable 
development, provide 
access to justice for all 
and build effective, 
accountable and 
inclusive institutions 
at all levels 

1 March Zero 
Discrimination 
Day  [UNAIDS] 
21 March 
International Day 
for the 
Elimination of 
Racial 
Discrimination  (A
/RES/2142 (XXI) 
16 May 

Step 1: 
Mr. Hadi is a public 
elementary school 
teacher, with a 
TIN/NPWP, with a 
salary of 
Rp.4,000,000/ 
month. He owns a 
plot of land with an 
area of 500 m2, 1 
unit of car, and 2 

Step 2: 
In one X village, there are 
20 people who have the 
same job and the same 
monthly salary as Mr 
Hadi. 

Please estimate the 
amount of income tax 
that the state receives 
per month and per year! 

Step 3: 
Make an infographic 
that contains 
information about: 
a. The importance of

taxes
b. Types of taxes and

time of payment

http://www.unaids.org/en/2019_ZDD_campaign
http://www.unaids.org/en/2019_ZDD_campaign
http://www.unaids.org/en/2019_ZDD_campaign
http://www.un.org/en/events/racialdiscriminationday/
http://www.un.org/en/events/racialdiscriminationday/
http://www.un.org/en/events/racialdiscriminationday/
http://www.un.org/en/events/racialdiscriminationday/
http://www.un.org/en/events/racialdiscriminationday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2142%20(XXI)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2142%20(XXI)
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

International Day 
of Living Together 
in 
Peace (A/RES/72/
130) 
21 May World 
Day for Cultural 
Diversity for 
Dialogue and 
Development  (A/
RES/57/249) 
19 June 
International Day 
for the 
Elimination of 
Sexual Violence in 
Conflict 
 (A/RES/69/293) 
21 September 
International Day 
of 
Peace  (A/RES/36
/67)  (A/RES/55/2
82) 

units of two-
wheeled vehicles. 

Learn the tax 
guidelines at the link 
https://www.online-
pajak.com/tarif-
pajak-pph-21.  

Discuss, what types 
of taxes must be 
paid by Mr. Hadi? 

How much income 
tax does Mr. Hadi 
have to pay every 
month? 

http://www.un.org/en/events/livinginpeace/
http://www.un.org/en/events/livinginpeace/
http://www.un.org/en/events/livinginpeace/
http://www.un.org/en/events/livinginpeace/
http://undocs.org/A/RES/72/130
http://undocs.org/A/RES/72/130
http://www.un.org/en/events/culturaldiversityday/
http://www.un.org/en/events/culturaldiversityday/
http://www.un.org/en/events/culturaldiversityday/
http://www.un.org/en/events/culturaldiversityday/
http://www.un.org/en/events/culturaldiversityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/57/249
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/57/249
http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/69/293
http://www.un.org/en/events/peaceday/
http://www.un.org/en/events/peaceday/
http://www.un.org/en/events/peaceday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/36/67
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/36/67
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/55/282
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/55/282
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity? 

The students will: 
a. Calculate the tax from citizens
b. Estimate state losses due to tax violations
c. Understand the time and kind of tax

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 
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 CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

SDG17: Strengthen 
the means of 
implementation and 
revitalize the global 
partnership for 
sustainable developm
ent 
 
 
 
 
 

12 September 
United Nations 
Day for South-
South 
Cooperation  (A/R
ES/58/220) 
24 October 
United Nations 
Day  (A/RES/168 
(II); A/RES/2782 
(XXVI)) 
20 December 
International 
Human Solidarity 
Day  (A/RES/60/2
09) 

STEP 1. 
Rudi, a high school 
student wants to join the 
National Biology 
Olympiad. But the school 
could not fully facilitate 
learning in the laboratory. 
Biology teachers can 
assist theoretically, but 
are limited. Therefore, 
Rudi's school tried to 
work closely with UGM to 
obtain laboratory facilities 
and mentoring by 
lecturers. 
 
In your opinion, is the 
school sufficient to 
cooperate with 
universities only? 
 
Arrange the draft of 
cooperation agreement! 
In your opinion, what are 

  STEP 2 
After having a draft of 
cooperation agreement. 
Please check the draft in 
terms of sentence 
structure and grammar. 

http://www.un.org/en/events/southcooperationday/
http://www.un.org/en/events/southcooperationday/
http://www.un.org/en/events/southcooperationday/
http://www.un.org/en/events/southcooperationday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/58/220
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/58/220
http://www.un.org/en/events/unday/
http://www.un.org/en/events/unday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/168%20(II)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/168%20(II)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2782%20(XXVI)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2782%20(XXVI)
http://www.un.org/en/events/humansolidarityday/
http://www.un.org/en/events/humansolidarityday/
http://www.un.org/en/events/humansolidarityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/60/209
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/60/209
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

the other collaboration 
that can be done 
between high school and 
university? 

What competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities are 
developed through 
the suggested 
activity? 

The students will: 
a. Learn how to make collaboration with partner
b. Have strong attitude (not easily discouraged)
c. Understand the importance of partnership to solve the problems
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CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 

Economics, Life Skills, 
Business, etc.) 

Sciences (e.g. Physics, 
Biology, etc.) 

Mathematics Language Arts 

The relevant units in 
the text-books (e.g. 
Math Grade 3, text-
book unit X, page xx). 



SDGs SHORT 
DEFINITION 

Annual 
international/
world days 
declared 
mostly by the 
United 
Nations and 
UNESCO in 
relevant 
SDGs. 

During the 1st Managerial Meeting and Training Workshop in Johor 
Malaysia (4-7 July, 2019) we had discussed this template and the 
CARE methodology. Now, each partner University in Indonesia, 
Malaysia and Vietnam is requested to develop short inter/cross-
disciplinary lesson plans suitable for primary and secondary school 
curricula based on the celebrated days listed in each SDG enabled by 
ICTs (e.g. Web 2 tools, augmented reality) connecting the curriculum 
areas indicated in the template. An example is provided in SDG1. In 
each learning activity, write down what knowledge, skills, 
attitudes/values and action competences are developed through the 
suggested activity in each curriculum area. In addition, search the 
curriculum or text-book that relates to the activity or the unit that could 
be related providing the Grade,  title of the text-book, name of unit 
(e.g. Math Grade 3, text-book unit X, page xx).  
Each partner University will develop lesson activities as the first 
example for all SDGs with all the requested information. The deadline 
for this activity is 30th of November. In December all activities by each 
partner University will go through internal and external peer-reviewing. 
Thus, respect the deadline!  The results will be discussed during the 
Badung (10-13 January) training workshop. 

CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 
Economics, Life Skills, 
Business, etc.) 

Sciences 
(e.g. 
Physics, 
Biology, 
etc.) 

Mathematic
s 

Language 
Arts 

SDGs SHORT 
DEFINITION 

Annual 
international/
world days 
declared 
mostly by the 
United 
Nations and 
UNESCO in 
relevant 
SDGs. 

CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 
Economics, Life Skills, 
Business, etc.) 

Sciences 
(e.g. 
Physics, 
Biology, 
etc.) 

Mathematic
s 

Language 
Arts 



SDG1: End 
poverty in all its 
forms everywhere 

What 
competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity?  

5 September 
International Day 
of 
Charity  (A/RES/
67/105)  
17 October 
International Day 
for the 
Eradication of 
Poverty  (A/RES/
47/196) 
20 February 
World Day of 
Social 
Justice   (A/RES/
62/10) 

Art in Education 

Objective 

Apply the knowledge related to 
visual arts, with economics (art 
educators work with students 
and colleagues to appreciate 
their own personal and cultural 
identities).  

Related to SDG 1 
Formulate a marketing 
techniques artists to earn a 
living or sell craftwork  

● Analyze the needs of the
people in poverty
● Matching artists’ services with
local needs
● Sharing or creating artwork
that explore all sides of poverty
and ways to move beyond it

Activity: 
1. Watch Youtube Video

entitled No Poverty - No 1 of
SDGs - Sand Art
at https://youtu.be/xzQqTFLFYZ
g

2. Analyze the Video content
and define poverty

3. Based on the definition
discuss types of art activity that
can fulfill the needs of people in
poverty

4. Create an artwork according
to the definition and prepare the
artist notes on form and content

5. Promote the artwork to the
audience through art talks and
study the audience reaction on
the artworks for a selling point

SDGs SHORT DEFINITION 

SDGs SHORT 
DEFINITION 

Annual 
international/
world days 
declared 
mostly by the 
United 
Nations and 
UNESCO in 
relevant 
SDGs. 

CURRICULUM AREAS 

Social Studies (e.g. Civics, 
Geography, History, 
Economics, Life Skills, 
Business, etc.) 

Sciences 
(e.g. 
Physics, 
Biology, 
etc.) 

Mathematic
s 

Language 
Arts 

http://www.un.org/en/events/charityday/
http://www.un.org/en/events/charityday/
http://www.un.org/en/events/charityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/67/105
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/67/105
http://www.un.org/en/events/povertyday/
http://www.un.org/en/events/povertyday/
http://www.un.org/en/events/povertyday/
http://www.un.org/en/events/povertyday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/47/196
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/47/196
http://www.un.org/en/events/socialjusticeday/
http://www.un.org/en/events/socialjusticeday/
http://www.un.org/en/events/socialjusticeday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/62/10
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/62/10
https://youtu.be/xzQqTFLFYZg
https://youtu.be/xzQqTFLFYZg


 

 

28 Μay World 
Hunger Day 
7 June  World 
Food Safety 
Day (A/RES/73/2
50) 
16 October 
World Food 
Day  [FAO] 
(A/RES/35/70) 

Subject: Art in Education 
Objectives 
1. explain in detail on the 

relationship and integration 
of visual arts and life skills to 
fight hunger (share ideas for 
identity exploration and 
creation of artworks among 
students and teachers) 

2. apply and use the 
knowledge the instructional 
concepts via arts for 
planning, design in teaching 
and learning activities to be 
integrated to other subjects  
(creative and critical method 
of inquiring through art and 
technology that involved 
creative ideas for further 
exploration) 

Integrate 
with 
subjects 
below: 

• ICT 

• Language 

• Economic 

  

SDG2: End 
hunger, achieve 
food security 
and improved 
nutrition, and 
promote 
sustainable agri
culture 
 

 

 

  

Pablo Picasso - Poor Couple in a 
Café [1903] 
Image source: 
https://flic.kr/p/Rv8EdF 
CC BY-NC-SA 

  

 

  

The Potato Eaters, 1885. Van Gogh 
Museum, Amsterdam 
Vincent van Gogh [Public domain] 
Page URL: 
https://commons.wikimedia.org/wiki/
File:Van-willem-vincent-gogh-die-
kartoffelesser-03850.jpg 

  

https://www.un.org/en/events/foodsafetyday/
https://www.un.org/en/events/foodsafetyday/
https://www.un.org/en/events/foodsafetyday/
http://undocs.org/A/RES/73/250
http://undocs.org/A/RES/73/250
http://www.fao.org/world-food-day
http://www.fao.org/world-food-day
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/35/70
https://flic.kr/p/Rv8EdF
https://commons.wikimedia.org/wiki/File:Van-willem-vincent-gogh-die-kartoffelesser-03850.jpg
https://commons.wikimedia.org/wiki/File:Van-willem-vincent-gogh-die-kartoffelesser-03850.jpg
https://commons.wikimedia.org/wiki/File:Van-willem-vincent-gogh-die-kartoffelesser-03850.jpg


Activity: 
1. Download two paintings by
Picasso and Van Gogh as above
2. Through a formalistic

approach, analyze the two
paintings above in the context of
fighting hunger in society
3. Based on the paintings write a

short script for a 5 minutes
documentary video footage
4. Through team - produce a 5

minutes documentary video
footage

What 
competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity?  

Skill and Knowledge 

• Art appreciation in the context of local social values through a universal artwork that
reflects SDG 2

• Language skill on scrip writing for documentary video footage

• Application of creative and critical thinking by doing critical analysis on the artworks

• Collaborative learning - respect other people’s opinion and making a collective decision

The relevant 
units in the 
text-books (e.g. 
Math Grade 3, 
text-book unit 
X, page xx).   

Module HBEF 
1403 Art in 
Education (Malay 
Version) 

Topic 1 
Unit: 1.1 to 1.5 
(page 2 - 14) 

SDG 3 

CURRICULUM AREAS 



SDGs SHORT 
DEFINITION 

Annual 
international/
world days 
declared 
mostly by the 
United 
Nations and 
UNESCO in 
relevant 
SDGs. 

Social Studies (e.g. Civics, 
Geography, History, 
Economics, Life Skills, 
Business, etc.) 

Sciences 
(e.g. 
Physics, 
Biology, 
etc.) 

Mathematic
s 

Language 
Arts 

20 March 
International 
Day of 
Happiness  (A/
RES/66/281) 
7 April World 
Health 
Day  [WHO] 
(WHA/A.2/Res.
35) 
28 April World 
Day for Safety 
and Health at 
Work 
15 June World 
Elder Abuse 
Awareness 
Day  (A/RES/6
6/127) 

Course Learning Outcomes 

Discuss skills and knowledge 
related to Visual Arts, the 
senses and experiences and 
concepts in Art in Education that 
address educational issues for 
sustainability.. 

Analyze the relationship 
between Visual Art integration, 
sensation and experience 
through the creation of visual art 
in e-portfolio. 

Aim of the Activities 

Participating in the creation of 
visual art has a therapeutic 
impact on daily life through self-
discovery, self esteem and 
expression. 

Example from well known artist 
such as Salvador Dali 
(Surrealism), Edvard Munch 
(expressionism) and Jackson 
Pollock (abstract expressionism) 

SDG3: Ensure 
healthy lives and 
promote well-
being for all at 
all ages 

http://www.un.org/en/events/happinessday/
http://www.un.org/en/events/happinessday/
http://www.un.org/en/events/happinessday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/66/281
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/66/281
http://www.who.int/campaigns/world-health-day/
http://www.who.int/campaigns/world-health-day/
http://www.who.int/campaigns/world-health-day/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/elderabuse/
http://www.un.org/en/events/elderabuse/
http://www.un.org/en/events/elderabuse/
http://www.un.org/en/events/elderabuse/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/66/127
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/66/127


 

 

Activity: 
1. Watch youtube video at 

https://youtu.be/6Dp_8sv
B510 

2. Discuss in an online 
forum on three important 
points gained from the 
video regarding paintings 
and therapy 

3. Watch another Youtube 
Video on Jakson Pollock 
at 
https://youtu.be/EncR_T0
faKM 

4. Explore basic art 
elements art such as 
lines, texture, color etc 
and create a simple 
objects that reflects your 
imagination such as 
dream, depression etc 

5. Write an artist statement 
on your artwork that 
shows your self-esteem 
and expression 

  

 

  

Edvard Munch, The Scream, 
1893 

  

 

  

  Salvador Dalí, The 
Persistance of Memory, 
1931 

   

https://youtu.be/6Dp_8svB510
https://youtu.be/6Dp_8svB510
https://youtu.be/EncR_T0faKM
https://youtu.be/EncR_T0faKM


Jakson Pollock, Autumn Rhythm, 
1950 

What 
competences 
encompassing 
knowledge, skills, 
attitudes/values 
and/or capacities 
are developed 
through the 
suggested 
activity?  

Skill and Knowledge 

• Art appreciation in the
context of local social
values through a universal
artwork that reflects SDG 3 

• Application of creative and
critical thinking by doing
critical analysis on the
artworks

• Collaborative learning -
respect other people’s
opinion and making a
collective decision

• Increase the self-
confidence and self-
esteem  among the
learners

The relevant 
units in the 
text-books (e.g. 
Math Grade 3, 
text-book unit 
X, page xx).  

Module HBEF 1403 
Topic 1.3 
Page 10 - 13 



1 

Social Studies (e.g. 

Civics, Geography, 

History, Economics, Life 

Skills, Business, etc.) 

Sciences (e.g. 

Physics, Biology, 

etc.) 

Mathematics Language Arts 

SDG1: End 

poverty in all its 

forms everywhe

re 

What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

5 September 

International Day of 

Charity  (A/RES/67/105

) 

17 October International 

Day for the Eradication of 

Poverty  (A/RES/47/196) 

20 February World Day 

of Social 

Justice   (A/RES/62/10) 

After solving the math problem, 

ask learners in the class to listen 

to the following story 
https://www.youtube.com/watch?v=DA

Wgr8FUtfM

Introduce learners the theme of 

living wage vs minimum wage 

connecting it to human rights 

and social justice. 

Anna is a university 

student coming from a 

poor family. Thus, she 

has to work in order to 

support her life and 

studies. She found work 

in a cafeteria. Her boss 

gives her 2.80 euros per 

hour refusing to give her 

social insurance.  She 

works five days a week 

for 8 hours a day, usually 

from late afternoon to 

late at night. How much 

does she earn per month? 

Let's now try to calculate 

some of Anna's monthly 

expenses, using Excel: 

• Daily tickets to go and

get back and  from work:

1.40 €

• Rent: 150€ (Sharing a

room)

• Utility accounts: 70 €

How much are the above

costs?

Is there something else

that we have not

calculated?

If so, include it too!

Compare Anna’s earnings and cost of  

living. Imagine that you are in Anna’s  

position, how would you feel?   

Does Anna have a decent life with her  

salary? Is there any violation of human 

rights?   

If you were Anna’s boss, what would  

you do? How the story in the video is  

related to Anna’s case? 

Do you know any similar cases in your 

community? 

http://www.un.org/en/events/charityday/
http://www.un.org/en/events/charityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/67/105
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/67/105
http://www.un.org/en/events/povertyday/
http://www.un.org/en/events/povertyday/
http://www.un.org/en/events/povertyday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/47/196
http://www.un.org/en/events/socialjusticeday/
http://www.un.org/en/events/socialjusticeday/
http://www.un.org/en/events/socialjusticeday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/62/10
https://www.youtube.com/watch?v=DAWgr8FUtfM
https://www.youtube.com/watch?v=DAWgr8FUtfM
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are developed 

through the 

suggested 

activity?  

The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx). 

Relevant 

courses 

Sociology of education 

SDG2: End 

hunger, achieve 

food security 

and improved 

nutrition, and 

promote 

sustainable agric

ulture 

28 Μay World Hunger 

Day 

7 June  World Food 

Safety 

Day (A/RES/73/250) 

16 October World Food 

Day  [FAO] 

(A/RES/35/70) 

Students read information 

about food safety via the 

website of WHO: 10 facts 

on food safety 

https://www.who.int/featur

es/factfiles/food_safety/en/ 

Discuss about the facts: 

give 3 cases examples 

observed in the real-life 

according to 3 facts chosen 

and open a discussion 

using 5W1H, emphasize 

on how to solve problem. 

Work in group and make an  

infographic for advocating and 

promoting food safety. 

https://www.un.org/en/events/foodsafetyday/
https://www.un.org/en/events/foodsafetyday/
https://www.un.org/en/events/foodsafetyday/
http://undocs.org/A/RES/73/250
http://www.fao.org/world-food-day
http://www.fao.org/world-food-day
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/35/70
https://www.who.int/features/factfiles/food_safety/en/
https://www.who.int/features/factfiles/food_safety/en/


3 

 

What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

through the 

suggested 

activity?  

- Critical thinking 

- Communication 

- Creativity 

- Co-responsibility 

- Critical reflection skills 

- Learning to transform oneself and others 

The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx).  

Relevant 

courses 

 

 
Economics and Laws 

Education textbook 10th 

grade (editing for 2022) 

 

Environment and 

Development 

Economic Anthropolog 

 

   

SDG3: Ensure 

healthy lives and 

promote well-

being for all at 

all ages 

 

 

 

 

20 March 

International Day of 

Happiness  (A/RES/66

/281) 

Activities for 

understanding the concept 

of happiness: 

Students will 

- Look for definition 

of happiness via internet 

and gather texts, pictures, 

videos, infographics… 

 

 

 Reading: 

https://positivepsychology.com/what-is-

happiness/ 

 

Writing: 

What are your thoughts on  

happiness? Would you define  

it differently? What do you  

find is the most important  

http://www.un.org/en/events/happinessday/
http://www.un.org/en/events/happinessday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/66/281
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/66/281
https://positivepsychology.com/what-is-happiness/
https://positivepsychology.com/what-is-happiness/
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7 April World Health 

Day  [WHO] 

(WHA/A.2/Res.35) 

28 April World Day for 

Safety and Health at 

Work 

15 June World Elder 

Abuse Awareness 

Day  (A/RES/66/127) 

relating/reflecting 

happiness. 

- ask 3 friends to

give a definition of

happiness.

- Interview

parents/relatives adults

about happiness: what

does happiness mean to

you? How do you feel

happy? When do you feel

happy? What do you do

when you are happy?

- Discussion about

how different people in

society be happy?

Students make

presentations and

discussion.

Action: How to be happy

and turn yourself into a

person who gives

happiness?

Action plan of each

students, every day,:

+ take a concrete

action which makes you

happy

ingredient for your own 

happiness? 

http://www.who.int/campaigns/world-health-day/
http://www.who.int/campaigns/world-health-day/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/elderabuse/
http://www.un.org/en/events/elderabuse/
http://www.un.org/en/events/elderabuse/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/66/127
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+ spread out your

happiness using social

media networks

+ take action to make

another person happy.

What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

through the 

suggested 

activity? 

10Cs. 

Attitudes/values: be happy and give happiness. 

Skills: team work, interview, ICTs skills, writing skill. 

Learning to transform oneself and others 

Social justice: 

The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx).   

Relevant 

courses: 

Lesson: Peace 

Civics Education textbook 

9th grade. 

Developmental 

psychology; 

Economic Anthropology 

SDG4: Ensure 

inclusive and 

equitable quality 

education and 

8 September 

International Literacy 

Reading: 

https://projectliteracy.ca/about/the-

importance-of-literacy/ 

http://www.un.org/en/events/literacyday/
https://projectliteracy.ca/about/the-importance-of-literacy/
https://projectliteracy.ca/about/the-importance-of-literacy/


6 

 

promote life-

long learning 

opportunities 

for all 

 

 

Relevant 

courses  

Day  (UNESCO 14 

C/Resolution 1.441) 

28 September 

International Day for 

Universal Access to 

Information [UNESCO] 

(38 C/70) 

Discussion in group 

- What kind of book do you  

read? Why? What lessons  

do you learn from? 

- Why is reading important? 

for children? For adults? 

Action 

Work in group: 

Create a campaign in your school  

for promoting reading and  

introducing interesting books. 

What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

through the 

suggested 

activity? 

Attitudes/values: awareness of the importance of reading. 

Skills: team work, ICTs skills, writing skill, creativity. 

 

The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx). 

 
Sociology of Education; 

Life long Education 

  Vietnamese text book grades 2-5. 

http://www.un.org/en/events/literacyday/
http://unesdoc.unesco.org/images/0011/001140/114048e.pdf#xml=http://www.unesco.org/ulis/cgi-bin/ulis.pl?database=&set=4F900510_3_79&hits_rec=111&hits_lng=eng
http://unesdoc.unesco.org/images/0011/001140/114048e.pdf#xml=http://www.unesco.org/ulis/cgi-bin/ulis.pl?database=&set=4F900510_3_79&hits_rec=111&hits_lng=eng
https://en.unesco.org/commemorations/accesstoinformationday
https://en.unesco.org/commemorations/accesstoinformationday
https://en.unesco.org/commemorations/accesstoinformationday
http://unesdoc.unesco.org/images/0023/002352/235297e.pdf


7 

Relevant 

courses: 

SDG5: Achieve 

gender equality 

and empower all 

women and girls 

Relevant 

courses: 

11 February 

International Day of 

Women and Girls in 

Science (A/RES/70/212

) 

8 March International 

Women's Day 

25 November 

International Day for the 

Elimination of Violence 

against 

Women  (A/RES/54/134) 

Elements (chemistry) 

Application of 

elements in the real-

life: radium 

discovered by Marie 

Curie is the huge 

contribution to the 

fight against cancer. 

Discussion about 

positive and negative 

usage of radium in 

real-life. 

Reading 

https://www.mariecurie.org.uk/who/our-

history/marie-curie-the-scientist 

Discussion with 5W1H questions 

focused on What and How: 

- Who is Marie Curie?

- What did she do?

- How hard did she work? How

could she achieve theses

awards and professor position

in the world of men?

- Lesson learned from the life

of Marie Curie.

What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

- Critical thinking

- Communication skills

-

http://www.un.org/en/events/women-and-girls-in-science-day/index.shtml
http://www.un.org/en/events/women-and-girls-in-science-day/index.shtml
http://www.un.org/en/events/women-and-girls-in-science-day/index.shtml
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/70/212
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/70/212
http://www.un.org/en/events/womensday/
http://www.un.org/en/events/womensday/
http://www.un.org/en/events/endviolenceday/
http://www.un.org/en/events/endviolenceday/
http://www.un.org/en/events/endviolenceday/
http://www.un.org/en/events/endviolenceday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/54/134
https://www.mariecurie.org.uk/who/our-history/marie-curie-the-scientist
https://www.mariecurie.org.uk/who/our-history/marie-curie-the-scientist


8 

 

through the 

suggested 

activity? 

The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx). 

Relevant cour 

 
 Chemistry text book 

10th grade 

 

 

 - Legal Foundation in Education 

(core). Sociology of Education 

- Development Studies 

 

SDG6: Ensure 

availability and 

sustainable 

management of 

water and 

sanitation for all 

 

 

22 March World 

Water Day  

12 December 

International Universal 

Health Coverage 

Day (A/RES/72/138) 

Experiential activities:  

Watch video Water 

shortage 

https://www.youtube.com/

watch?v=n1gsyhuHGgc 

https://www.youtube.com/

watch?v=iRGZOCaD9sQ 

 

Discussion about the 

importance of water and 

how are we aware of this 

matter in every day life. 

 Watch video 

https://www.youtube

.com/watch?v=On9

WRrFHVjY 

How much water do 

we really use every 

day? 

 

Create a project 

advocating Save 

water. 

Reading 

 

http://www.un.org/en/events/universal-health-coverage/
http://www.un.org/en/events/universal-health-coverage/
http://www.un.org/en/events/universal-health-coverage/
http://undocs.org/A/RES/72/138
https://www.youtube.com/watch?v=n1gsyhuHGgc
https://www.youtube.com/watch?v=n1gsyhuHGgc
https://www.youtube.com/watch?v=iRGZOCaD9sQ
https://www.youtube.com/watch?v=iRGZOCaD9sQ
https://www.youtube.com/watch?v=On9WRrFHVjY
https://www.youtube.com/watch?v=On9WRrFHVjY
https://www.youtube.com/watch?v=On9WRrFHVjY
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What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

through the 

suggested 

activity? 

- Critical thinking

- Co-responsibility

- Critical consciousness skills

- Critical reflection skills

- Learning to transform oneself and others

- Learning to live together sustainably

The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx). 

Relevant 

courses 

Geography 

Civics 

- Urban

Environmental

Management

- Economic, Social

and Environmental

Impact Assessment

Math 

SDG7: Ensure 

access to 

affordable, 

reliable, 

sustainable, and 

modern energy 

for all 

22 October World 

Energy Day 

11 November 

International Day of 

Energy 

Energy (physics) 

Work in group 

Make a wind power 

model. 

Reading 

Discussion 

Writing 
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What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

through the 

suggested 

activity? 

- Creativity and innovation skills

- Constructing knowledge skills

- Critical reflection skills

- Learning to know

- Learning to do

The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx). 

Relevant 

courses: 

Science text book 5th 

grade 

- Economic

Anthropology

- Urban

Environment and

Development
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SDG8: Promote 

sustained, 

inclusive and 

sustainable 

economic 

growth, full and 

productive 

employment and 

decent work 

for all 

 

 

 

 

12 June World Day 

Against Child Labour 

10 November World 

Science Day for Peace 

and 

Development (UNESCO 

31 C/Resolution 20) 

5 December International 

Volunteer Day for 

Economic and Social 

Development  (A/RES/40/

212) 

Activities for 

understanding the concept 

of peace: 

Students will 

- look for definition 

of peace via internet and 

gather texts, pictures, 

videos, infographics… 

relating/reflecting peace. 

- ask 3 friends to 

give a definition of peace. 

- Interview 

parents/relatives adultes 

about peace: what does 

peace mean for you? How 

do you feel peaceful? 

When do you have 

peace/inner peace? What 

do you do when you 

have/not have inner peace?  

Students make 

presentations and 

discussion. 

Action: How to have inner 

peace and turn yourself 

into a person who create 

peace? Action plan of each 

students: every day, take 

an action to have inner 

peace. 

   

http://www.un.org/en/events/childlabourday/
http://www.un.org/en/events/childlabourday/
http://www.un.org/en/events/scienceday/
http://www.un.org/en/events/scienceday/
http://www.un.org/en/events/scienceday/
http://www.un.org/en/events/scienceday/
http://unesdoc.unesco.org/images/0012/001246/124687e.pdf#page=51
http://unesdoc.unesco.org/images/0012/001246/124687e.pdf#page=51
http://www.un.org/en/events/volunteerday/
http://www.un.org/en/events/volunteerday/
http://www.un.org/en/events/volunteerday/
http://www.un.org/en/events/volunteerday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/40/212
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/40/212
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What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

through the 

suggested 

activity? 

- Critical reflection skills

- Connectivity skills

Co-responsibility skills
Learning to transform oneself and society

Learning to give and share

Learning to live together sustainably

The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx). 

Relevant 

courses 

Development 

Studies 

Civics education 

- Sociology of

Education

SDG9: Build a 

resilient, 

infrastructure, 

promote 

inclusive and 

sustainable 

industrialization 

and 

21 April World Creativity 

and Innovation 

Day (A/RES/71/284) 

Make an automata 

model with a story 

Create a story and use the  

automata to tell the story to the 

class. 

http://www.un.org/en/events/creativityday/
http://www.un.org/en/events/creativityday/
http://www.un.org/en/events/creativityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/71/284
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foster innovatio

n 

What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

through the 

suggested 

activity? 

- Creativity and innovation skills

- Constructing knowledge skills

- Critical reflection skills

- Collaboration

- Communication

- Learning to know

- Learning to do

- Learning to give and share

The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx). 

Relevant 

courses 

Urban 

Environmental 

Management 

SDG10: Reduce 

inequality 

within and 

among countries 

20 June World Refugee 

Day (A/RES/55/76) 

30 July International 

Day of 

Game: My school friends 

(lesson of tolerance) 

Task: Students are grouped 

into 2 tribes. Find your 

party’s partner with the 

same picture in the 

invitation (random paired). 

Make a pie of 

friendship cake. 

http://www.un.org/en/events/refugeeday/
http://www.un.org/en/events/refugeeday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/55/76
http://www.un.org/en/events/friendshipday/
http://www.un.org/en/events/friendshipday/
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Friendship  (A/RES/65/2

75) 

Challenges: Each pair 

come to the stage, 

introduce themselves, 

make friends with their 

pair in their own ways. 

Finally, they share their 

opinion about friendship. 

After, all people of each 

tribe have introduced and 

make friends. Each tribe 

will invente a dance and 

perform it. 

What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

through the 

suggested 

activity? 

- Communication skills 

- Collaboration skills 

- Creativity 

- Learning to live together sustainably 

-  

http://www.un.org/en/events/friendshipday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/65/275
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/65/275
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The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx). 

Relevant 

courses 

Civics 1st grade 

- Community’s

organization and

development

- Economic, Social

and Environmental

Impact Assessment

SDG11: Make 

cities and human 

settlements 

inclusive, safe, 

resilient 

and sustainable 

3 June World Bicycle 

Day (A/RES/72/272) 

26 September 

International Day for 

the Total Elimination of 

Nuclear 

Weapons  (A/RES/68/3

2) 

2 October 

International Day of 

Non-

Violence  (A/RES/61/2

71) 

31 October World Cities 

Day  (A/RES/68/239) 

http://www.un.org/en/events/bicycleday/
http://www.un.org/en/events/bicycleday/
http://undocs.org/A/RES/72/272
http://www.un.org/en/events/nuclearweaponelimination/
http://www.un.org/en/events/nuclearweaponelimination/
http://www.un.org/en/events/nuclearweaponelimination/
http://www.un.org/en/events/nuclearweaponelimination/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/32
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/32
http://www.un.org/en/events/nonviolenceday/index.shtml
http://www.un.org/en/events/nonviolenceday/index.shtml
http://www.un.org/en/events/nonviolenceday/index.shtml
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/61/271
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/61/271
http://www.un.org/en/events/citiesday/
http://www.un.org/en/events/citiesday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/239
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What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

through the 

suggested 

activity? 

- Creativity and innovation skills

- Constructing knowledge skills

- Critical reflection skills

- Collaboration

- Communication

- Learning to know

- Learning to do

- Learning to live together sustainably

The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx). 

Relevant 

courses 

Community’s 

organization and 

development 

SDG12: Ensure 

sustainable 

consumption 

and 

production patte

rns 

16 September 

International Day for 

the Preservation of the 

Ozone 

Layer  (A/RES/49/114) 

Air pollution, Climate 

change 

https://www.youtube.com/

watch?v=t7Q7y_xjR5E 

Activities: 

- Students watch

video clips, make

questions and answers

http://www.un.org/en/events/ozoneday/
http://www.un.org/en/events/ozoneday/
http://www.un.org/en/events/ozoneday/
http://www.un.org/en/events/ozoneday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/49/114
https://www.youtube.com/watch?v=t7Q7y_xjR5E
https://www.youtube.com/watch?v=t7Q7y_xjR5E
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using 5W1H about air 

pollution. 

- Make handmade 

bins and an guide for 

waste classification for 

recycle. 

- Choose and plant 

plants that help purify the 

air, explain their uses. 

What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

through the 

suggested 

activity? 

- Constructing knowledge skills 

- Critical reflection skills 

- Collaboration 

- Communication 

- Learning to know 

- Learning to do 

- Learning to live together sustainably 

 

The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx). 

Relevant 

course 

 Environment and 

Development 
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SDG13: Take 

urgent action to 

combat climate 

change and 

its impacts 

22 April International 

Mother Earth 

Day  (A/RES/63/278) 

5 June World 

Environment 

Day (A/RES/2994 

(XXVII)) 

5 November World 

Tsunami Awareness 

Day (A/RES/70/203) 

https://www.youtube.com/

watch?v=71IBbTy-_n4 

Activities: 

- Students watch

video clips, make

questions and answers

using 5W1H about water

pollution and effects

- Make a simple

water purifier and test it.

What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

through the 

suggested 

activity? 

- Constructing knowledge skills

- Critical reflection skills

- Collaboration

- Communication

- Learning to know

- Learning to do

- Learning to live together sustainably

The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx). 

Environment and 

Development 

http://www.un.org/en/events/motherearthday/
http://www.un.org/en/events/motherearthday/
http://www.un.org/en/events/motherearthday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/63/278
http://www.un.org/en/events/environmentday/
http://www.un.org/en/events/environmentday/
http://www.un.org/en/events/environmentday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2994%20(XXVII)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2994%20(XXVII)
http://www.un.org/en/events/tsunamiday/
http://www.un.org/en/events/tsunamiday/
http://www.un.org/en/events/tsunamiday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/70/203
https://www.youtube.com/watch?v=71IBbTy-_n4
https://www.youtube.com/watch?v=71IBbTy-_n4
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Relevant 

courses 

SDG14: 

Conserve and 

sustainably use 

the oceans, seas 

and marine 

resources for 

sustainable deve

lopment 

22 March World 

Water 

Day  (A/RES/47/193) 

8 June World Oceans 

Day  (A/RES/63/111) 

 

Experiential activities:  

Watch video Water 

shortage 

https://www.youtube.com/

watch?v=n1gsyhuHGgc 

https://www.youtube.com/

watch?v=iRGZOCaD9sQ 

 

Discussion about the 

importance of water and 

how are we aware of this 

matter in every day life. 

 

 

 

 

 

Watch video 

https://www.youtube

.com/watch?v=On9

WRrFHVjY 

How much water do 

we really use every 

day? 

 

 

Create a project advocating  

Save water. 

What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

through the 

- Critical thinking 

- Co-responsibility 

- Critical consciousness skills 

- Critical reflection skills 

- Learning to transform oneself and others 

- Learning to live together sustainably 

 

http://www.un.org/en/events/waterday/
http://www.un.org/en/events/waterday/
http://www.un.org/en/events/waterday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/47/193
http://www.un.org/en/events/oceansday/
http://www.un.org/en/events/oceansday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/63/111
https://www.youtube.com/watch?v=n1gsyhuHGgc
https://www.youtube.com/watch?v=n1gsyhuHGgc
https://www.youtube.com/watch?v=iRGZOCaD9sQ
https://www.youtube.com/watch?v=iRGZOCaD9sQ
https://www.youtube.com/watch?v=On9WRrFHVjY
https://www.youtube.com/watch?v=On9WRrFHVjY
https://www.youtube.com/watch?v=On9WRrFHVjY
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suggested 

activity? 

The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx). 

Relevant 

courses 

Environment and 

Development 
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SDG15: Protect, 

restore and 

promote 

sustainable use 

of terrestrial 

ecosystems, 

sustainably 

managed forests, 

combat 

desertification, 

and halt and 

reverse land 

degradation and 

halt 

biodiversity loss 

3 March World 

Wildlife 

Day  (A/RES/68/205) 

21 March International 

Day of 

Forests  (A/RES/67/200

) 

29 June International Day 

of the 

Tropics (A/RES/70/267) 

17 June World Day to 

Combat Desertification 

and 

Drought (A/RES/49/115) 

What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

through the 

suggested 

activity? 

http://www.un.org/en/events/wildlifeday/
http://www.un.org/en/events/wildlifeday/
http://www.un.org/en/events/wildlifeday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/205
http://www.un.org/en/events/forestsday/
http://www.un.org/en/events/forestsday/
http://www.un.org/en/events/forestsday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/67/200
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/67/200
http://www.un.org/en/events/tropicsday/
http://www.un.org/en/events/tropicsday/
http://www.un.org/en/events/tropicsday/
http://undocs.org/a/res/70/267
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/49/115
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The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx). 

Relevant 

courses 

 

 
Environment and 

Development 

 

   

SDG16: 

Promote 

peaceful and 

inclusive 

societies for 

sustainable 

development, 

provide access 

to justice for all 

and build 

effective, 

accountable and 

inclusive 

institutions at 

all levels 

 

 

 

 

 

1 March Zero 

Discrimination 

Day  [UNAIDS] 

21 March International 

Day for the Elimination 

of Racial 

Discrimination  (A/RES

/2142 (XXI) 

16 May International Day 

of Living Together in 

Peace (A/RES/72/130) 

21 May World Day for 

Cultural Diversity for 

Dialogue and 

Development  (A/RES/57/

249) 

19 June International 

Day for the Elimination 

Tolerance 

Elementary students 

https://study.com/academy

/lesson/what-is-tolerance-

definition-types-

examples.html 

Watch video and answer 

quiz 

Activities: 

Ask questions and answer 

using 5W1H 

Discussion to create an 

activity advocating 

tolerance in your 

class/school. 

 

 

 

 

 

   

http://www.unaids.org/en/2019_ZDD_campaign
http://www.unaids.org/en/2019_ZDD_campaign
http://www.unaids.org/en/2019_ZDD_campaign
http://www.un.org/en/events/racialdiscriminationday/
http://www.un.org/en/events/racialdiscriminationday/
http://www.un.org/en/events/racialdiscriminationday/
http://www.un.org/en/events/racialdiscriminationday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2142%20(XXI)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2142%20(XXI)
http://www.un.org/en/events/livinginpeace/
http://www.un.org/en/events/livinginpeace/
http://www.un.org/en/events/livinginpeace/
http://undocs.org/A/RES/72/130
http://www.un.org/en/events/culturaldiversityday/
http://www.un.org/en/events/culturaldiversityday/
http://www.un.org/en/events/culturaldiversityday/
http://www.un.org/en/events/culturaldiversityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/57/249
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/57/249
http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
https://study.com/academy/lesson/what-is-tolerance-definition-types-examples.html
https://study.com/academy/lesson/what-is-tolerance-definition-types-examples.html
https://study.com/academy/lesson/what-is-tolerance-definition-types-examples.html
https://study.com/academy/lesson/what-is-tolerance-definition-types-examples.html
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of Sexual Violence in 

Conflict 

 (A/RES/69/293) 

21 September 

International Day of 

Peace  (A/RES/36/67)  (A

/RES/55/282) 

High school students 

What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

through the 

suggested 

activity? 

The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx). 

Relevant 

courses 

- Community’s

organization and

development

- Sociology of

Education;

- Module Theory of

Education

http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/69/293
http://www.un.org/en/events/peaceday/
http://www.un.org/en/events/peaceday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/36/67
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/55/282
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/55/282


24 

SDG17: 

Strengthen the 

means of 

implementation 

and revitalize 

the global 

partnership for 

sustainable deve

lopment 

12 September United 

Nations Day for South-

South 

Cooperation  (A/RES/58/

220) 

24 October United 

Nations Day  (A/RES/168 

(II); A/RES/2782 

(XXVI)) 

20 December 

International Human 

Solidarity 

Day  (A/RES/60/209) 

Solidarity 

https://www.youtube.com/

watch?v=E0HvA2z03oM 

Watch video  

Activities: 

Ask questions and answer 

using 5W1H 

Discussion to create an 

activity advocating 

solidarity in your 

class/school. 

What 

competences 

encompassing 

knowledge, 

skills, 

attitudes/values 

and/or capacities 

are developed 

through the 

suggested 

activity? 

http://www.un.org/en/events/southcooperationday/
http://www.un.org/en/events/southcooperationday/
http://www.un.org/en/events/southcooperationday/
http://www.un.org/en/events/southcooperationday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/58/220
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/58/220
http://www.un.org/en/events/unday/
http://www.un.org/en/events/unday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/168%20(II)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/168%20(II)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2782%20(XXVI)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2782%20(XXVI)
http://www.un.org/en/events/humansolidarityday/
http://www.un.org/en/events/humansolidarityday/
http://www.un.org/en/events/humansolidarityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/60/209
https://www.youtube.com/watch?v=E0HvA2z03oM
https://www.youtube.com/watch?v=E0HvA2z03oM
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The relevant 

units in the 

text-books (e.g. 

Math Grade 3, 

text-book unit 

X, page xx). 

Relevant 

courses 

 - Community’s 

organization and 

development; 

- Module Theory of 

Education 

   

 



1 

CURRICULUM AREAS 

Social Studies (e.g. Civics, Geography, History, Economics, Life Skills, Business, etc.) 

SDG1: End poverty in all its 

forms everywhere 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity?  

5 September International Day of 

Charity  (A/RES/67/105)  

17 October International Day for the 

Eradication of 

Poverty  (A/RES/47/196) 

20 February World Day of Social 

Justice   (A/RES/62/10) 

After solving the math problem, ask learners in the class to listen to the following story 

https://www.youtube.com/watch?v=DAWgr8FUtfM 

Introduce learners the theme of living wage vs minimum wage connecting it to human rights and social 

justice. 

The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx). 

SDG2: End hunger, achieve food 

security and improved nutrition, and 

promote sustainable agriculture 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

28 Μay World Hunger Day 

7 June  World Food Safety 

Day (A/RES/73/250) 

16 October World Food Day  [FAO] 

(A/RES/35/70) 

GEOGRAPHY 

Key Fact - Losing Biodiversity 

Of some 6000 plant species have been cultivated for food throughout human history, today 8 of them supply 

more than 50% of our daily calories 

(FAO - http://www.fao.org/world-food-day/theme/en/) 

Find information on the Internet that related 8 plant species and its contribution to human health. 

The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx).   

GEOGRAPHY 

SDCA Form 3 

Content Standards  

4.1 Natural vegetation and wildlife in the World 

Learning Standards 

4.1.3 Summarize the importance of natural vegetation and wildlife production in the Desert Hot, Tropical 

Monsoon Forest, the Temperate Deciduous Forest and Coniferous Forest 

http://www.un.org/en/events/charityday/
http://www.un.org/en/events/charityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/67/105
http://www.un.org/en/events/povertyday/
http://www.un.org/en/events/povertyday/
http://www.un.org/en/events/povertyday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/47/196
http://www.un.org/en/events/socialjusticeday/
http://www.un.org/en/events/socialjusticeday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/62/10
https://www.youtube.com/watch?v=DAWgr8FUtfM
https://www.un.org/en/events/foodsafetyday/
https://www.un.org/en/events/foodsafetyday/
http://undocs.org/A/RES/73/250
http://www.fao.org/world-food-day
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/35/70
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Form 3 Textbook 

Unit 8.2 Page 144- 146 

SDG3: Ensure healthy lives and 

promote well-being for all at all ages 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

 

 

20 March International Day of 

Happiness  (A/RES/66/281) 

7 April World Health Day  [WHO] 

(WHA/A.2/Res.35) 

28 April World Day for Safety and 

Health at Work 

15 June World Elder Abuse 

Awareness Day  (A/RES/66/127) 

 

ISLAMIC STUDIES 

 

Listen to the recitation of Quranic verses surah al-Baqarah: 168 by several popular religious scholars using 

different style of recitation. Discussion on the differences between halal and haram food. Discussion on the 

source of food (halal).   

The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx).   

 

 

 

 

Islamic Studies Form 1 

 

Content Standards 1.9, Surah al-Baqarah, verse 168. 

(Recitation and understanding of the verse) 

 

Learning standards: 

1.9.1 Requirement in choosing halal and good food. 

1.9.2 Discussion on the differences between halal and haram food.  

1.9.3 Discussion on the source of food (halal). 

 

http://www.un.org/en/events/happinessday/
http://www.un.org/en/events/happinessday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/66/281
http://www.who.int/campaigns/world-health-day/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/safeworkday/
http://www.un.org/en/events/elderabuse/
http://www.un.org/en/events/elderabuse/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/66/127


3 

SDG4: Ensure inclusive and equitable 

quality education and promote life-long 

learning opportunities for all 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

8 September International Literacy 

Day  (UNESCO 14 C/Resolution 

1.441) 

28 September International Day for 

Universal Access to 

Information [UNESCO] (38 C/70) 

The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx). 

SDG5: Achieve gender equality and 

empower all women and girls 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

11 February International Day of 

Women and Girls in 

Science (A/RES/70/212) 

8 March International Women's Day 

25 November International Day for 

the Elimination of Violence against 

Women  (A/RES/54/134) 

ISLAMIC STUDIES 

Story time: The situation faced by women during the Jahilliyyah Period before the coming of Islam in the 

Arab Peninsular, in which women were being oppressed and considered as second-class group. Highlight the 

standard of women in Islam, as mother, as scholar (Saidatina Aishah R.A), as entrepreneur (Saidatina 

Khadijah R.A) etc. 

The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx). 

Islamic Studies Form 3 

Content Standards 5.7 

Highlight the struggle of muslim female leaders; Saidatina Khadijah, Saidatina Aishah, Saidatina, Fatimah, 

Saidatina Sumayyah. 

Learning standards: 

5.7.1 Explain their life story. 

5.7.2 Explain main characteristics of each leaders. 

5.7.3 Discuss lessons learnt from their struggle 

http://www.un.org/en/events/literacyday/
http://www.un.org/en/events/literacyday/
http://unesdoc.unesco.org/images/0011/001140/114048e.pdf#xml=http://www.unesco.org/ulis/cgi-bin/ulis.pl?database=&set=4F900510_3_79&hits_rec=111&hits_lng=eng#page=23
http://unesdoc.unesco.org/images/0011/001140/114048e.pdf#xml=http://www.unesco.org/ulis/cgi-bin/ulis.pl?database=&set=4F900510_3_79&hits_rec=111&hits_lng=eng#page=23
https://en.unesco.org/commemorations/accesstoinformationday
https://en.unesco.org/commemorations/accesstoinformationday
https://en.unesco.org/commemorations/accesstoinformationday
http://unesdoc.unesco.org/images/0023/002352/235297e.pdf
http://www.un.org/en/events/women-and-girls-in-science-day/index.shtml
http://www.un.org/en/events/women-and-girls-in-science-day/index.shtml
http://www.un.org/en/events/women-and-girls-in-science-day/index.shtml
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/70/212
http://www.un.org/en/events/womensday/
http://www.un.org/en/events/endviolenceday/
http://www.un.org/en/events/endviolenceday/
http://www.un.org/en/events/endviolenceday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/54/134
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SDG6: Ensure availability and 

sustainable management of water and 

sanitation for all 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

22 March World Water Day 

12 December International Universal 

Health Coverage 

Day (A/RES/72/138) 

GEOGRAPHY 

In 2010, the UN recognized “the right to safe and clean drinking water and sanitation as a human right that is 

essential for the full enjoyment of life and all human rights.” 

Discuss why clean and safe water should be a human right. Explain by referring to the information you find 

from the internet 

The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx). 

GEOGRAPHY 

SDCA Form 1 

Content Standards  

5.1 Water Resources 

Learning Standards 

5.1.3 Discuss the impact of the water crisis in Malaysia. 

5.1.4 Explains measures to mitigate the impact of water crisis. 

Textbook Form 1 

Unit 12.3 & 12.4 Page 138 - 141 

SDG7: Ensure access to affordable, 

reliable, sustainable, and modern 

energy for all 

22 October World Energy Day 

11 November International Day of 

Energy 

GEOGRAPHY 

https://www.youtube.com/watch?v=5VMXL3lEYTI 

Energy 101: Energy Efficient Commercial Buildings 

Based on the video, try to explain how green technology can help improve energy efficiency 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

http://www.un.org/en/events/universal-health-coverage/
http://www.un.org/en/events/universal-health-coverage/
http://www.un.org/en/events/universal-health-coverage/
http://undocs.org/A/RES/72/138
https://www.youtube.com/watch?v=5VMXL3lEYTI
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The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx). 

GEOGRAPHY 

SDCA Form 2 

Content Standards  

5.2 Green Technology 

Learning Standards 

5.2.3 Showing an example of green technology products. 

5.2.4 Debate the importance of green technology. 

5.2.5 Propose the practice green technology concept 

Form 2 Textbook  

Unit 10.3 - 10.5 Page 152-156 

SDG8: Promote sustained, inclusive 

and sustainable economic growth, full 

and productive employment and decent 

work for all 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

12 June World Day Against Child 

Labour 

10 November World Science Day for 

Peace and Development (UNESCO 

31 C/Resolution 20) 

5 December International Volunteer 

Day for Economic and Social 

Development  (A/RES/40/212) 

The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx). 

http://www.un.org/en/events/childlabourday/
http://www.un.org/en/events/childlabourday/
http://www.un.org/en/events/scienceday/
http://www.un.org/en/events/scienceday/
http://unesdoc.unesco.org/images/0012/001246/124687e.pdf#page=51
http://unesdoc.unesco.org/images/0012/001246/124687e.pdf#page=51
http://www.un.org/en/events/volunteerday/
http://www.un.org/en/events/volunteerday/
http://www.un.org/en/events/volunteerday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/40/212
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SDG9: Build resilient infrastructure, 

promote inclusive and sustainable 

industrialization and foster innovation 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

21 April World Creativity and 

Innovation Day (A/RES/71/284) 

SUGGESTION:TVET/SAINS RUMAHTANGGA 

ISLAMIC STUDIES 

Short documentary on the contribution of Muslim scientist in science and technology. 

https://www.youtube.com/watch?v=xZnmKJuDX54 

In pairs, students need to explore the work of Muslim scholars not mentioned in the documentary and study 

their biography.   

The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx). 

Islamic Studies Form 5 

Content standard: 

5.14 The Uthamniyyah Caliphate 

Learning Standards 

5.14.1 The History 

5.14.2 The Caliphs 

5.14.3 Factors of success 

5.14.4 Factors of Downfall 

SDG10: Reduce inequality within and 

among countries 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

20 June World Refugee 

Day (A/RES/55/76) 

30 July International Day of 

Friendship  (A/RES/65/275) 

The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx). 

http://www.un.org/en/events/creativityday/
http://www.un.org/en/events/creativityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/71/284
https://www.youtube.com/watch?v=xZnmKJuDX54
http://www.un.org/en/events/refugeeday/
http://www.un.org/en/events/refugeeday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/55/76
http://www.un.org/en/events/friendshipday/
http://www.un.org/en/events/friendshipday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/65/275
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SDG11: Make cities and human 

settlements inclusive, safe, resilient 

and sustainable 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

3 June World Bicycle 

Day (A/RES/72/272) 

26 September International Day for 

the Total Elimination of Nuclear 

Weapons  (A/RES/68/32) 

2 October International Day of Non-

Violence  (A/RES/61/271) 

31 October World Cities 

Day  (A/RES/68/239) 

GEOGRAPHY 

https://www.youtube.com/watch?v=bANfnYDTzxE 

What is a smart city? | CNBC Explains 

Based on video, explain how smart city can be a sustainable city? 

The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx). 

GEOGRAPHY 

SDCA Form 4 

Content Standards  

3.5 Urbanization 

Learning Standards 

3.5.4 Suggest steps to reduce urbanization problems. 

Form 4 textbook not yet published 

SDG12: Ensure sustainable 

consumption and production patterns 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

16 September International Day for 

the Preservation of the Ozone 

Layer  (A/RES/49/114) 

ISLAMIC STUDIES 

Identify verses related to nature in the Quran. Group the verses in a form of a mind map, by theme. 

http://www.un.org/en/events/bicycleday/
http://www.un.org/en/events/bicycleday/
http://undocs.org/A/RES/72/272
http://www.un.org/en/events/nuclearweaponelimination/
http://www.un.org/en/events/nuclearweaponelimination/
http://www.un.org/en/events/nuclearweaponelimination/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/32
http://www.un.org/en/events/nonviolenceday/index.shtml
http://www.un.org/en/events/nonviolenceday/index.shtml
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/61/271
http://www.un.org/en/events/citiesday/
http://www.un.org/en/events/citiesday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/239
https://www.youtube.com/watch?v=bANfnYDTzxE
http://www.un.org/en/events/ozoneday/
http://www.un.org/en/events/ozoneday/
http://www.un.org/en/events/ozoneday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/49/114
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The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx). 

Islamic Studies Form 5 

Content standards 

6.21 Preserving nature. 

Learning standards: 

6.21.1 Provide proof from Quran or Hadith on the responsibility to preserve nature. 

6.21.2 Ways in preserving nature. 

6.21.3Benefits in preserving nature. 

SDG13: Take urgent action to combat 

climate change and its impacts 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

22 April International Mother Earth 

Day  (A/RES/63/278) 

5 June World Environment 

Day (A/RES/2994 (XXVII)) 

5 November World Tsunami 

Awareness Day (A/RES/70/203) 

GEOGRAPHY 

https://www.youtube.com/watch?v=ytYwCB8v16w 

Climate Change & Food Security | Explained 
After watching the video, explain explain how climate change can affect food security? 

The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx). 

GEOGRAPHY 

SDCA Form 2 

Content Standards  

2.2 Weather and Climate in Malaysia 

Learning Standards 

2.2.4 Assess the impact of human activity on weather and climate in Malaysia. 

2.2.5 Conclude climate change and climate in Malaysia 

Form 2 Textbook   

Unit 4.4 Page 62-64 

http://www.un.org/en/events/motherearthday/
http://www.un.org/en/events/motherearthday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/63/278
http://www.un.org/en/events/environmentday/
http://www.un.org/en/events/environmentday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2994%20(XXVII)
http://www.un.org/en/events/tsunamiday/
http://www.un.org/en/events/tsunamiday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/70/203
https://www.youtube.com/watch?v=ytYwCB8v16w
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SDG14: Conserve and sustainably use 

the oceans, seas and marine resources 

for sustainable development 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

22 March World Water 

Day  (A/RES/47/193) 

8 June World Oceans 

Day  (A/RES/63/111) 

Human activity has significantly altered a staggering two-thirds of our marine environment – putting at risk 

an estimated one million species 

The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx). 

SDG15: Protect, restore and promote 

sustainable use of terrestrial 

ecosystems, sustainably manage 

forests, combat desertification, and halt 

and reverse land degradation and halt 

biodiversity loss 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

3 March World Wildlife 

Day  (A/RES/68/205) 

21 March International Day of 

Forests  (A/RES/67/200) 

29 June International Day of the 

Tropics (A/RES/70/267) 

17 June World Day to Combat 

Desertification and 

Drought (A/RES/49/115) 

GEOGRAPHY 

https://www.youtube.com/watch?v=UcUwYZ9CI0A 

The Mangrove Action Project - Mangrove Forest Restoration & Conservation 

Based on the video, discuss why we must preserve mangrove and how you and your team will do in 

preserving mangrove deforestation 

The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx). 

GEOGRAPHY 

SDCA Form 3 

Content Standards  

5.1 Forest Resources 

Learning Standards 

5.1.1 Explain forest resources. 

5.1.2 Describe the importance of forest resource management. 

http://www.un.org/en/events/waterday/
http://www.un.org/en/events/waterday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/47/193
http://www.un.org/en/events/oceansday/
http://www.un.org/en/events/oceansday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/63/111
http://www.un.org/en/events/wildlifeday/
http://www.un.org/en/events/wildlifeday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/68/205
http://www.un.org/en/events/forestsday/
http://www.un.org/en/events/forestsday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/67/200
http://www.un.org/en/events/tropicsday/
http://www.un.org/en/events/tropicsday/
http://undocs.org/a/res/70/267
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/events/desertificationday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/49/115
https://www.youtube.com/watch?v=UcUwYZ9CI0A
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5.1.3 Explain with examples the efforts of preservation and conservation of forest resources. 

5.1.4 Distinguish the role of agencies related to forest management in Malaysia. 

Form 3 Textbook 

Unit 10.1 - 10.4 

Page 166 - 174 

SDG16: Promote peaceful and 

inclusive societies for sustainable 

development, provide access to justice 

for all and build effective, accountable 

and inclusive institutions at all levels 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

1 March Zero Discrimination 

Day  [UNAIDS] 

21 March International Day for the 

Elimination of Racial 

Discrimination  (A/RES/2142 (XXI) 

16 May International Day of 

Living Together in 

Peace (A/RES/72/130) 

21 May World Day for Cultural 

Diversity for Dialogue and 

Development  (A/RES/57/249) 

19 June International Day for the 

Elimination of Sexual Violence in 

Conflict 

 (A/RES/69/293) 

21 September International Day of 

Peace  (A/RES/36/67)  (A/RES/55/28

2) 

(Civic Education/Religious Studies) 

Case 1 

Watch video on news about child abuse. https://www.un.org/sustainabledevelopment/blog/2017/11/violence-

against-children-pervasive-in-homes-schools-and-communities-unicef/ 

Case 2 

Show video on bully. Define the term, how to handle, how to avoid.  

https://bullyingnoway.gov.au/Resources/Videos/Pages/VideoPlayer.aspx?VideoID=82 

Introduce learners about bully. 

Show video on anti-bully campaign. http://axeerstudio.tv/video/30 

http://www.unaids.org/en/2019_ZDD_campaign
http://www.unaids.org/en/2019_ZDD_campaign
http://www.un.org/en/events/racialdiscriminationday/
http://www.un.org/en/events/racialdiscriminationday/
http://www.un.org/en/events/racialdiscriminationday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2142%20(XXI)
http://www.un.org/en/events/livinginpeace/
http://www.un.org/en/events/livinginpeace/
http://www.un.org/en/events/livinginpeace/
http://undocs.org/A/RES/72/130
http://www.un.org/en/events/culturaldiversityday/
http://www.un.org/en/events/culturaldiversityday/
http://www.un.org/en/events/culturaldiversityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/57/249
http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
http://www.un.org/en/events/elimination-of-sexual-violence-in-conflict/index.shtml
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/69/293
http://www.un.org/en/events/peaceday/
http://www.un.org/en/events/peaceday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/36/67
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/55/282
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/55/282
https://www.un.org/sustainabledevelopment/blog/2017/11/violence-against-children-pervasive-in-homes-schools-and-communities-unicef/
https://www.un.org/sustainabledevelopment/blog/2017/11/violence-against-children-pervasive-in-homes-schools-and-communities-unicef/
https://bullyingnoway.gov.au/Resources/Videos/Pages/VideoPlayer.aspx?VideoID=82
http://axeerstudio.tv/video/30
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The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx). 

 (Civic Education/Religious Studies) 

Case 1 

Watch video on news about child abuse. 

https://www.un.org/sustainabledevelopment/blog/2017/11/violence-against-children-pervasive-in-homes-

schools-and-communities-unicef/ 

Case 2 

Show video on bully. Define the term, how to handle, how to avoid.  

https://bullyingnoway.gov.au/Resources/Videos/Pages/VideoPlayer.aspx?VideoID=82 

Introduce learners about bully. 

Show video on anti-bully campaign. http://axeerstudio.tv/video/30 

SDG17: Strengthen the means of 

implementation and revitalize the 

global partnership for 

sustainable development 

What competences encompassing 

knowledge, skills, attitudes/values 

and/or capacities are developed through 

the suggested activity? 

12 September United Nations Day 

for South-South 

Cooperation  (A/RES/58/220) 

24 October United Nations 

Day  (A/RES/168 (II); A/RES/2782 

(XXVI)) 

20 December International Human 

Solidarity Day  (A/RES/60/209) 

ISLAMIC STUDIES 

Browse the internet and explore the human races in each continents. 

Analyses of the verse al-Hujarat: 13 

Analyse the difference of characteristics between of groups, races, languages, ethnics, religions, cultures etc. 

The relevant units in the text-books 

(e.g. Math Grade 3, text-book unit X, 

page xx). 

ISLAMIC STUDIES FORM 5 

Content Standards 

1.38 Analyse verse 13 aurah al-Hujurat 

Learning Standards 

1.38.3 Explain the reason of the revelation of verse 13 surah al-Hujarat 

1.38.4 Requirement to get to know other races and religions. 

http://www.un.org/en/events/southcooperationday/
http://www.un.org/en/events/southcooperationday/
http://www.un.org/en/events/southcooperationday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/58/220
http://www.un.org/en/events/unday/
http://www.un.org/en/events/unday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/168%20(II)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2782%20(XXVI)
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/2782%20(XXVI)
http://www.un.org/en/events/humansolidarityday/
http://www.un.org/en/events/humansolidarityday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/60/209
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WORLD DAY OF REFUGEES 

JUNE 20th 

(SDG10) 

Developed by: 

Nelly Kostoulas (University of Crete) and 

Vassilis Makrakis (Frederick University) 

To celebrate the World Refugee Day on 20thJune, the theme entitled “Refugees Crossing the 

Aegean: Learning from History” has been developed adopting the CARE learning design 

methodology. This event honors both those who are displaced from their homeland and those 

who altruistically act to help them.   

The learning activities developed primarily function as teacher training materials for designing 

student-driven learning activities applying the CARE methodology. The scenario for this 

lesson takes place in Lesvos, a small Greek island in the Aegean see, the birthplace of Sapfo 

(c. 620-570 BC), a lyric poet whose work was very popular in ancient Greece and beyond. 

Lesvos has been the epicenter of the world raising both positive and negative feelings. The 

crossing from Turkey to Lesvos is just a few miles, and the shores of Asia Minor are clearly 

visible from some places in the island. 

Lesvos has received an enormous number of people attempting to make the crossing-more than 

600,000 from Turkey alone in 2015, which has turned its coastline into a humanitarian crisis 

zone. The residents, local and international NGOs and volunteers have joined hands to care for 

arrivals as best they can under many pressures. For many locals, the situation recalls the arrival 

of thousands of Greek refugees displaced from Asia Minor in 1922. 

The learning design scenario constitutes of the following four parts: 

Part 1: The Journey of Hope and Death  

Part 2: The Moria Refugee Camp in Lesvos Island 

Part 3: Connecting Past, Present and Future  

Part 4: Simple actions can make a difference 
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Learning objectives 

It is worth pointing out that learning objectives will be emerging and refined along with the 

development of the learning activities. The overriding learning objectives for this theme are 

the following: 

1. Explore the issue of displacement through history

2. Raise awareness and develop empathy for refugees

3. Develop transversal skills, issues of sustainability justice and the six pillars of 21st c.

learning

Suggested age range: 11–15 years old 

Subjects: History; Geography; Civics; Languages 

Curriculum Standards: 

10Cs to be developed: (Communication, Collaboration, Creativity, Critical Thinking, Critical 

Consciousness, Cross-cultural Understanding, Construction of knowledge, Critical Reflection, 

Connectivity, Co-responsibility) 

Sustainability Justice (Social justice and cultural justice) 

Learning pillars to be developed: (Learning to be; Learning to know; Learning to do; 

Learning to live together; Learning to transform oneself and society and Learning to give/share) 

Resources         

The content of this lesson celebrating the World Day of Refuges is primarily based on Open 

Education Resources, mostly in digital form. A key resource also comes from the socio-

cultural capital of learners.   

Warming-up Before You Begin 

• Start from the global and then move to the local by telling learners that in recent years,

close to 100 million people worldwide are displaced from their homes because of wars,

persecution, climate change and severe economic difficulties.

• Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want; How;

Learned).  Start with the “K”, “W” and “H” columns (save the “L” column for the end

of each of each activity).

• Have students watch the video clip “An Overview of the Refugee Crisis”

(https://www.facinghistory.org/resource-library/video/overview-refugee-crisis) and

ask them to take notes as they watch the video.

• Ask learners to use Google Map and visit the Zaatari Refugee Camp in Jordan, near the

Syrian border, where more than 80,000 Syrian people live there. According to the UN,

4.9 million people have been displaced outside Syria since its civil war in 2011.

https://www.facinghistory.org/resource-library/video/overview-refugee-crisis
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Reflections 

Based on the notes learners have written down, initiate a discussion with the following 

prompting questions: 

• WHO is a refugee?

• Why do refugees leave their own country?

• What is life like in a refugee camp?

• What is it like to be a newly settled refugee in a new country?

• Why do you think this current situation is considered a crisis?

• Why should local/world leaders care?

• Why should individuals care?

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did 

you Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted 

to learn and what they have learned, identifying if there are remaining things to learn.   

Note to the teacher: 

Developing student-driven learning activities implies that learners’ voice matter. Giving voice 

to learners can be activated through the K.W.H.L. chart and graphic organizer. The 

responsibility for framing learning objectives should be, thus, in the hands of both teachers and 

learners. First by K (learners brainstorm what they already know about the topic). W (Learners 

brainstorm a list of what they want to learn for the theme or topic they will work on). H 

(Learners identify strategies or tools they could use to find out what they want to know). L (At 

the start and end of each key activity, learners identify what they have learned). 

The basic KWHL chart can be extended to incorporate two more columns referring to Actions 

and Questions. A (Learners merge knowledge acquired with action by brainstorm a list of 

actions they could take, that eventually contributes in developing active citizenship). Q 

(Learners consider what questions they still have, which could be taken at a later stage in the 

curriculum extension, turning learning a holistic and lifelong process). 

Activity Part 1: The Journey of Hope and Death 

In this activity, learners will start thinking about the refugees’ journey from the Turkish shores 

to the island of Lesvos. A journey with full of hopes but with a risk that some or all could not 

reach the end. They are in the hands of traffickers without any sense of human caring, dignity 

and safety. The Essentials questions are: 

• What does it mean to put yourself in someone else’s shoes?

• What kinds of behaviors show that you understand someone’s feelings?

The overriding learning objectives of this activity are the following: 

1. Recognise the similarities and differences of empathy and sympathy

2. Understand the other’s situation from their point of view

3. Communicate that understanding back to the other person

4. Critically reflect on own feelings, values, knowledge and actions
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5. Develop emotional intelligence and empathy

6. Recognise own and others’ stereotypical and prejudicial attitudes

Procedural steps: 

Step 1.  

Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want; How; 

Learned).  Start with the “K”, “W” and “H” columns (save the “L” column for the end of each 

of each activity).  

Step 2 

Invite learners as a start in this part of activities to watch the journey of a refugee from his 

homeland to the Greek islands. https://www.youtube.com/watch?v=hpEdhE8sOk0 Ask learners to 
discuss the issue of human trafficking and exploitation.  

Step 3 

Show the video of a refugee’s journey to Lesvos. 

https://www.youtube.com/watch?v=DQYdixe_etQ 

Ask learners to write words, phrases or questions that come to mind while watching the video 

in their diaries/journals.  

Step 4 

For primary school learners, start with the video-clip “How far is 4.1 miles?” 

http://www.pbs.org/pov/4point1miles/video-4point1miles-classroom-clip-behind-the-lens-

how-far-is-4-1-miles/ Show Dafni’s short video explaining the reasons why she made the 4.1 

film. http://www.pbs.org/pov/4point1miles/video-4point1miles-classroom-clip-behind-the-

lens-why-did-you-make-4-1-miles/ 

Ask learners to continue writing words, phrases or questions that come to mind while 

watching the video.  

Step 5 

Lastly, show the 4.1 trailer to experience the rescue of refugees. 

http://www.pbs.org/pov/4point1miles/video-4point1miles-trailer/ 

Lead a group discussion, giving learners time to share their ideas/questions and poste them on 

the board as a mind-map. Based on what learners identified, follow-up the discussion with 

questions such as: 

• What were the motives behind Dafni’s mind to make the film 4.1 miles?

• What do you know about refugees’ treatment?

• Would you act as Captain Papadopoulos and his crew? Why?

• What were the motives behind Captain’s and his crew?

• Why should we care about refugees?

Ask learners to develop a chart comparing empathy versus sympathy and give at least two 

examples in each and discuss. 

https://www.youtube.com/watch?v=hpEdhE8sOk0
https://www.youtube.com/watch?v=DQYdixe_etQ
http://www.pbs.org/pov/4point1miles/video-4point1miles-classroom-clip-behind-the-lens-how-far-is-4-1-miles/
http://www.pbs.org/pov/4point1miles/video-4point1miles-classroom-clip-behind-the-lens-how-far-is-4-1-miles/
http://www.pbs.org/pov/4point1miles/video-4point1miles-classroom-clip-behind-the-lens-why-did-you-make-4-1-miles/
http://www.pbs.org/pov/4point1miles/video-4point1miles-classroom-clip-behind-the-lens-why-did-you-make-4-1-miles/
http://www.pbs.org/pov/4point1miles/video-4point1miles-trailer/
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Step 6 

For secondary school learners, show the full film 4.1 Miles that follows Kyriakos 

Papadopoulos, the Greek coast guard captain local coast stationed off the Greek island of 

Lesvos. https://www.youtube.com/watch?v=hjnj5B2GCvc 

After watching the film 4.1 Miles, besides the above questions, initiate also a Fishbowl 

discussion, where learners seated inside the “fishbowl” actively participate in a discussion by 

asking questions and sharing their opinions, while learners standing outside listen carefully to 

the ideas presented. Learning to listen and listen to learn can also be supplemented through this 

discussion. The prompting question for this discussion would be: What should be our personal 

and collective responsibilities to the refugee crisis?   What are some arguments for and against 

in terms of responsibilities? What are the risks and benefits associated with each argument? 

How do you think the residents of Lesvos would react to the newly arrived refugees? Why? 

Reflection questions 

• What comes to mind when you hear the words "migrant" and "refugee"?

• What are some positive and negative representations of migrants and refugees that

you have seen in the media?

• What personal experience do you have with these issues?

• Are there refugee and/or immigrant families or communities in your town?

• Do you know of any programs or organizations in your area that support refugees and

immigrants?

• What surprised you most about the refugee experience depicted in 4.1 Miles?

• How did this compare with your previous perceptions of refugees?

• What prompted the refugees to flee their homelands?

• Why are hundreds of refugee boats heading to the small Greek island of Lesbos rather

than the mainland of Greece?

• What challenges does that present for the people of Lesvos?

• Would we act as he does, to save the life of stranger? Or would we turn away?"

• How do you think your community would respond to a similar situation like in

Lesvos?

• How should your own country respond to the refugee crisis?

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did 

you learn at this point?”). Finally, in pairs or groups, have students compare what they wanted 

to learn and what they have learned, identifying if there are remaining things to learn.  Consider 

incorporating the columns referring to Actions and Questions. A (Learners merge knowledge 

acquired with action by brainstorm a list of actions they could take, that eventually contributes 

in developing active citizenship). Q (what questions still remain unanswered or could be raised, 

which could be taken at a later stage in the curriculum extension, turning learning a holistic 

and lifelong process). 

https://www.youtube.com/watch?v=hjnj5B2GCvc
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Note to the teacher: 

In Part1 of the activities, the emphasis is on developing empathy. Usually people confuse 

empathy with sympathy. There is thus need to clarify the differences and similarities between 

these two concepts. This implies that until learners actually experience these differences, their 

skills in empathy will probably remain quite limited. Uncovering “Who We Are” is also a 

challenge that usually is not part of the learning process. Learning to clarify one’s own values 

is a very critical process in developing active emotional intelligence. This process necessitates 

envisioning and putting ourselves to “another’s shoes”. This approach not only helps learners 

to sharpen their own empathic skills, but also to learn more about the others. 

As you have noted most of the activities are based on critical discussions using various 

strategies such as the Think, Pair and Share as well as the Fishbowl discussion strategy. 

Through these strategies, learners are encouraged to actively participate in a discussion by 

asking questions and sharing their opinions, while at the same time learners are learning 

listening and listening to learn.    

Activity Part 2: The Moria Refugee Camp in Lesvos Island 

This activity follows-up the previous one, exploring life in the refugee camp of Moria that 

most of the refugee people live there.  

The overriding learning objectives for this activity are: 

• Understand that human rights belong to everybody

• Understand what discrimination means

• Identify negative and discriminatory behaviour

• Appreciate the benefits of diversity and celebrate difference

• Advocate for equality and human rights

Procedural steps: 

Step 1 

Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want; How; 

Learned).  Start with the “K”, “W” and “H” columns (save the “L” column for the end of each 

of each activity).  

Step 2 

Show the video-clip “Life inside Moria” that depicts the problems facing the residents in this 

refugee camp. https://www.youtube.com/watch?v=Ps6lqEzqvQk 

https://www.youtube.com/watch?v=Ps6lqEzqvQk
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Ask learners to take notes while watching the video-clip and after pose the following 

questions: 

• What was happening in this video?

• How did you feel watching the video?

• What challenges have the people living inside the camp of Moria?

• How did these problems originated and who is responsible?

• How have these challenges and problems affected you?

Step 3 

Introduce learners to the idea of “push” and “pull” factors that might explain life inside the 

Moria refugee camp. Push and pull factors mean what will pull people towards a better place 

for living (the more positive factors); or what will push people away from the Moria refugee 

camps (the negative factors).  Ask learners to identify reasons beyond living conditions for 

pushing them away from the refugee camp. 

Step 4 

Combine the above strategy with the Think, Pair, Share strategy, by asking learners to write 

and discuss their push and pull factors with a partner before sharing them with the whole class. 

More specifically, have learners reflect on a given question or write a response in their journals 

(Think). Have learners pair up and share their responses (Pair). Then, ask pairs to share their 

standpoints to the whole class (Share). 

Step 5 

Relate all the pushing factors with the dreams of refugees. Encourage learners to focus on what 

refugees are hoping for in their new life and discuss the drivers and barriers to fulfill their hopes 

and dreams.  

Ask learners to think also their own dreams- what they would like to do in life, where they 

would like to be, what they would like to achieve, etc. and discuss if they think that refugee 

children also deserve to have similar dreams. 

Show the film “Dreams” (03:43 mins), 

https://www.youtube.com/watch?v=oct1fpLJll0&list=PL_ea5GGKK3gA3NYmKuMHTLSj1

soEhbE0a which shares some of the dreams of young refugees or asylum seekers arriving in 

the UK. Use the following prompts (and notes) to lead a brief dialogue with learners: 

• How were the dreams you saw in the film similar to those you shared?

• Were the dreams different in any way?

• How did watching the film make you feel?

• How might it feel if these factors hindered you following your dreams?

• What could you do to help support refugees/asylum seekers to achieve their hopes and

dreams – to help remove the barriers?

https://www.youtube.com/watch?v=oct1fpLJll0&list=PL_ea5GGKK3gA3NYmKuMHTLSj1soEhbE0a
https://www.youtube.com/watch?v=oct1fpLJll0&list=PL_ea5GGKK3gA3NYmKuMHTLSj1soEhbE0a
https://www.youtube.com/watch?v=oct1fpLJll0&list=PL_ea5GGKK3gA3NYmKuMHTLSj1soEhbE0a
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Reflection questions 

After the discussion, give learners the opportunity to reflect on the following questions in 

their journals and/or through a class discussion: 

• What did you learn from this activity?

• How did your ideas about the topic change during this activity, if at all?

• Explain what caused your ideas to change or why you think your ideas did not change.

• How does life in the refugee camp of Moria shaped the way you see the world?

Draw on particular examples from this activity when answering these questions. 

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did 

you Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted 

to learn and what they have learned, identifying if there are remaining things to learn.   

Consider incorporating the columns referring to Actions and Questions. A (List of actions that 

could be taken). Q (Questions that still remain unanswered or could be raised for further use). 

Activity Part 3: Connecting Past, Present and Future 

Looking back at history it cannot only inform our decisions today and future but also show that 

humanity shares similar problems across different historical times and contexts. This activity 

uses some short films to help learners understand that the refugee crisis is not a new 

phenomenon and that people both, in the island of Lesvos and elsewhere have been accepting 

massively refugees in the past.  

The challenging and essential questions to be asked in this activity are: 

1. How has history affected the way some individuals are responding to the refugee crisis

today?

2. Why might it be helpful to focus on similarities and shared human experiences rather

than differences? What can we learn from doing this?

3. What would you like to ask the different generations experiencing displacement and

become refugees?

4. How does the voyage to Lesvos in 1922 relate to the present voyage of Syrians and

other displaced people elsewhere?  What are the similarities and differences?

The overriding learning objectives for this activity are: 

1. Recognise that that displacement is nothing new

2. Understand the shared humanity and commonality

Procedural steps: 

Step 1 

Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want; How; 

Learned).  Start with the “K”, “W” and “H” columns (save the “L” column for the end of each 

of each activity).  
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Step 2 

Introduce learners to the idea that although the context for why people have been forced to 

move may be different today from in the past, the experience of displacement – the hopes and 

fears – are very similar. Show learners the short film developed by UNICEF 

https://www.youtube.com/watch?v=utM6uFb8VNw ) that shares the stories of Harry (a former 

child refugee from WWII) and Ahmed (who fled the Syrian civil war) and follow-up with two 

video-clips going back to the catastrophe of Izmir in 1922 and Minor Asia, that caused the 

displacement of hundreds of thousands Greeks to flee in the neighboring Greek islands, 

including Lesvos.  

https://www.youtube.com/watch?v=O5jG5-JJKN4 

https://www.youtube.com/watch?v=lM6_7EKTKWM Ask learners to take notes in their 

diaries/journals while watching these videos. 

Discuss the content of all the videos and the important messages that they convey using the 

following prompts:  What did the older and younger people have in common?  

Step 3 

Give learners in small groups the following pair of pictures and ask them to: 

Describe what they can see and what is happening in the photos; What clothes are they 

wearing; Do they look happy, sad, angry, bored, tired?; How does the photo make you feel? 

Would you like to be there? Why/Why not? 

Compare and contrast the photos by giving a brief description of the two pairs of photos 

(action, location), writing what the pictures have in common and different and justify their 

comments. 

Speculate about the situation and the feelings, thoughts, fears, hopes of the main actors in the 

pictures.  

React for what they are seeing, expressing their own feelings, thoughts, fears and hopes. 

Lesvos, 2019 

https://www.youtube.com/watch?v=utM6uFb8VNw
https://www.youtube.com/watch?v=O5jG5-JJKN4
https://www.youtube.com/watch?v=lM6_7EKTKWM
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Lesvos 

1922 

Minor Asia, 1914 

Lesvos, 2019 
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Step 4 

Give this text to learners and ask them to take a position and express their feelings about the 

message it conveys. “Today's parents, who exclude refugee children from schools, are 

grandchildren and grandchildren of people who have come to these places, uprooted from their 

homelands and homes”.  Initiate a class discussion with prompting questions such as: Did you 

expect such a behavior? Justify your answer. What would you like to tell them? What might 

their ancestors would say to them? How might they feel? Would they also be acting the same? 

Step 5 

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did 

you Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted 

to learn and what they have learned, identifying if there are remaining things to learn.   

Consider incorporating the columns referring to Actions and Questions. A (List of actions that 

could be taken for engaging learners). Q (Questions that still remain unanswered or could be 

raised in other circumstances).  

Activity Part 4: Simple acts make a difference 

This final activity, wraps- up all the previous ones in an attempt to merge constructed 

knowledge, critical consciousness developed and active engagement towards making a 

difference, that is change.  

The overriding learning objectives for this activity are: 

1. Reflect on what they have learned about refugees

2. Debate on rights and responsibilities

3. Exhibit changes in feelings, attitudes, perceptions and behaviours

Procedural steps 

Step 1 

Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want; How; 

Learned).  Start with the “K”, “W” and “H” columns (save the “L” column for the end of each 

of each activity).  

Step 2 

Invite learners to watch this short video-clip, focusing on a family restaurant initiative nearby 

the Moria refugee camp in Lesvos. Ask learners to write down their feeling about this 

initiative and decode the messages conveyed through the video.  

https://www.facebook.com/ajplusenglish/videos/greek-couple-welcomes-refugees-

home/1120396604768512/  

Step 3 

Show these two short films focusing on refugee personal testimonies from the Tilos 

Experiment. Ask learners to discuss the Tilos Experiment and the lessons learned.  

https://www.facebook.com/ajplusenglish/videos/greek-couple-welcomes-refugees-home/1120396604768512/
https://www.facebook.com/ajplusenglish/videos/greek-couple-welcomes-refugees-home/1120396604768512/
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https://www.youtube.com/watch?v=jGd9sPVRpOQ 

https://www.youtube.com/watch?v=pwa9KPxbZWQ 

Step 4 

Invite learners to watch a short film about another initiative from a family in the island of 

Samos, nearby Lesvos. https://www.youtube.com/watch?v=n3SycAtnUxQ 

Ask learners to share how they felt about these films, using the following prompts: What was 

the moment that stood out for you and why? How did watching these films make you feel? 

Step 5 

Invite learners to merge cognition (Head) that is what they have learned with what they have 

felt (Heart) and translate both into action (Hand). This is the 3Hs strategy, which can be 

facilitated by the following graphic organizer. Ask learners to work in small groups to prepare 

a short plan aiming to help refugees and migrants in their schools and communities. The three 

columns of the Table could help them think about and record their ideas. Among the things 

needed could be compassion, solidarity, emotional support, food, nutrition, shelter, clothing, 

health care, educational support. Once the learners have completed this task, ask the small 

groups to exchange their plan with a neighboring group for comments. At the end, a refined 

table that represents the whole class will be developed that needs to be realised.   

List things needed Justify why they are 
needed 

Actions to be taken 

Final reflections 

After the discussion, give learners the opportunity to reflect on the following questions taking 

into consideration their journals and all previous activities: 

• What did you finally learn from all these activities?

• Did anything change on your own personality and the way you see the world? List the

key changes you have experienced.

• Explain what caused your ideas to change or why you think your ideas did not

change.

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did 

you Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted 

to learn and what they have learned, identifying if there are remaining things to learn.   

Consider incorporating the columns referring to Actions and Questions. A (List of actions they 

could be taken). Q (Questions that still remain unanswered or could be raised). 

https://www.youtube.com/watch?v=jGd9sPVRpOQ
https://www.youtube.com/watch?v=pwa9KPxbZWQ
https://www.youtube.com/watch?v=n3SycAtnUxQ


1 

WORLD DAY: 

8 March International Women's Day 

(SDG5: Achieve gender equality and empower all women and girls) 

Developed by: 

Victoria Pavlou (Frederick University) 

To promote gender equality and empower all girls/ teenagers, the unit of lessons/activities 

entitled “What it means to be a girl / What it means to be a boy” is developed adopting the 

CARE learning design methodology. This unit aims to strengthen awareness of gender 

stereotypes, promote understanding of how these are formed, strengthen self-esteem and 

resilience to adopt given roles. This is done through critical viewing visual messages (comics, 

advertisement, movies) that enables understanding of the stereotypical views regarding gender 

that are embedded. Further, to strengthen self-esteem and resilience to adopt given roles, 

learners are encouraged to produce/ create their own visual messages and promote egalitarian 

gender views.  

The learning activities developed primarily function as teacher training materials for designing 

student-driven learning activities applying the CARE methodology. The scenario for this unit 

takes place in Nicosia, Cyprus. Cyprus is a society that arrived relatively late to modernity. In 

a span of just three generations, it has transformed from an agrarian society to a modern 

urbanised society, which relies heavily in the service sector economy. This rapid 

transformation allowed for traditional/ patriarchal attitudes towards gender roles to co-exist 

with modern egalitarian ones. This often creates ideological tensions within and between 

generations and between men and women. A vivid example of this appears in the way gender 

roles are distributed in modern families. It is not unusual for young women to be expected to 

simultaneously perform multiple roles of partner, professional, mother, and housewife. This 

often results in the glass ceiling effect whereby young women do not have similar opportunities 

for career advancement. Equally important, however, is the sticky floor effect when women 

themselves set limits to what they can achieve in their effort to accommodate traditional and 

modern expectations at the same time. Therefore, it is important to empower girls/ teenagers 

/young women to embrace their full potential.  

The learning design scenario, which focuses on enabling learners to understand /identify 

stereotypes/stereotypical views in visual messages and promote egalitarian views in visual 

messages through the creation of their own visual messages, constitutes of the following parts: 

Warm-up activity: Memories 

Part 1:  Self-awareness and gender identities  

Part 2: Analyse visual messages (critical and functional) 
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Part 3: Produce/create visual messages 

Learning objectives 

The overall goal of this unit of lessons is to promote awareness of gender stereotypes, enhance 

understanding of how these are formed and strengthen self-esteem and resilience to adopt given 

roles.  

This is done through connecting learning with learners’ personal experiences and then through 

critical viewing visual messages (comics, advertisement, movies) that enables understanding 

of the stereotypical views regarding gender embedded to these. Further, to strengthen self-

esteem and resilience to adopt given roles, learners are encouraged to produce/ create their own 

visual messages and promote egalitarian gender views.  

The overriding learning objectives for this unit of lessons/activities are the following: 

Learners should:  

1. Understand the different ways in which they grew/ children grow up and the factors

that influence the development of their personal identity.

2. Identify stereotypical views of gender roles; identify key elements that define

masculinity and femininity in modern societies.

3. Identify, record and deconstruct stereotypical views regarding gender roles that are

depicted in contemporary visual messages (visual culture).

4. Create their own visual messages that promote egalitarian views.

5. Develop/ strengthen attitudes and values regarding gender equality and respect of all

individuals.

6. Enhance key transversal competences: Communication, Collaboration, Creativity,

Critical Thinking, Cross-cultural Understanding, Critical Reflection, Connectivity

Suggested age range: 13–16 years old 

Subjects: Language, Visual Arts, Health Education and Environmental Education/ Education 

for Sustainable development 

Curriculum Standards: 

In Cyprus, the Curriculum Standards of the subject Environmental Education/ Education for 

Sustainable development are designed to meet curriculum standards of all subjects of Primary 

Education at different levels; they are linked to the respective learning outcomes of each subject 

at each learning level. Thus, next these ‘all inclusive’ standards are cited:     

Curriculum 

standards 

Learning outcomes 

General: 

Learning outcomes 

Success Indicators 

Specific 

Curriculum 

Adequacy Indicators 

3. Students should

develop

communication,

dialogue,

3.1 Students should 

collaborate, discuss, exchange 

views, arguments and 

thoughts, democratically in 

3.1.1 Collaborative learning and 

effective communication skills: 

-Active listening.

-Expression of opinions.
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collaboration, 

collegiality and 

participatory 

skills. 

groups, to investigate the 

problem under study, while 

identifying the essential and 

unimportant points of the 

conversation while critically 

examining their ideas while 

avoiding criticizing people. 

 

3.2 Students should organize 

and classify the information 

needed, evaluate the relevance 

and coherence of an argument, 

cultivate critical thinking and 

respect for different views, 

draw conclusions and 

encourage dialogue by 

supporting their views with 

arguments. 

- Summary of messages. 

- Identify and distinguish the 

essentials and non-essentials of the 

conversation. 

- Observation and description. 

-Reflect and review of initial views 

on the issue under investigation. 

 

3.2.1 Effective coordination and 

discussion skills: 

-Active listening, adherence to 

regulations by those involved 

during the discussion. 

- Summarizing and examining 

objections, reservations, ideas and 

contradictions. 

- Accepting different views. 

- Identification and presentation of 

arguments to substantiate their 

point of view. 

- Synthesis of opinions and 

formulation of conclusions. 

 

5. Students should 

be able to 

recognize, 

evaluate, 

systematize and 

accept values. 

5.1 Students should recognize 

the values embedded in their 

views and choices and analyse 

their beliefs on the issue of 

sustainable development. 

 

5.2 Students should analyse 

and clarify commonly 

accepted social values and 

stereotypes as well as personal 

values.  

 

5.1.1 Recognition of values 

- Recognition of rights due to 

intrinsic value 

-Recognition of the values of 

solidarity, equality, democracy. 

 

5.2.1 Analysis and clarification of 

values 

-Discerning the interests and 

ideology behind the values. 

- Clarification and definition of 

stereotypes. Identifying social 

stereotypes. Studying the causes of 

stereotypes and stereotypical 

attitudes. 

- Proposals for action in the 

context of values promoting the 

common good. 

 

6. Students should 

acquire civility, 

personal and 

collective 

responsibility and 

competence for 

action. Be able to 

plan and take 

6.2 Students should 

understand the need to 

organize and implement 

sustainable development 

actions at local, national and 

global level, as well as 

understanding the social, 

economic, political factors 

6.2.1 Importance of organizing and 

implementing sustainable 

development actions 

-Identifying the social, economic, 

political factors to highlight a 

sustainable development issue. 

- Selection and explanation of 

actions to address and resolve the 
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action at a 

personal cross-

sectoral, 

Community, 

national and 

international level 

that raise a sustainable 

development issue, and the 

social, emotional reasons that 

create the need for action to 

deal with it. 

issue under investigation in the 

school environment. 

Time: A whole school day in a primary school, that is, 7 x 40’ periods 

7Cs to be developed: Communication, Collaboration, Creativity, Critical Thinking, 

Cross-cultural Understanding, Critical Reflection, Connectivity 

Sustainability Justice: Social justice & cultural justice 

Learning pillars to be developed: Learning to be; Learning to know; Learning to 

do; Learning to live together; and Learning to give/share 

Resources 

The content of this unit celebrating the International Women’s Day is primarily based on Open 

Education Resources, mostly in digital form. Also free software or digital tools are 

incorporated. A key resource also comes from the socio-cultural capital of learners. 

Open Educational Resources:  

From funded projects related to Gender equality (in the Greek language) 

https://repository.edulll.gr/edulll/retrieve/5667/1454.pdf 

http://www.pi.ac.cy/pi/files/epimorfosi/isotita_fylou/kethi/2_optikoakoustika_minima

ta.pdf 

Websites 

http://www.pi.ac.cy/pi/index.php?option=com_content&view=article&id=915&Itemi

d=387&lang=el  

Software/ digital tools: 

www.kahoot.com 

www.padlet.com 

www.voicethread.com 

Warm-up activity & part 1 

This section (warm-up activity and part 1) aims to offer a personal context in the students’ 

learning by focusing on their experiences (past/memories and present) and investigating 

aspects of what it means to be a boy or a girl. It also aims to enable them to understand how 

their experiences have contributed to their perceptions of what they should or should not/ can 

https://repository.edulll.gr/edulll/retrieve/5667/1454.pdf
http://www.pi.ac.cy/pi/files/epimorfosi/isotita_fylou/kethi/2_optikoakoustika_minimata.pdf
http://www.pi.ac.cy/pi/files/epimorfosi/isotita_fylou/kethi/2_optikoakoustika_minimata.pdf
http://www.pi.ac.cy/pi/index.php?option=com_content&view=article&id=915&Itemid=387&lang=el
http://www.pi.ac.cy/pi/index.php?option=com_content&view=article&id=915&Itemid=387&lang=el
http://www.kahoot.com/
http://www.padlet.com/
http://www.voicethread.com/


 
 

5 
 

or cannot do as a boy or as a girl and develop an awareness of stereotypic views of gender 

roles.  

 

The overriding learning objectives of the warm up activity and part 1 are:  

a) Learners to realize the different ways with which they are raised and understand how 

these influence their gender identity formation. 

b) To raise awareness about stereotypical views of gender; to understand that the 

differences between girls and boys are not exclusively ‘natural’ but to a great extent 

‘imposed’. 

c) To promote gender equality. 

d) To encourage the development of key transversal competences. 

 

Warming-up activity: Memories 

o Inform learners that your lessons today will be around boys and girls experiences. Then ask 

learners to fill in the K.W.H.L. chart (Know; Want; How; Learned). Start with the “K”, 

“W” and “H” columns (save the “L” column for the end of each of each activity).  

o Lessons should be conducted in a computer lab and ideally, each learner should have his/her 

own computer.  

o Give the following Instruction to the learners: 

Try to remember things that you listen while growing up by parents, relatives or 

teachers who encouraged you to behave as a girl (for girls) or as a boy (for boys): 

at school and at home. In particular, give the following worksheet: 

  

Work sheet 1 

Recording memories 

Try to remember things that you listen while growing up by parents, relatives or 

teachers who encouraged you to behave as a girl (for girls) or as a boy (for boys) 

 

AT HOME                                                            AT SCHOOL 

……………………………………………………………………………………

……… 

……………………………………………………………………………………

……… 

……………………………………………………………………………………

……… 

……………………………………………………………………………………

……… 

……………………………………………………………………………………

……… 

……………………………………………………………………………………

……… 

……………………………………………………………………………………

……… 

……………………………………………………………………………………

……… 

……………………………………………………………………………………

……… 
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o Ask learners to post their answers on the virtual wall of Padlet

▪ Have one ‘wall’ for behaviours at school and one ‘wall’ for behaviours at

home.

o Discuss the findings on the two ‘walls’, first in groups and then with the whole class.

Reflections 

Based on discussion and the learners’ contributions on the ‘wall’, initiate a discussion with the 

following prompting questions: 

a) Did you notice any differences among the things that were said for boys and girls?

b) Why do you think these differences exist?

c) Why, in your opinion, do parents/teachers/grownups raise/treat boys and girls

differently?

d) Do you think that what you have reported had an influence on the way that you have

acted on these occasions?

e) Do you think that others have influenced the way that you have formed your

personality? As a boy/girl?

f) Are there things that you did/do or said/say that contradict others’ views about what a

boy/girl should do/say?

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 

Note to the teacher: 

Developing student-driven learning activities implies that learners’ voice matter. Giving voice 

to learners can be activated through the K.W.H.L. chart and graphic organizer. The 

responsibility for framing learning objectives should be, thus, in the hands of both teachers and 

learners. First by K (learners brainstorm what they already know about the topic). W (Learners 

brainstorm a list of what they want to learn for the theme or topic they will work on). H 

(Learners identify strategies or tools they could use to find out what they want to know). L (At 

the start and end of each key activity, learners identify what they have learned). 

The basic KWHL chart can be extended to incorporate two more columns referring to Actions 

and Questions. A (Learners merge knowledge acquired with action by brainstorm a list of 

actions they could take, that eventually contributes in developing active citizenship). Q 

(Learners consider what questions they still have, which could be taken at a later stage in the 

curriculum extension, turning learning a holistic and lifelong process). 
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-PART 1: Self-awareness & gender identities  

 

In this activity, the learners will further explore the way they have been brought up and how 

certain gender stereotypes influenced their choices. In particular, they will focus on social 

processes and how these constructed the concept of gender and what were the consequences of 

this construction.   

 

The overriding learning objectives of this activity are the following: 

1. Raise awareness of socially constructed gender identities and how these influence their 

choices of games, activities, colours, etc. at a young age  

2. Understand how the way they have been raised continuous to influence their choices 

and their personality  

3. Promote gender equality  

4. Encourage the development of competences related to active listening, discussing and 

communicating their ideas.  

Procedural steps: 

 

Step 1 

 

After announcing to the class that you are going to talk about activities and ‘choices1’ that boys 

and girls do/like, ask learners in your class to fill out the K.W.H.L. chart (Know; Want; How; 

Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end of the 

activity). 

 

Step 2 

 

Ask students to join a kahoot game using their mobile phones.  

o There will be two groups that they should join; boys and girls. Then they will be able to 

add their names or nicknames.  

o Have the following questions:  

• When I was a young child I used to play with:  

Possible choices (you may adapt these according to your context):  

a) dolls, b) stuffed /soft animals, c) cars/ trains/ cranes d) soldier toys, e) kitchen ware, 

f) animals, g) dragons, h) role play, i) construction of bracelets/necklaces/ ‘jewellery’, 

j) puzzles, etc  

• When I was a young child, boys used to do the following sports/activities:  

Possible choices (you may adapt these according to your context):  

a) football, b) basketball, c) tennis, d) ballet, e) dance, f) martial arts, g) swimming, etc.  

• When I was a young child, girls used to do the following sports/activities:  

Possible choices (you may adapt these according to your context):  

a) football, b) basketball, c) tennis, d) ballet, e) dance, f) martial arts, g) swimming, etc. 

• My favourite colour(s) when I was a young child was/were:  

a) blue, b) green, c) purple, d) red, e) orange, f) yellow, g) white, h) black 

• In my household cooking is mostly done by my:  

 
1 At the beginning you are going to refer to choices. The quotation mark is used here for you (the teacher) 
only. Learners are going to be challenged later on to consider whether these were actually their choices or not.  
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a) mom, b) dad, c) grandma, d) granddad, e) we buy ready-made food, f) a helper

• In my household the budget is mostly kept by

a) my mom, b) my dad, c) both my parents, d) don’t know

Step 3 

Discus learners’ answers. Use the following prompt questions: 

a) Are the experiences of girls similar or different?

b) Are the experiences of boys similar or different?

c) Do boys and girls have similar or different experiences?

Step 4 

o Divide students in mixed gender groups. Have each member to answer individually and in

writing the following question – ask them to be spontaneous (don’t give them much time

to think):

What it means to be a girl/boy? 

o Ask group members to share their thoughts and challenge them to discuss the following:

a. Are there similarities or differences among girls and boys writings?

b. Are there any stereotypical views about what a girl and a boy should do [If

necessary explain what a stereotypical view is]

Reflections 

Based on the notes learners have written down, initiate a discussion with the following 

prompting questions: 

a) Do you think that there are significant differences among boys’ and girls’ experiences?

b) Do you think that there are significant differences among boys’ and girls’ choices?

c) Do you think that you really had a choice – when you were at a young age – of the

games that you would play, the sports/activities that you would do and the

clothes/colours you would wear?

d) Is the way you were brought up still influencing some of your choices today?

e) Do you think that your mum/dad really has a choice as to whether she/he will be the

one that has to cook?

f) Do you think that in your family, your parents follow stereotypical gender roles of what

they should do (or not) in the household?

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 
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Note to the teacher 

The learners should, through their personal 

experiences, realize the processes that have 

contributed to the formation of their personal identity. 

They should remember people or factors that have 

influenced them in the past and at the end realize that 

whatever their differences, these are not ‘natural’ but 

to a great extent imposed/ ‘inflicted’. 

During the discussion you should boost learners self-

confidence/ self-esteem and they should all understand 

and appreciate the value of being a unique individual.  

PART 2: Analyse messages critical and functional / Gender stereotypes in the media 

In this activity, learners will focus on deconstructing messages in the media (comics, 

advertisement and movies) by critically and functionally analysing them. Messages in the 

media are multimodal messages and thus learners need to be multliterrated. Acquiring the 

ability to deconstruct messages will give learners the tools to be able to produce their own 

messages, too.  

To deconstruct messages, learners will need to be introduced to a way of contacting an aesthetic 

inquiry; a way that encourages viewers to notice deeply (to identify and articulate layers of 

detail), to ask questions (which will further one’s understanding of the message), to make 

connections (between visuals, text and past knowledge and/or experiences), to identify patterns 

(find relationships among visuals and text), to exhibit empathy (to respect diverse 

perspectives), to create meaning (to interpret what they are seeing and express their views in 

their own voice) and to understand / explain how meaning is created.  

To do so, the teacher needs to follow three steps for learners to deconstruct the messages: a) 

descriptive analysis; describe in detail what is depicted, 

b) technical analysis; explain how what is depicted is actually depicted, and

c) interpretive analysis; try to decode the meaning and express in oral language or text what

they are seeing.

The overriding learning objectives of this part are the following: 

1. To identify and record stereotypical gender roles in visual culture.

2. To deconstruct visual images in visual culture.

3. To develop key transversal competence (Communication, Collaboration, Creativity, Critical

Thinking, Cross-cultural Understanding, Critical Reflection, Connectivity).
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Procedural steps: 

Step 1 

After announcing to the class that you are going to study how genders are depicted in comics, 

advertisement and movies, ask learners in your class to fill out the K.W.H.L. chart (Know; 

Want; How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the 

end of the activity). 

For the following steps, the free version of the voicethread digital tool is used. Students are 

encouraged to interact and collaborate through sharing their views and listening to the views 

of others.  

Step 2: Gender stereotypes in comics 

o Have the following two pages on VoiceThread

o Ask learners to a) describe what is happening in each comic, b) how the characters/scenery

is depicted and c) explain which stereotypical views about men and women are depicted.

o Also during commenting, ask them to reflect on others’ comments by saying if they agree

or disagree or if there is something more that they want to add.

Step 3: Gender stereotypes in advertisements 

o Have any two advertisements that depict men and women (examples are given next) on two

pages on VoiceThread

o Ask learners to a) describe what is happening in advertisement, b) how the

characters/scenery is depicted and c) explain which stereotypical views about men and

women are depicted.

o Also during commenting, ask them to reflect on others’ comments by saying if they agree

or disagree or if there is something more that they want to add.

Example 1: Perfume advertisements for men and women 

Example 2: Shower gel/lotion for men and women  
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Example 1: 

Example 2: 

Step 4: Gender stereotypes in movies 

o A fifth page on voicethread should include a short video clip from the movie ‘Shrek’

(2001): https://www.youtube.com/watch?v=LSD1fq3xDA8

https://www.youtube.com/watch?v=LSD1fq3xDA8
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o Ask learners to a) describe what is happening in the video clip, b) how the characters are

depicted and c) explain which stereotypical and non-stereotypical views about men and

women are depicted. E.g. the notion of beauty: Fiona is considered beautiful by Shrek in

her orge form.

o Also during commenting, ask them to reflect on others’ comments by saying if they agree

or disagree or if there is something more that they want to add.

Step 5: 

Further, discuss the movie clip in class or alternative you may show another movie clip or 

movie clips, depending on the available time, that deal(s) with gender stereotypes.  

For example, the Billy Elliot 2000 

movie deals with male gender 

stereotypes. In particular, Billy Elliot 

is a drama film about a boy becoming 

a professional ballet dancer. It is set 

in North East England during the 

1984–85 coal miners' strike. The film 

stars an 11-year-old boy, Billy, who 

becomes an aspiring dancer dealing 

with the negative stereotype of the 

male ballet dancer. Initially his dad 

wanted him to become a box fighter.  

For the discussion, use the following worksheet: 

Worksheet – How to analyse a movie/movie clip 

Elements   How these are visible in the movie – documentation 

When/ where all these are 

happening? (Time/ space) 

Who are there?  

(Characters/protagonists) 
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What happens at the 

beginning? (Initial 

situation) 

 

 

What is the problem? 

(Adventure) 

 

What the characters are 

doing? Or some of them? 

(Action) 

The protagonist …  

 

The other characters of the movie …  

How the problem is 

solved? How does the 

characters’ adventure 

end? (Outcome of action)  

 

 

 

 

How/ With which ways do 

you understand what is 

happening? What did you 

see? What did you hear? 

 

 

 

 

In your opinion, why the 

producers made this 

movie? What was their 

aim? (to make us think, to 

entertain us, to inform us, 

to make us feel good, to 

teach us?) Why do you say 

that? 

 

 

Reflections  

 

Based on the learners’ comments, initiate a discussion with the following prompting questions: 

o Which stereotypical views about women and men did you identify in the comics/ 

advertisements/ video clip?  

o Where you surprised by these or not? Why?  

o What are the key characteristics that define masculinity and femininity in modern 

societies? 

o Do you think that lately there are changes to these characteristics?  

o E.g., name female Disney characters. What are the characteristics of these 

characters?  

▪ What is ‘beauty’? Is it subjective or objective? What Fiona says about 

beauty? What Shrek says about beauty?  

▪ Here, other stereotypical views about beauty that are not related solely 

to gender (such as, height, weight, colour of eyes and hair) may be 

discussed. 

 

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 
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Note to the teacher: 

Using technology in teaching and learning is not a matter of being trendy; it is a matter of 

enabling students to participate fully in daily life. As Meyer (2017, 369) notes, ‘hardly anything 

is as important for the structures of a society and the forms of a culture as the society’s dominant 

media of dissemination’. Therefore, if we really want learners to participate in the society we 

must enable them to do it by using the dominant media technology. At the same time, we need 

to acknowledge that society is overwhelmed by the new media technology and students need 

to be educated about how to consume, but also produce, meaning in the context of 

communication.   Students today are characterized as digital natives but this does not mean that 

their visual competence will develop naturally nor effortlessly. They need to be educated in 

how to see images/visual culture. Consumption means critical viewing and the ability to know 

how to deconstruct rich and fast-paced media. There is a need for informed and sophisticated 

interpretations and recognition of issues relating to power and control as well as to 

interconnectivity and communities in the Web 2.0 (Meyers 2017). Responding is one aspect of 

being visually competent. Producing is the other important aspect. Producing with new media 

means that children need to be competent in using the new media. However, technical skills 

should not be taught as an end in itself, but as a means to enable children to communicate ideas, 

thoughts and experiences. Also, the use of new technologies facilitates interdisciplinary 

conversation that produces hybrid constructions in all areas of study. 

Part 3: 

In part 3, learners will focus on constructing messages in different media, such as comics, 

advertisement and/or movies.  Being multliterrated means that one can ‘read’ but also ‘write’ 

multimodal messages.    

The overriding learning objectives of this part are the following: 

1. To communicate values that are important to them regarding gender equality through the

construction (or reconstruction) of visual messages.

2. To develop key transversal competence (Communication, Collaboration, Creativity,

Critical Thinking, Cross-cultural Understanding, Critical Reflection, Connectivity)

Procedural steps: 

Step 1 

After announcing to the class that we are going to create a comic or an advertisement or a 

movie that promotes egalitarian views, ask learners in your class to fill out the K.W.H.L. chart 

(Know; Want; How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column 

for the end of the activity). 

Step 2 

o Ask learners to write down a message that they would like to communicate to others

regarding gender roles and announce their ideas in class

o Note down all the ideas on the white board and then group learners according to their ideas.
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Step 3 

o At this stage, learners should start thinking about how they will communicate their 

messages. They should also think about their audience: to whom they would like to 

communicate their message. To their parents, classmates, younger children, teachers, 

society?  

o You may give them the option to choose whether they will produce a comic or a poster or 

a short movie. Otherwise, you may decide on a particular technique/ medium to work with.  

 

If they are going to produce a poster:  

There are two options here: a) to re-design a given advertisement or b) to produce a poster from 

scratch. Both options involve problem solving, critical thinking and creativity skills.  

 

For option A, have learners search on internet for advertisements. Then they should print these, 

critical analyse them, identify elements that promote a gender stereotype (visual elements and 

text) and redesign these elements. Collage is an appropriate technique to be used here.  

 

For option B, have learners discuss what message they would like to communicate and what 

visual elements or text their poster should have to achieve their goal. This should include 

symbols that they relate to their message.  

 

If they are going to produce a comic or a short movie:  

Learners should work in groups to produce their story line.  

o Initial they should develop their plot by identify the characters and what they will be 

doing/saying/seeing, etc. (worksheet: our storyline) using a storyboard (worksheet: 

storyboard).  

 

Worksheet – Our storyline 

Elements    

When/ where our story 

takes place? (Time/ space) 

 

Who are the characters?   

(Characters/protagonists)  

 

What will happen at the 

beginning? (Initial 

situation) 

 

 

What is the problem? 

(Adventure) 

 

What the characters are 

going to do? Or some of 

them? (Action) 

The protagonist …  

 

The other characters of the movie …  

How the problem will be 

solved? How is the 

adventure going to end? 

(Outcome of action)  
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How/ With which ways 

will somebody 

understand what is 

happening? What they 

will see? What they will 

you hear? 

Worksheet: Storyboard 

o Then they should collaborate for developing their final product.

o If they are going to develop a short movie, they should agree on their roles: camera

operator, director, actor/actress, post-producer, etc.

o For the post-production, the learners may use the movie maker (free) software or

any other software. With movie maker they can easily add title, credits and other

text, they can add music or other sounds, they can cut and delete parts, and they can

add animations and effects.

Step 4 

Before finalizing their work (comic, poster, movie), you should ask learners to show their work 

to their classmates and receive constructive feedback.  

o Is their message communicated clearly? Are there anything that they should change or

add or do differently?

Step 5 

o Learners should finalize their work.
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o An important process for the communication of their messages is their distribution /

exhibition. There are many ways that they can do this: in the school corridors, on school’s

Facebook, during a school event, etc.

Reflections 

Based on the messages they produced as well as the messages that their classmates produced, 

initiate a discussion with the following prompting questions: 

• What it means to be a boy/girl?

• What are the possibilities/ limits for a boy/girl?

• Are there any specific characteristics that a boy/girl should have?

• Are there specific roles that a boy/girl, man/woman should undertake?

• What are your aspirations for the future? What would you like to do?

• Do you think that your aspirations are influence by your gender?

Final reflections 

After the discussion, give learners the opportunity to reflect on the following questions taking 

into consideration all previous activities: 

o What did you finally learn from all these activities?

o Did anything change on your own personality and the way you see the world?

o List the key changes you have experienced.

o Explain what caused your ideas to change or why you think your ideas did not change.

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 



WORLD DAY:  

3 June World Bicycle Day (A/RES/72/272) 

(SDG11: Make cities and human settlements inclusive, safe, resilient and sustainable) 

Developed by: 

Victoria Pavlou (Frederick University) 

To make cities and human settlements inclusive, safe, resilient and sustainable, the unit of 

lessons/activities entitled “A healthy life” / “Healthy living in sustainable cities” is developed 

adopting the CARE learning design methodology. This unit aims to strengthen understanding 

of what a good life is in terms of healthy living and how to make cities more inclusive, safe, 

resilient and sustainable. To do so, it focuses around the Word day of Bicycle.   

The learning activities developed primarily function as teacher training materials for designing 

student-driven learning activities applying the CARE methodology. The scenario for this unit 

takes place in Nicosia, Cyprus. Nicosia is the capital city of Cyprus, located in the centre of the 

island. Despite being a small island with population under a million, Nicosia faces traffic 

problems, which are due to the low usage of public transportation, the high usage of private 

cars and the limited infrastructure that would support other means of transportation, such as 

bicycles. Further, there is limited use of sustainable energy in public or private transportations. 

All these contribute to high rates of air pollution, which leads to public health issues (air quality, 

noise) and environmental issues (green house emission issues). At the same time, it has to be 

noted that local authorities in Nicosia have been considering for some years alternative means 

of transportation and are now implementing a series of projects to address the traffic problem 

facing the capital, but also to revitalize the urban center's commercialization and improve the 

environment. These projects affect central highways in the Nicosia area and it is expected that 

in the forthcoming years, more infrastructure will be available for pedestrians and bicyclists. 

Educating people to embrace changes and contribute to making their city inclusive, safe, 

resilient and sustainable is important for the success of any project.  

The learning design scenario constitutes of the following parts: 

Warm-up activity: A good life 

Part 1: Dreaming of a bicycle - New attitudes  

Part 2: Cycling and security  

Part 3: Cars and bicycles  

Part 4: Promoting cycling - What needs to be known? 

This is a very good lesson. However, there is a missing point, that is, the connection of cycling 

with sustainability. My suggestion is to integrate part 3 in 2 and develop part 3: Cycling and 

climate change and Part 4. To connect promotion with climate change   



Learning objectives 

The overall goal of this unit of lessons is for learners to understand how bicycling not only 

benefits themselves as individuals but also benefits their society and their environment. Thus 

adopting cycling on a regular base will lead to a better life (emotional and physical health) and 

also to a better society (make cities safe, resilient and sustainable).  

The overriding learning objectives for this unit of lessons/activities are the following: 

1. Offer knowledge about the personal and community benefits of cycling.

2. Capitalize on the positive feelings that cycling evokes.

3. Change attitudes towards cycling and promote frequent cycling.

4. Take action towards supporting a redesign / redistribution of space in the cities.

5. Develop transversal skills, issues of sustainable societies (environmental and economic

societies) and the seven pillars of 21st c. learning

Suggested age range: 10–14 years old (Looking to the whole text, there is a need to 

differentiate parts of the activities to be distinct for learners’ capability within the set range. 

The 4 years range make a difference at this age group) 

Subjects: Language, Visual Arts, Health Education and Environmental Education/ Education 

for Sustainable development 

Curriculum Standards: 

In Cyprus, the Curriculum Standards of the subject (or area?) Environmental Education/ 

Education for Sustainable development is designed to meet curriculum standards of all subjects 

of Primary Education at different levels; they are linked to the respective learning outcomes of 

each subject at each learning level. Thus, next these ‘all inclusive’ standards are cited:     

Curriculum 

standards 

Learning outcomes 

General: 

Learning outcomes 

Success Indicators 

Specific 

Curriculum 

Adequacy Indicators 

3. Students should

develop

communication,

dialogue,

collaboration,

collegiality and

participatory

skills.

3.1 Students should 

collaborate, discuss, exchange 

views, arguments and 

thoughts, democratically in 

groups, to investigate the 

problem under study, while 

identifying the essential and 

unimportant points of the 

conversation while critically 

examining their ideas while 

avoiding criticizing people. 

3.1.1 Collaborative learning and 

effective communication skills: 

-Active listening.

-Expression of opinions.

- Summary of messages.

- Identify and distinguish the

essentials and non-essentials of the

conversation.

- Observation and description.

-Reflect and review of initial views

on the issue under investigation.



3.2 Students should organize 

and classify the information 

needed, evaluate the relevance 

and coherence of an argument, 

cultivate critical thinking and 

respect for different views, 

draw conclusions and 

encourage dialogue by 

supporting their views with 

arguments. 

3.2.1 Effective coordination and 

discussion skills: 

-Active listening, adherence to

regulations by those involved

during the discussion.

- Summarizing and examining

objections, reservations, ideas and

contradictions.

- Accepting different views.

- Identification and presentation of

arguments to substantiate their

point of view.

- Synthesis of opinions and

formulation of conclusions.

5. Students should

be able to

recognize,

evaluate,

systematize and

accept values.

5.1 Students should recognize 

the values embedded in their 

views and choices and analyze 

their beliefs on the issue of 

sustainable development. 

5.2 Students should analyze 

and clarify commonly 

accepted social values and 

stereotypes as well as personal 

values.  

5.1.1 Recognition of values 

- Recognition of rights due to

intrinsic value

-Recognition of the values of

solidarity, equality, equality,

democracy.

5.2.1 Analysis and clarification of 

values 

-Discerning the interests and

ideology behind the values.

- Clarification and definition of

stereotypes. Identifying social

stereotypes. Studying the causes of

stereotypes and stereotypical

attitudes.

- Proposals for action in the

context of values promoting the

common good.

6. Students should

acquire civility,

personal and

collective

responsibility and

competence for

action. Be able to

plan and take

action at a

personal cross-

sectoral,

Community,

national and

international level

6.2 Students should 

understand the need to 

organize and implement 

sustainable development 

actions at local, national and 

global level, as well as 

understanding the social, 

economic, political factors 

that raise a sustainable 

development issue, and the 

social, emotional reasons that 

create the need for action to 

deal with it. 

6.2.1 Importance of organizing and 

implementing sustainable 

development actions 

-Identifying the social, economic,

political factors to highlight a

sustainable development issue.

- Selection and explanation of

actions to address and resolve the

issue under investigation in the

school environment.



 

 

Time: Two school day in a primary school [Question: the activities proposed are quite 

lengthy. Should I reduce them so they fit in one day? ] 

 

This is a good question! My suggestion is to plan the activities in different days across the 

subjects you have included rather than on two consecutive days 

 

7Cs to be developed: Communication, Collaboration, Creativity, Critical Thinking, 

Cross-cultural Understanding, Critical Reflection, Connectivity 

 

Sustainability Justice: environmental justice & economic justice  

 

Learning pillars to be developed: Learning to be; Learning to know; Learning to 

do; Learning to live together sustainably; and Learning to transform oneself and society 

 

Resources 

The content of this unit celebrating the International Bicycle Day is primarily based on Open 

Education Resources, mostly in digital form. A key resource also comes from the socio-cultural 

capital of learners. Open educational resources can be found in the following links:  

https://ec.europa.eu/environment/archives/cycling/cycling_en.pdf  

https://ec.europa.eu/environment/archives/cycling/cycling_gr.pdf  

 

Warm-up activity & part 1 

 

This section (warm-up activity and part 1) aims to offer a personal context in the students’ 

learning by focusing on what a good living means to them and investigating aspects of healthy 

living. It also aims to enable them to understand how cycling can contribute to their healthy 

living and develop an awareness of the role of cycling in making cities more inclusive, safe, 

resilient and sustainable.   

 

The overriding learning objectives of the warm up activity and part 1 are for learners to:  

o explore the issue of healthy living through cycling 

o raise awareness about the feasibility of daily cycling  

o understand the relationship of cycling and sustainable living  

o develop transversal skills (collaboration, communication, critical thinking, creativity) 

  

Warming-up activity: 

o Divide the class into groups and give them the topic “A good life” to discuss with the 

following prompts: “What a good life means?/ What a good life means to you? What a 

good life means to others?  

o Ask groups to use the Kidsinspiration software1 or any other concept map software 

to organizer and communicate their ideas. The software supports the 

 
1 Kidspiration is a child-friendly version of the popular Inspiration software. Kidspiration allows users to visually 
display and organize thoughts and ideas across various disciplines. This software appeals especially to visual 
and auditory learners, as users can hear and see words, numbers, and concepts. The software is provided in 

https://ec.europa.eu/environment/archives/cycling/cycling_en.pdf
https://ec.europa.eu/environment/archives/cycling/cycling_gr.pdf


communication of relationships between concepts and ideas and multimodal ways 

of representing information.  

o Ask learners to create a concept map and encourage them to group their answers

around suitable concepts. (Since you ask later to make another concept map with

focusing on ‘Bicycling and healthy living’, it is suggested to be more specific here).

The first concept map could aim to familiarize learners with concept mapping and

the tool, using words relevant to the theme. In this case, some reflection questions

should also be posed. This may be done with the whole class using the whiteboard

or with each group using colours and shapes and other features of the software.

They should include overarching concepts such as:

▪ health,

▪ security,

▪ basic needs, etc.

o Inform learners that you will focus only on health and healthy living. Ask learners to fill in

the K.W.H.L. chart (Know; Want; How; Learned). Start with the “K”, “W” and “H”

columns (save the “L” column for the end of each of each activity).

o Utilize learners’ views regarding the concept ‘health’ (as already documented in the

concept maps) and initiated a discussion around the questions:

o What healthy living means to you?

o What are the conditions around living healthy? / What one can do to promote

healthy living?

o How bicycling can contribute to healthy living?

o Ask learners to make another concept map with the title ‘Bicycling and healthy living’.

Learners should work in groups using the concept map software. They should bring in their

knowledge and experiences about/with cycling. E.g., how often they use their bicycles,

when and why, with friends or alone, feelings, racing, etc.). These pieces of knowledge and

their experiences should be represented in a multimodal way, using pictures, sounds and

text.

Reflections 

Based on the discussions and the concept maps created by the learners, initiate a discussion 

with the following prompting questions: 

• Why do you think that cycling can contribute to the emotional health of an individual?

• Why do you think that cycling can contribute to the physical health of an individual?

• Do you think that there are serious factors that prohibit cycling?

o E.g., Is there a safety issue that prohibit you from taking up cycling?

• In your opinion, does cycling benefit only the person who cycles or are there other

benefits?

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 

Note to the teacher: 

Developing student-driven learning activities implies that learners’ voice matter. Giving voice 

to learners can be activated through the K.W.H.L. chart and graphic organizer. The 

the public schools in Cyprus and its use is supported through the website: 
http://www.schools.ac.cy/klimakio/Themata/diathematika/kidspiration/index.html 

http://www.schools.ac.cy/klimakio/Themata/diathematika/kidspiration/index.html


responsibility for framing learning objectives should be, thus, in the hands of both teachers and 

learners. First by K (learners brainstorm what they already know about the topic). W (Learners 

brainstorm a list of what they want to learn for the theme or topic they will work on). H 

(Learners identify strategies or tools they could use to find out what they want to know). L (At 

the start and end of each key activity, learners identify what they have learned). 

The basic KWHL chart can be extended to incorporate two more columns referring to Actions 

and Questions. A (Learners merge knowledge acquired with action by brainstorm a list of 

actions they could take, that eventually contributes in developing active citizenship). Q 

(Learners consider what questions they still have, which could be taken at a later stage in the 

curriculum extension, turning learning a holistic and lifelong process). 

Some questions that maybe brought up or that you feel it is important to ‘guide’ learners to 

bring up are the followings (European Communities, 1999, pp.6-7):  

WHY THE BICYCLE? 

It is very likely that the potential for stepping up cycling in your town is much greater 

than the predictions which you could make based on the current situation. While daily 

cycling may not yet have become one of the habits of your fellow citizens, it is 

nevertheless a mode of transport which promises to play a significant role in mobility 

management. Why is it that towns in a situation quite comparable with yours have 

nevertheless taken up this challenge? Does the bicycle have a role to play among your 

objectives for improving the quality of life in your town and the appeal of public 

transport? 

WHAT NEEDS TO BE KNOWN 

The number of potential cyclists is high because almost everyone enjoys cycling when 

a minimum of favourable conditions are met. Since it is no longer a habit to think of 

cycling, people must be reminded that cycling can be an efficient and pleasant way of 

getting around on a daily basis. Pointers must be given for people to think about cycling. 

What is the relationship between cycling for pleasure and daily cycling? Apart from 

these two major components, what other elements constitute a pro-cycling policy? 

What would a policy favouring cycling cost? What needs to be known to take the first 

(right) steps. 

TO HELP YOU 

If a pro-cycling policy interests you, you are not alone. Networks of towns for cyclists 

exist in several countries. Almost every year, a congress or conference brings together 

people with experience or knowledge which could be of assistance to you. Closer to 

home, cyclists are ready to help you for their town to move with them. Where are the 

resources to be channelled and what is the best way of making use of synergies? 

 

 

 

 

 



PART 1: DREAMING OF A BICYCLE/ NEW ATTITUDES 

In this activity, the learners will further explore how frequently and why they might be cycling. 

This will enable them to realize the feasibility of frequent or even daily cycling and that new 

attitudes towards cycling are needed in order to embrace healthy living and promote sustainable 

living. Thus, they will also investigate the impact of cycling on their environment / city.  

The overriding learning objectives of this activity are the following: 

1. Document when, why and how often they might be cycling

2. Realize the feasibility of daily cycling

3. Argue about the advantages of cycling for themselves, their community and their

environment (city)

4. SKILLS

5. ATTITUDES

Procedural steps: 

Step 1:  

• After announcing to the class that they are going to discuss about daily cycling, ask them

to fill out the K.W.H.L. chart (Know; Want; How; Learned). Start with the “K”, “W” and

“H” columns (save the “L” column for the end of the activity).

Step 2: Where can I cycle and why? 

• Ask learners to list all of their daily activities including extra curriculum activities2. Their

list should be posted on the “virtual wall” of Padlet3.

2 School in Cyprus finishes by 13:05 for primary school children and 13:35 for secondary school children. The 
majority of children participate in a variety of extra curriculum activities after school such as sports (football, 
basketball, tennis, etc.), English language lessons, music lessons (piano, guitar, and violin) or other activities.  
3 Padlet is a “virtual wall” which promotes collaboration, communication, creativity and more because of its 
versatility. Students can write a response to a discussion question, add resources for a collaborative class 
project, work in small groups, use it for brainstorming or connect with other students and classrooms 
throughout the world. It is a free tool (padlet.com).  



• After posting their list, ask learners to explore the proximity of these activities to their

house. To do this, they should open the google maps application (maps.google.com) and

explore the distance between their house and their school or other places that they go on a

daily or weekly base (e.g., the pool, the dance lessons, the grocery shop, etc.). Ask them to

note time needed to go to these places by bicycle instead of a car.

a. These pieces of information should be added on the ‘virtual wall’ (text or photo/

print screen from maps.google.com).

b. Based on these, initiate a discussion about trips that could be made by bicycle.

c. Ask children who already use their bicycle to talk about their experiences.

I think this activity could be also related with Math since measuring distances is a concept that 

in included in Math in 10y..  

Step 3: Networking 

Networking: The number of potential cyclists is high because almost everyone enjoys cycling 

when a minimum of favourable conditions are met. 

• Show some picture of people cycling in Nicosia. Ask them to comment on the pictures and

pose questions such as:

o Where can I cycle and why?

▪ Search for cycling routs on google maps

▪ Leisure/ fun/ to go somewhere etc.

o Where can I find out of other potential cyclists?

▪ Encourage children to search for networks through a search engine or

specific social network cites such as Facebook and Instagram.

▪ Encourage children to collect information (text and visual), such as cycling

activities and cycling routes.

  Nicosia Cycling Team/ Academy 



Step 3: Representing myself cycling 

 

• Show a couple of the following artworks or simply focus on one to initiate a discussion.  

• Start with factual questions, e.g. what do you see, where is this person, how he is 

depicted/what is he wearing, which lines, colours (or any other visual element) do you 

see, what materials were used, etc.), and then move to interpretative questions, e.g., how 

do you think this person feels, why is he cycling, how to you fell when you see this 

artwork, what do you think, would you like to be in this person’s position (use of the 

Factual and Interpretive Inquiry model for responding to art works, Pavlou, 2013) 

 

 Suggestions of artworks4:  

 

                 
Stelios Votsis, Cyclist (1988)                                 Leslie DeRose (2010-2014) Mounted bike  

        map prints 

                                     
Stelios Votsis, Cyclist (2005)                                  Alecos Fasianos, The blue Cyclist (1935)            

 

• Ask learners to depict themselves riding a bicycle. They should focus both on the cyclist 

and the environment.  

o How would they depict themselves? What would their feelings be?  

 
4 There are many artists that have depicted bicycles or cyclists. It is suggested to focus on local artists. Two 
artworks of a Cypriot artist and one artwork of a Greek artist are suggested.  



o Challenge them to think carefully of the environment. Focus on their

neighborhood/ city and ask them to imagine how their environment would

be/would change if everybody was cycling. A brief discussion among groups

should take place for sharing ideas.

o Challenge them to think of different materials/ techniques.

▪ Learners may work alone or in groups.

▪ Learners may produce 2D artworks with a variety of materials and

techniques, such as paints, pastels, collage with scrap papers and old maps,

prints, etc.

▪ Learners may produce 3D artworks with a variety of materials and

techniques, e.g. recycled materials, soft metal, cardboards, etc.

Reflections 

Based on the notes learners have produced (on padlet’s virtual wall), the discussions that took 

place and the artworks they produced, initiate a discussion with the following prompting 

questions: 

• Why are you not cycling as often as you could?

• How would your life change if you (and others) cycle on a daily base?

• How would your neighborhood/ city change if more people were to cycle on a daily base?

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 

Consider incorporating the columns referring to Actions and Questions. A (List of actions that 

could be taken), e.g. take up cycling on a daily base, encourage their family to cycle more, 

promote cycling through open art exhibitions to the public. Q (Questions that still remain 

unanswered or could be raised for further use), e.g., how can we encourage authorities (school, 

municipality, others) to improve facilities for cyclers?  

PART 2: CYCLING AND SECURITY 

In this activity learners will focus on cycling and security. One of the barriers to taking up 

cycling is a perception of the physical danger posed by motor traffic. However, the real risks 

are minimal and, the research suggests, are outweighed by the health benefits by a factor 

of around twenty to one. It may be more risky to your health to be sedentary.  

Learning objectives. By the end of these activities, learners should be able to: 

1. Cite the most common safety hazards when one is cycling

2. Drive a bicycle responsibly for their own safety and the safety of others.

3. Be aware of the real advantages and disadvantages of daily cycling.

4. Be critical of information and not to really on stereotypic views regarding safety and cycling

5. Develop transversal competence (Communication, Collaboration, Creativity, Critical

Thinking, Cross-cultural Understanding, Critical Reflection, Connectivity)



Procedural steps: 

Step 1 

After announcing to the class that you are going to discuss safety issues regarding cycling in 

the city, ask learners in your class to fill out the K.W.H.L. chart (Know; Want; How; Learned). 

Start with the “K”, “W” and “H” columns (save the “L” column for the end of the activity). 

Step 2 

For younger learners  

Grade E (primary education) in the Greek language subject Cyprus has a series of lessons 

around life in a city (see Students’ book, Unit 2, Life in the city, pp. 23-40 

http://archeia.moec.gov.cy/sd/281/e_dim_glossa_tefchos_1_vivlio_mathiti.pdf, and Students’ 

exercise book, especially ‘A whole city is using the bicycle. The Karditsa’s experiment’, in p. 

14, http://archeia.moec.gov.cy/sd/281/e_dim_glossa_tefchos_1_tetradio_ergasion.pdf).  

There are also other resources in Greek related to safety and cycling, such as ‘Κυκλοφοριακή 

αγωγή για ποδηλάτες’, ‘Ο γύρος του κόσμου με το ποδήλατο’, etc.  

Choose one of the proposed materials. Read the text and discuss the storyline with the learners. 

Pose questions such as:  

• What safety hazards are there when cycling in a city?

• What are your responsibilities?

• What are the responsibilities of others?

• What kind of facilities would you like to have in your neighborhood?

For older learners: 

• Watch the following videos (these are in English):

https://www.youtube.com/watch?v=mUoLhEVLASo

https://www.youtube.com/watch?v=2MiEyk5d_BM

Initiate a discussion using the following questions as prompts: 

• What safety hazards are there when cycling in a city?

• What are your responsibilities?

o What do you need to do before getting on your bicycle?

o What do you need to do while cycling?

• What are the responsibilities of others?

• What kind of facilities would you like to have in your neighborhood?

Step 3 

For younger learners 

Organize games with bicycles. Use the following resource:  

http://paf.org.au/wp-content/uploads/2015/02/Safe-Cycle-Bike-Games-Lanyard.pdf  

The games are designed to develop cycling observation skills, a crucial traffic defensive riding 

skill. The Safe Cycle games in blue are best played on a basketball court or similar area using 

the design over leaf. This course can be used for all of the blue games without needing to reset 

your activity area. Use chalk or markers to set up the course. Change the size to suit number 

and size of riders. Green games are best played on grass areas. There are a couple of activities 

in grey for teachers that want to simulate real traffic conditions. The games in orange are just 

for fun but will help build student confidence on a bike. 

http://archeia.moec.gov.cy/sd/281/e_dim_glossa_tefchos_1_vivlio_mathiti.pdf
http://archeia.moec.gov.cy/sd/281/e_dim_glossa_tefchos_1_tetradio_ergasion.pdf
https://www.youtube.com/watch?v=mUoLhEVLASo
https://www.youtube.com/watch?v=2MiEyk5d_BM
http://paf.org.au/wp-content/uploads/2015/02/Safe-Cycle-Bike-Games-Lanyard.pdf


For older learners:  

Organize a ride in the neighborhood. Ask for parents’ consent and the assistance of traffic 

officers if you think that it is necessary.  

Before the ride, discuss what learners will need to do based on the issues discussed in the first 

video clip.  

Step 4 

• Invite the local contact person of the school and the police to the school to talk about cycling

and safety.

• Divide learners in groups and let them prepare questions for the visit:

o Have learners search for information involving bicycle accidents and car accidents

in the neighborhood/ city before the visit of the local policeman/policewoman.

o Ask them to prepare questions about issues they would like to get information about

or would like to discuss with him/her.

Step 5 

• Encourage learners to take part on the cycling activity organized by their local authorities

on the World Bicycle Day. Alternative collaborate with schools near to your school and

organize in collaboration with them your own School Cycling activity.

o Discuss with learners feelings and emotions during the cycling activity.

o Encourage them to talk about their experience as a whole.

Reflections 

Based on activities as well as the notes have written down, initiate a discussion with the 

following prompting questions: 

o Do you feel safe to use your bicycle frequently?

o Have your attitudes towards safety and bicycle changed?

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 

PART 3: CARS AND BICYCLES - REDISTRIBUTING SPACE 

This part focuses on the need to redistribute space and means to make our cities inclusive, safe, 

resilient and sustainable. The ‘battle’ between cars and bicycle still takes place. As noted 

almost 20 years ago by European Communities, (1999, p. 7):  

When town centres have been remodelled for pedestrians, cyclists often find their place 

in them quite naturally. Wherever cars are no longer taking up all the space, bicycles 

pop up. But if decisions have to be taken between making room for car traffic and for 

cyclists, the choices made are sometimes draconian. How is one to choose between the 

demand for cycling facilities on the one hand and the ‘requirements’ of car traffic on 

the other? What limitations can we allow to be imposed on one mode of transport in 

order to give the other its chance? 



Learning objectives: by the end of the activities learners should be able to: 

1. Argue about the advantages and disadvantages of cars and bicycles for the individual, the

family and the community

2. Develop transversal competence

3. Develop positive attitudes and an activist stand towards cycling.

Procedural steps: 

Step 1 

After announcing to the class that we are going to focus on whether our cities need to be 

redesign to accommodate the use of bicycles, ask learners in your class to fill out the K.W.H.L. 

chart (Know; Want; How; Learned). Start with the “K”, “W” and “H” columns (save the “L” 

column for the end of the activity). 

Step 2 

• Set the following questions to initiate a discussion for the need to redistribute space in our

city:

o Does a car fulfill all our needs?

o Does everybody has a car?

o Do all members of a household have access to it? / Does everybody hold a driving

licence or are able to drive (children/adolescence)?

• Ask learners to post their views on the ‘virtual wall’ of padlet.

Step 3 

• Divide the class into two groups and initiate a debate between two groups: one group should

support keeping space distribution as it because cars are more important than bicycles and

the other group should argue in favour of redistributing space to accommodate daily use of

bicycles.

• Before starting the debate allow groups to gather information that would support their

arguments. Ask them to think about personal benefits, family benefits and community

benefits.

o In favour of cars, e.g.:

▪ Cars are comfortable and safe

▪ Cars allow many people to commute at the same time.

▪ Cars allow for easy transportation during long distances.

▪ Cars can be driven despite weather conditions.

▪ Young children and elderly people cannot cycle.

▪ You can transport many things with cars without worrying about weight.

o In favour of bicycles, e.g.:

▪ Cars contribute to high rates of air pollution, which leads to public health

issues (air quality) and environmental issues (green house emission issues).

▪ Car traffic is the major source of noise in town.

▪ Cars are expensive

▪ Bicycles are economical, every trip you make, more savings are made

▪ Bicycles need less space to park

▪ Parents freed from the chore of transporting their children gain time and

money



▪ Transportation and parking is easier to the old part of the city where many

shops are around.

• Make notes of the arguments at the whiteboard. At the end summarize the discussion and

ask learners to note which argument was more compelling to them, despite the position that

they had during the discussion

Step 4 

• Puzzle learners as to whether it is utopic to have a city that really embrace cycling or

encourages measures that promote cycling and public transportation that lead to lowering

the car use rate.

• Have learners to watch a video on the example of Utrecht and take notes as they watching:

https://www.youtube.com/watch?v=Boi0XEm9-4E

• Revisit the initial question. Ask further questions:

o What was the most impressive thing about this video?

o How did the municipality of Utrecht redesign the city space?

o What kind of transformation took place?

Reflections  

Based on discussions as well as the notes learners have written down, initiate a discussion with 

the following prompting questions: 

• Do you think that a redesign of our city is necessary or not?

• In your opinion, what are the most important characteristics that a redesign should have?

• How could you contribute to this redesign?

PART 4: PROMOTING CYCLING/ WHAT NEEDS TO BE KNOWN? 

In this activity, the learners will be encouraged to take action and promote cycling. They will 

respond to cycling campaigns and organize their own campaign.   

The overriding learning objectives of this activity are the following. Learners should be able 

1. To acknowledge the most important changes that need to be done in order to promote

safe, inclusive, resilient and sustainable cities (attitudes and facilities)

2. To communicate their ideas clearly and comprehensively to others (parents, children,

community authorities)

3. To collaborate and take action towards promoting cycling as a means for healthy living

Procedural steps: 

Step 1 

After announcing to the class that they will organize their own cycling campaign, ask learners 

in your class to fill out the K.W.H.L.chart (Know; Want; How; Learned). Start with the “K”, 

“W” and “H” columns (save the “L” column for the end of the activity). 

Step 2 

Discuss first in groups and then with the whole class the following posters and photographs 

(you may choose some of these). For each one, focus first on describing what they see and then 

on interpreting the message of the poster/ photograph:  

https://www.youtube.com/watch?v=Boi0XEm9-4E


Step 3 

Divide the class into groups. Ask them to think of the following: 

• To whom this campaign will be addressed? (children, parents, school authorities,

municipality authorities, etc.)

• What would the message be?

• How they will communicate their message?

o Poster

o Handout

o Installation



• What means/materials/techniques they will need to use to prepare their ‘campaign tools’

o Encourage learners to use photographs – set up scenes, take pictures and

manipulated them if needed using the Gimp software5. However, learners may use

other means / materials/ techniques, such as paints, pastels, mixed materials,

collages, the Paint software, etc.

o Encourage learns to prepare posters and/or handouts.

 Step 4 

Execute the campaign: 

o Learners will need to decide the roles that they will undertake for this endeavor to

be successful.

o After the distribution of roles, they will all collaborate to run their campaign.

Reflections 

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 

Final reflections 

The proposed activities of this unite are planned for two consecutive days. However, the setting 

of the campaign might take on another day. After the end of all activities, give learners the 

opportunity to reflect on the following questions activities: 

o What did you finally learn from all these activities?

o Did anything change on your own personality and the way you see the world?

o List the key changes you have experienced.

o Explain what caused your ideas to change or why you think your ideas did not change.

5 GIMP is a cross-platform image editor available for GNU/Linux, OS X, Windows and more operating systems. 
It is free software, which is available in many countries. It is suggested that it can be used in the visual arts 
lesson for image manipulation and a guide in Greek is available through the Ministry of Education’s webpage.  
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WORLD DAY: 

16 MAY INTERNATIONAL DAY OF LIVING TOGETHER IN PEACE 

(A/RES/72/130) 

(SDG16: Promote peaceful and inclusive societies for sustainable development, 

provide access to justice for all and build effective, accountable and  

inclusive institutions at all levels) 

Developed by: 

Victoria Pavlou (Frederick University) 

To promote peaceful and inclusive societies for sustainable development, the unit of 

lessons/activities entitled “Citizens of Earth” is developed adopting the CARE learning design 

methodology. This unit aims to strengthen understanding and relationships between learners 

with the aim of being able to live together in peace.  

The learning activities developed primarily function as teacher training materials for designing 

student-driven learning activities applying the CARE methodology. The scenario for this unit 

takes place in Nicosia, Cyprus. Nicosia, also known as Lefkosia, is the last divided capital of 

Europe. It is a historical city with walled old town and gorgeous landmarks, but brutally split 

in two with a border zone, a zone that symbolizes the crisis that still today keeps the two sides 

of Cyprus apart.  

Nicosia has a prolonged history of conflict and internal refugees' displacements but also of 

migration and tourists' flows, economic fluctuations and rapid, often abrupt urban 

transformations. It is a city of contrasts in terms of its spatial, social, cultural and economic 

composition. The location of Cyprus in the Eastern Mediterranean offers a unique venue at the 

confluence of three continents and a multitude of cultures. In a region of intense conflict, 

Cyprus offers a common ground for bringing people together in a neutral venue and it has acted 

thus numerous times in its past. The island is currently dealing with urban issues related to the 

movement of refugees and other transient populations in the region and to the influx of foreign 

investors, seeking luxury housing in its coastal cities.  

The learning design scenario constitutes of the following parts: 

Warm-up activity: Who we are 

Part 1: The journey 

Part 2: Who we are in Place and Time / Citizens of Earth 

Part 3: Whose values- Now What? 

Although, in the final part you, especially in the reflection questions, you deal partly with 

how will learners use what they learned or discovered, you touch what will they do 

differently next time, but you missing where might this reflection on values lead in the future. 

For raising good reflective questions, explore the [What, So What and No What model). 
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See 

https://www.hilbert.edu/Public/file/service%20learning%20reflection%20questions%20what

%20so%20what%20now%20what.pdf 

Learning objectives 

The overall goal of this unit of lessons is to strengthen understanding and relationships between 

learners with the aim of being able to live together in peace. To do so learners are invited to 

explore first their identity resulting from their ancestry and to understand how their ancestors 

have been moving in places and time in order to have a better quality of life (warn-up activity). 

Then the learners are invited to explore further identity issues and in particular what defines 

them as individuals and as members of a particular society/culture (part 1 and part 2). In this 

context they will need to empathize with others. Lastly learners are challenged to explore 

values and to actively promote understanding and co-existing in order to be able to live together 

in peace (part 3).  

The overriding learning objectives for this unit of lessons/activities are the following: 

1. Explore the issue of identity and population ‘movement’ (economic migration,

displacement, refugees etc.)

2. Promote a sense of citizen of earth through supporting common values

3. Raise awareness and empathy for migrant and refugees

4. Develop transversal skills, issues of sustainable societies (peaceful and inclusive

societies) and the six pillars of 21st c. learning

Suggested age range: 10–14 years old 

Subjects: Language, Visual Arts, Health Education and Environmental Education/ Education 

for Sustainable development 

Curriculum Standards: 

In Cyprus, the Curriculum Standards of the subject Environmental Education/ Education for 

Sustainable development are designed to meet curriculum standards of all subjects of Primary 

Education at different levels; they are linked to the respective learning outcomes of each subject 

at each learning level. Thus, next these ‘all inclusive’ standards are cited:     

Curriculum 

standards 

Learning outcomes 

General: 

Learning outcomes 

Success Indicators 

Specific 

Curriculum 

Adequacy Indicators 

3. Students should

develop

communication,

dialogue,

collaboration,

collegiality and

participatory skills.

3.1 Students should 

collaborate, discuss, exchange 

views, arguments and 

thoughts, democratically in 

groups, to investigate the 

problem under study, while 

identifying the essential and 

unimportant points of the 

conversation while critically 

examining their ideas while 

avoiding criticizing people. 

3.1.1 Collaborative learning and 

effective communication skills: 

-Active listening.

-Expression of opinions.

- Summary of messages.

- Identify and distinguish the

essentials and non-essentials of the

conversation.

- Observation and description.

-Reflect and review of initial views

on the issue under investigation.

https://www.hilbert.edu/Public/file/service%20learning%20reflection%20questions%20what%20so%20what%20now%20what.pdf
https://www.hilbert.edu/Public/file/service%20learning%20reflection%20questions%20what%20so%20what%20now%20what.pdf
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3.2 Students should organize 

and classify the information 

needed, evaluate the relevance 

and coherence of an argument, 

cultivate critical thinking and 

respect for different views, 

draw conclusions and 

encourage dialogue by 

supporting their views with 

arguments. 

3.2.1 Effective coordination and 

discussion skills: 

-Active listening, adherence to

regulations by those involved

during the discussion.

- Summarizing and examining

objections, reservations, ideas and

contradictions.

- Accepting different views.

- Identification and presentation of

arguments to substantiate their

point of view.

- Synthesis of opinions and

formulation of conclusions.

5. Students should

be able to

recognize, evaluate,

systematize and

accept values.

5.1 Students should recognize 

the values embedded in their 

views and choices and analyze 

their beliefs on the issue of 

sustainable development. 

5.2 Students should analyze 

and clarify commonly 

accepted social values and 

stereotypes as well as personal 

values.  

5.1.1 Recognition of values 

- Recognition of rights due to

intrinsic value

-Recognition of the values of

solidarity, equality, equality,

democracy.

5.2.1 Analysis and clarification of 

values 

-Discerning the interests and

ideology behind the values.

- Clarification and definition of

stereotypes. Identifying social

stereotypes. Studying the causes of

stereotypes and stereotypical

attitudes.

- Proposals for action in the

context of values promoting the

common good.

6. Students should

acquire civility,

personal and

collective

responsibility and

competence for

action. Be able to

plan and take

action at a

personal cross-

sectoral,

Community,

national and

international level

6.2 Students should 

understand the need to 

organize and implement 

sustainable development 

actions at local, national and 

global level, as well as 

understanding the social, 

economic, political factors 

that raise a sustainable 

development issue, and the 

social, emotional reasons that 

create the need for action to 

deal with it. 

6.2.1 Importance of organizing and 

implementing sustainable 

development actions 

-Identifying the social, economic,

political factors to highlight a

sustainable development issue.

- Selection and explanation of

actions to address and resolve the

issue under investigation in the

school environment.
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Time: A whole school day in a primary school, that is, 7 x 40’ periods 

What about the ages of 13-14? 

7Cs to be developed: Communication, Collaboration, Creativity, Critical Thinking, 

Cross-cultural Understanding, Critical Reflection, Connectivity 

Sustainability Justice: Social justice & cultural justice 

Learning pillars to be developed: Learning to be; Learning to know; Learning to 

do; Learning to live together; and Learning to give/share 

When you deal with identity and values, learning to transform oneself and society as well 

learning to be make sense. 

Resources 

The content of this unit celebrating the International Day of Living Together in Peace is 

primarily based on Open Education Resources, mostly in digital form. A key resource also 

comes from the socio-cultural capital of learners. One key book for this unit is the following: 

o http://archeia.moec.gov.cy/sd/299/compasito.pdf

(this is a link to the book which is in Greek. The English version can be found at

http://www.eycb.coe.int/compasito/pdf/Compasito%20EN.pdf

Also several videos are utilized from YouTube. The links are provided during the description

of the activities .

Warm-up activity & part 1 

This section (warm-up activity and part 1) aims to offer a personal context in the students’ 

learning by focusing on their families and investigating aspects of their family history. It also 

aims to enable them to understand others and develop empathy towards them.  

The overriding learning objectives of the warm up activity and part 1 are for learners to: 

1. Explore their genealogical tree and aspects of their family history

2. Raise awareness of population movement (identify reasons & concepts of migrant and

refugee)

3. Enhance empathy for migrants and refugees

4. Develop transversal competences (communication, critical thinking, cross-cultural

understanding, creativity)

Warming-up activity: who we are 

o On a previous day, ask learners to draw on a large piece of paper their genealogical tree.

Explain that this is an activity that they should do at home and ask the help of their parents

and grandparents (help them form a semi-structure interview schedule for their family

members). Also explain that this genealogical tree should not be a typical one. Ask them to

write their ancestors (go back as far as possible) AND note down where and when they

lived during their lives and specifically if they moved places during their lives.

http://archeia.moec.gov.cy/sd/299/compasito.pdf
http://www.eycb.coe.int/compasito/pdf/Compasito%20EN.pdf
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o E.g., if an ancestor lived his/her life in one place then one box will be drawn for that

person with his/her name, dates and place. But, if an ancestor has moved places then

intermittent lines should be drawn leading to another box where the name of the

ancestor is written again with information about the place where he/she has moved

and the time line. Many boxes can be drawn for the same ancestor.

o It is expected that some Greek-Cypriot children’s families will be refugees (as a

result of the war in Cyprus in 1974), and that members of their families had moved

away. Also as Cyprus is a multicultural society, it is expected that other children

will have similar stories (e.g. Cyprus is very near to Syria and many families from

Syria moved to Cyprus because of the war).

o Ask learners to fill in the K.W.H.L. chart (Know; Want; How; Learned). Start with the “K”,

“W” and “H” columns (save the “L” column for the end of each of each activity).

o In class divide learners in groups of fours or fives. Ask each one of them to present (visually

and linguistically) their genealogical tree to the other members. If the genealogical trees

are too complex, ask them to select an ‘interesting’ part of their tree and present it to others.

At the end, the members of each group should discuss together and note down similarities

and differences found in their genealogical trees.

o Ask learners to study the genealogical tree they drew and in class fill in the following

K.W.H.L. chart (Know; Want; How; Learned). Start with the “K”, “W” and “H” columns

(save the “L” column for the end of the activity).

It is suggested here to integrate technology in tracing a family tree. A good place to start is 

Ancestry.com, which runs a well-regarded app for family trees. The app is a straightforward 

way to construct your family tree yourself, by entering data you have already found in family 

records or online databases. 

https://www.nytimes.com/2014/02/13/technology/personaltech/trace-your-family-tree-from-

roots-to-green-shoots.html 

Overall, make the distinction of assumed ages more visible in the activities 

Reflections 

Based on the genealogical tree charts, the presentations in groups and the notes learners have 

written down, initiate a discussion with the following prompting questions: 

o What did you already know about your ancestors?

o What did you learn through questioning your parents/grandparents about them?

o How many of your ancestors lived their whole lives in one place?

o How many they have moved?

o Why they have moved? (introduce/clarify the difference between a refugee and an

immigrant)

o Did you or your parents move? / Why did you move?

o What did you learn through listening to your classmates’ presentations?

o Are there any similarities / differences as to the reasons of moving?

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 

http://www.ancestry.com/
https://www.nytimes.com/2014/02/13/technology/personaltech/trace-your-family-tree-from-roots-to-green-shoots.html
https://www.nytimes.com/2014/02/13/technology/personaltech/trace-your-family-tree-from-roots-to-green-shoots.html
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Note to the teacher: 

Developing student-driven learning activities implies that learners’ voice matter. Giving voice 

to learners can be activated through the K.W.H.L. chart and graphic organizer. The 

responsibility for framing learning objectives should be, thus, in the hands of both teachers and 

learners. First by K (learners brainstorm what they already know about the topic). W (Learners 

brainstorm a list of what they want to learn for the theme or topic they will work on). H 

(Learners identify strategies or tools they could use to find out what they want to know). L (At 

the start and end of each key activity, learners identify what they have learned). 

The basic KWHL chart can be extended to incorporate two more columns referring to Actions 

and Questions. A (Learners merge knowledge acquired with action by brainstorm a list of 

actions they could take, that eventually contributes in developing active citizenship). Q 

(Learners consider what questions they still have, which could be taken at a later stage in the 

curriculum extension, turning learning a holistic and lifelong process). 

PART 1: The journey 

In this activity the learners will start thinking about the journey that some of the ancestors had 

to do under difficult circumstances. They will also learn about the journey that other people 

had to do and start to emphasize with them.  

The overriding learning objectives of this activity are the following: 

1. Recognize similarities and differences in the ‘journey’ of their families and families of

others.

2. Understand the other’s situation from their point of view.

3. Recognize similarities and differences in the Wants and Needs of people.

4. Develop the 10Cs- transversal competence (Communication, Collaboration, Creativity,

Critical Thinking, Cross-cultural Understanding, Critical Reflection, Connectivity)

Procedural steps: 

Step 1 

After announcing to the class that you are going to study the journey of people that have moved 

places (refugees and/or immigrants), ask learners in your class to fill out the K.W.H.L.chart 

(Know; Want; How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column 

for the end of the activity). 

Step 2 

o Have learners watch the following video clips and read information about this exhibition

from links:

o Links: https://www.moma.org/calendar/exhibitions/1627 &

https://www.facebook.com/MuseumofModernArt/videos/bouchra-khalili-the-

mapping-journey-project/10154950439862281/

o Video clips: https://www.youtube.com/watch?v=0FRjM61xuH8

&https://www.youtube.com/watch?v=ua6gy-4EAPQ

https://www.moma.org/calendar/exhibitions/1627
https://www.facebook.com/MuseumofModernArt/videos/bouchra-khalili-the-mapping-journey-project/10154950439862281/
https://www.facebook.com/MuseumofModernArt/videos/bouchra-khalili-the-mapping-journey-project/10154950439862281/
https://www.youtube.com/watch?v=0FRjM61xuH8
https://www.youtube.com/watch?v=ua6gy-4EAPQ
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o Ask them to take notes as they read and watch: artist’s name (Bouchre Khalili), topic/title

of his work (Τhe mapping journey project), importance of his topic, means of presenting

the topic (video clips), information presented in the video clips, information omitted in the

video clips, etc.

o Have a discussion around notes in groups.

o Guide discussion around the “Wants and Needs” of the people in the videos”

Step 3 

o Initiate a discussion around the reasons that their relatives or their families have changed

places of living (“Wants and Needs”)

o Following the example of the video clips, ask learners to work in pairs to produce a short

video clip, using a map (and/or other materials that they fell are suitable), to communicate

how and why an ancestor of theirs has moved places of living during their lives. They may

incorporate as many details as they know from their parents/grandparents. Learners can use

the video cameras of photo cameras of the school or even their smart phones or mobile

devices. If needed, videos can be manipulated using open source software (e.g. windows

movie maker, iMovie, Quick, etc.)

Perhaps it will be good to introduce a graphic organizer to help learners distinguish wants vs 

needs 

Step 4 

Divide class in groups and have learners present their short videos to others. If possible, upload 

their videos in the school’s facebook page and create a class artwork.  

Reflections 

Based on the notes learners have written down, initiate a discussion with the following 

prompting questions: 

o Why do you think people in the video clips moved?

o Why they were arrested?

o What can you tell about their gender, age, appearance?

o In your opinion, why the artist has decided to do the video clips in this way?

o Did his artwork/ the video clips communicate the intended messages effectively?

o Explain your thoughts and/ or feelings after viewing the video clips.

o Reflect on your thoughts and/or feelings after making your own video clip.

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 

Consider incorporating the columns referring to Actions and Questions. A (List of actions that 

could be taken), e.g. regarding the people in the video clips of Bouchre Khalili’ artwork. Q 

(Questions that still remain unanswered or could be raised for further use), e.g., regarding the 

lives’ of these people.  
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PART 2: Who we are in place and in time / citizens of earth 

In this activity learners will focus on identity issues and what defines them as individuals and 

as members of a particular society/culture. They will engage with the idea of shifting identities 

and the concept of how identity is depicted with images, e.g., portraits   

Learning objectives: 

1. Express aspects of their identity.

2. Understand the other’s situation from their point of view.

3. Recognize similarities and differences in the Wants and Needs of people.

4. Develop 10Cs- transversal competence (Communication, Collaboration, Creativity,

Critical Thinking, Cross-cultural Understanding, Critical Reflection, Connectivity)

Procedural steps: 

Step 1 

After announcing to the class that you are going to study portraits and what they tell us about 

the people who are portraying in them, ask learners in your class to fill out the K.W.H.L. chart 

(Know; Want; How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column 

for the end of the activity). 

Step 2 

Show the famous portrait of the “Migrant mother” (https://en.wikipedia.org/wiki/File:Lange-

MigrantMother02.jpg) and challenge learners to respond to it.  

For younger learners questions may follow the model of Factual and Interpretive Inquiries 

Approach (Pavlou, 2013). The main aspects of the FII approach include two key inquiries:  

1. What can you see in the picture? & How is this depicted?

2. What is this work about? & What feelings/ emotions does it evoke to you?

For older learners questions may follow the Visual Thinking Skills Strategies (Yenawine, 

2013). The main aspects of VTS teaching practice include three key inquiries:  

1. What’s going on in this picture?

2. What do you see what makes you say that?

3. What more can we find?

Despite the approach followed, during interpretation (step 2 of both approaches) you may ask 

learners to enact the photograph. E.g., have learners perform a ‘still photograph’ and/or have 

them perform a ‘live photograph’ where the ‘protagonists’ of the photograph can talk and move 

around.  

At the end of the discussion, ask learners to think of a title for the artwork (when showing the 

artwork focus only on the picture and avoid giving the title or making any judgment/ critique 

about it). Also ask them to guess the date that the photograph was taken. Then provide the title 

and the date and discuss that immigration is not a new phenomenon.  

https://en.wikipedia.org/wiki/File:Lange-MigrantMother02.jpg
https://en.wikipedia.org/wiki/File:Lange-MigrantMother02.jpg
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Artist: Dorothea Lange 

Created: 1936–1936 

Period: Social realism 

Subject: Florence Owens Thompson, The 

Great Depression 

Media: Photographic film, Gelatin silver 

print 

Step 3 

o Discuss with learners what a portrait is and what is usually depicted in a portrait (not only

the physical characteristics of a person but also information that reveal different aspects of

his/her personality/ identity as well as personal situation, needs, feelings, etc.).

o If there is available time show a few examples of portraits from the National Portrait

Gallery of UK (https://www.npg.org.uk/) or other local/ national Galleries.

o Set a simple “photo booth”, and ask learners to work in pairs (take up the role of a

photographer) and photograph each other.

o Learners are invited to include ‘clues’ (e.g. objects) in their portraits that reveal

information about their identity/ personality.

Step 4 

o Making their own passport:

o Learners are invited to make their own passport and complete the information

required next to their photo.

o Announced to the learners that their passport will not have a specific nationality but

it will be a passport of “Earth” as they are “Citizens of Earth”.

Add photo from step 3 

I am ……………………………………………. 

My anscestors come from  …………………. 

I refer to myself as  ……………...  (Cypriot, Syrian, 

…etc..) 

I speak  …………….. and …………………. 

I am a “Citizens of Earth” because 

……………………………………………………. 

https://www.npg.org.uk/
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I hope that 

………………………………………………………. 

……………………………………………………… 

Will be the outcome of my conversation with other 

people.  

Step 5: 

As citizens of earth ask the learners to form groups and discuss issues that they feel are 

important to have in the place that they are living. 

Ask them to complete empty cards with “Wants” and “Needs”.  

Reflections 

Based on the photos/ artworks that learners saw, the photographs that they have taken, their 

portraits, as well as the notes have written down, initiate a discussion with the following 

prompting questions: 

o Why portraits are important? What information do they reveal?

o Why passports are important? What information do they reveal?

o What have you learned about your classmates?

o What similarities do you have in terms of background, knowledge and beliefs?

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 

Part 3: Whose values? 

This part focuses on values and aims to enable learners to recognize the values embedded in 

their views and analyze their beliefs on the issue of understanding others and building 

relationships with them with the aim of being able to live together in peace.  

Learning objectives: 

1. Communicate values that are important for living together in peace in artistic form and in

multimodal ways

2. Promote empathy and respect of others.

3. Recognize similarities and differences in the Wants and Needs of people.

4. Develop transversal competence ( …add…)

Procedural steps: 

Step 1 

After announcing to the class that we are going to study values and human rights, ask learners 

in your class to fill out the K.W.H.L. chart (Know; Want; How; Learned). Start with the “K”, 

“W” and “H” columns (save the “L” column for the end of the activity). 
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Step 2 

 

Read the story from the Compasito Book “Sailing to a New Land”.  

o Ask the children to imagine that they are about to set sail to a new continent. There are 

no people living there now, so when they arrive, they will be pioneers establishing a 

new country. 

o Divide the children into small groups and give each group an envelope with all the 

Wants and Needs cards in, explaining that these are the things they are packing to take 

with them for life in the new country. Ask each group to open the envelope, spread out 

all their cards and examine them. 

o Variation: Provide a few blank cards and give the children an opportunity to add 

some additional things they think they might need or like to have. 

o During the narration of the story the children are asked to three times to “throw 

overboard” some cards to make the ship lighter and survive big storms or other 

obstacles.  

o Announce that finally they have reached the new continent safely and are ready to build 

a new country. Ask each group to glue their remaining cards onto a piece of paper so 

that everyone can remember what they are bringing to the new continent. Have you got 

all the things you need to survive? To grow and develop well? 

o Ask each group to hang their sheet at the front of the room and explain what they are 

bringing to the new land. After each description, ask the whole group, “Are they 

missing anything they will need to survive? To grow and develop? To live together in 

peace?” 

 

Step 3 

 

Introduction to Barbara Kruger’s artworks (power point presentation) and focus on the artwork 

“Whose values?” If there is not time, simply show only the work “Whose values” 

Challenge children to respond to the work by describing what they see and then trying to 

interpret it (see suggested models for responding to artworks in previous section) 
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Step 4 

o Have children watch the video https://www.youtube.com/watch?v=TmAnEIvc6CE where

the artist and students are discussing the artwork and their actions after interacting with the

artist.

o Ask learners to take notes during the video watching.

o Divide learners into groups and have them discuss their notes.

o Also have them discuss their values.

https://www.youtube.com/watch?v=TmAnEIvc6CE
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Step 5 

o Invite the learners to produce their own ‘slogans’ and to prepare a collaborative

installation/exhibition that will be installed in their school.

o Their slogans can be about their values

o Their slogans can be questions that inquire into stereotypes

o Their slogans can be questions that invite people to act

o Parents may be invited to see their work.

o Options (depending on learners’ age and availability of material):

o Make simple paper cards with learners slogans

o Experiment with the printing technique and produce prints (relief printing

technique using linocut or foam printing

o Experiment with open software and create their work, e.g., gimp.com (open

software with many similar functions as photoshop). Use specific functions that are

easy for children.

Reflections 

Based on the story/narration ‘Sailing to a New Land’, the artwork ‘Whose values’, their 

artwork creation, as well as the notes learners have written down, initiate a discussion with the 

following prompting questions: 

1. ‘Sailing to a New Land’

a. What did you like about the story ‘Sailing to a New Land’?

b. How did you decide what you could do without? What was essential?

c. Were some decisions difficult? Which ones?

d. Were there any disagreements as a group on what to keep and what to throw

overboard? How did you solve these disagreements?

e. Do all people have the same needs? Who may have different needs?

f. What do you think about your final choices? Will you be able to survive in the new

country?

Will you be able to grow and develop well?

g. How did your group decide what to throw away?

h. Did the final result surprise you?

i. If you had to do this activity a second time, would you throw away any different

things?

2. Emphasise/discuss that human rights are based on human needs: the things that every human

being needs to survive, grow and develop well and live a life of dignity.

3. Emphasise that everyone needs all their human rights! Some are necessary to stay alive. But

others are essential for people to live well and develop. It is not enough for anyone just to stay

alive.

4. What did you think of Barbara Kruger’s artwork ‘Whose values?’

5. How important do you think it is to communicate the values that you appreciate?

6. …
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Final reflections 

After the discussion, give learners the opportunity to reflect on the following questions taking 

into consideration all previous activities: 

o What did you finally learn from all these activities?

o Did anything change on your own personality and the way you see the world?

o List the key changes you have experienced.

o Explain what caused your ideas to change or why you think your ideas did not

change.

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 
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INTERNATIONAL DAY FOR THE PRESERVATION OF THE OZONE LAYER 

16th September (SDG12) 

Developed by: Chrysanthi Kadji Frederick University 

International days are occasions to educate the public on issues of concern, to mobilize political 

will and resources to address global problems, and to celebrate and reinforce achievements of 

humanity. September 16 was designated by the United Nations General Assembly as the 

International Day for the Preservation of the Ozone Layer. This designation had been made on 

December 19, 2000, in commemoration of the date, in 1987, on which nations signed the 

Montreal Protocol on Substances that Deplete the Ozone Layer. 

The phase-out of controlled uses of ozone depleting substances and the related reductions have 

not only helped protect the ozone layer for current and future generations, but have also 

contributed significantly to global efforts to address climate change; furthermore, it has 

protected human health and ecosystems by limiting the harmful ultraviolet radiation from 

reaching the earth. 

The Montreal Protocol has led to the phase-out of 99 per cent of ozone-depleting chemicals in 

refrigerators, air-conditioners and many other products. The latest Scientific Assessment of 

Ozone Depletion completed in 2018, shows that, as a result, parts of the ozone layer have 

recovered at a rate of 1-3% per decade since 2000. At projected rates, Northern Hemisphere 

and mid-latitude ozone will heal completely by the 2030s. The Southern Hemisphere will 

follow in the 2050s and Polar Regions by 2060. Ozone layer protection efforts have also 

contributed to the fight against climate change by averting an estimated 135 billion tonnes of 

carbon dioxide equivalent emissions, from 1990 to 2010. 

On this World Ozone Day, we can celebrate our success. But we must all push to keep hold of 

these gains, in particular by remaining vigilant and tackling any illegal sources of ozone-

depleting substances as they arise. We must also wholeheartedly support the Kigali 

Amendment to the Montreal Protocol, which entered into force on 1 January 2019. By phasing 

down hydrofluorocarbons (HFCs), which are potent climate-warming gases, this amendment 

can avoid up to 0.4°C of global temperature rise by the end of the century, while continuing to 

protect the ozone layer. And by combining action to phase-down HFCs with energy efficiency 

improvements in the cooling industry, we can achieve bigger climate benefits. 

(https://www.un.org/en/events/ozoneday/) 

The learning design scenario constitutes of the following four parts: 

Part 1: Ozone story I: The ‘good’ the ‘bad’ and the ‘ugly’ 

Part 2: Connecting Ozone depletion with other SD issues. 

Part 3: Ozone story II: Where there is a will there is a way! The Ozone success story. 

Part 4: Simple actions can make a difference 

Learning objectives 

http://conf.montreal-protocol.org/meeting/mop/mop30/presession/Background-Documents/SAP-2018-Assessment-ES-October2018.pdf
http://conf.montreal-protocol.org/meeting/mop/mop30/presession/Background-Documents/SAP-2018-Assessment-ES-October2018.pdf
https://www.un.org/en/events/ozoneday/


2 
 

It is worth pointing out that learning objectives will be emerging and refined along with the 

development of the learning activities. The overriding learning objectives for this theme are 

the following: 

1. Understand and be able to explain how the stratospheric ozone filters uv radiation filtration, 

as well as the ozone depletion mechanism due to CFCs. 

2. Explore the issue of ozone depletion as a result of human activity, (since industrial revolution 

to today)  

3. Raise awareness on how our personal choices can impact atmospheric pollution and lead to 

or prevent ozone depletion specifically and reflect on the responsibility we have.  

4. Explore and understand the connections between ozone depletion and other sustainability 

issues (e.g. production and consumption, climate change, biodiversity etc). 

5. Develop transversal skills and the six pillars of 21st c. learning for exploring the issue of 

ozone depletion. 

 

Suggested age range: 11–15 years old 

Subjects: History; Geography; Civics; Chemistry, Engineering. 

 

Curriculum Standards: (based and adjusted from the MoEC Guide – defining the expected 

learning outcomes on the EE/ESD Curriculum) 

(http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.

html)  

 

By the end of the activities students are expected to:  

 

1. Study and explain the atmospheric pollution levels and composition, in Cyprus and 

elsewhere and identify the different roles of ozone depending on the atmospheric 

altitude it is present.  

2. Identify interconnections between the problem of ozone depletion with other 

sustainable development issues (climate change, biodiversity loss etc.). 

3. Explore the consequences of ozone depletion on the natural ecosystems and living 

organisms, cultural environment, human health and overall quality of life.  

4. Register their individual daily needs and classify them in first need products and luxury 

products. Explore and identify how the production of these products are connected to 

atmospheric pollution.  

5. Understand the need for producing and consuming goods and explain how the problem 

of ozone depletion is connected to issues of production and consumption. 

6. Become aware that there is a need for sustainable production and consumption in order 

to prevent the development of such environmental problems. 

7. Explore the actions undertaken by humanity in order to address the problem of ozone 

depletion (e.g. Montreal protocol), reflect upon their effectiveness and discuss 

“Ozone’s story of success” as a positive indication of what humans can achieve when 

it comes to addressing environmental issues. 

8. Develop skills and competences such as using new technologies, discussion, 

communication, critical - scientific investigation, experimentation, debating, data and 

http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html


3 

information analysis, extracting conclusions and finding solutions for addressing issues 

of atmospheric pollution in their area. 

10Cs to be developed: (Communication, Collaboration, Creativity, Critical Thinking, 

Critical Consciousness, Cross-cultural Understanding, Construction of knowledge, 

Critical Reflection, Connectivity, Co-responsibility) 

Sustainability Justice (social, environmental and cultural justice) 

Learning pillars to be developed: (Learning to be; Learning to know; Learning to 

do; Learning to live together; Learning to transform oneself and society and Learning 

to give/share) 

Resources 

The content of this lesson celebrating the International Day for the Preservation of the Ozone 

Layer is primarily based on Open Education Resources, mostly in digital form. A key resource 

also comes from the socio-cultural capital of learners. 

Online games for ozone depletion that could be used: 

https://www.primarygames.com/science/ozone/start.htm 

https://www.wartgames.com/themes/science/ozone.html 

https://www.epa.gov/ozone-layer-protection/ozone-science-crossword-puzzle 

http://eekwi.org/earth/air/ozonlayr.htm 

https://study.com/academy/lesson/ozone-layer-activities-games.html 

Short documentaries 

National Geographic’s short documentary (3’) 

https://www.youtube.com/watch?v=aU6pxSNDPhs 

The Arctic and the Ozone Layer 

https://www.youtube.com/watch?v=9IjkDdLVTaY (18’) 

Other sources 

http://www.ozzyozone.org/EN/files/pack_sec_maestros.pdf 

[UNEP, (n.a.) Light Sky: Ozone Action Education Pack for Secondary Schools. Teachers’ 

Book] 

Warming-up Before You Begin 

https://www.primarygames.com/science/ozone/start.htm
https://www.wartgames.com/themes/science/ozone.html
https://www.epa.gov/ozone-layer-protection/ozone-science-crossword-puzzle
http://eekwi.org/earth/air/ozonlayr.htm
https://study.com/academy/lesson/ozone-layer-activities-games.html
https://www.youtube.com/watch?v=aU6pxSNDPhs
https://www.youtube.com/watch?v=9IjkDdLVTaY
http://www.ozzyozone.org/EN/files/pack_sec_maestros.pdf
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Start from the global and then move to the local by telling learners that ozone depletion was 

one of the most serious and urgent environmental problems especially affecting the Antarctic 

zone which was given special attention in the eighties. In Cyprus, during that time, there was 

an intensive campaign against the use of aerosols and people for the first time came across the 

urgency of protecting the ozone layer and started considering changes in their everyday habits 

and product consumption.   

Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want; How; 

Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end of each 

of each activity). 

Have students watch the video clip: The Antarctic Ozone Hole – From Discovery to Recovery, 

a scientific Journey (16:34 total, play up to minute 9:40).  

https://www.youtube.com/watch?v=AU0eNa4GrgU 

Ask students to take notes as they watch the video about the discovery of the problem and the 

actions that followed.  

Reflections 

Based on the notes learners have written down, initiate a discussion with the 

following prompting questions: 

- What is stratospheric ozone layer and what is its role?

- Why/How was it depleted/destroyed?

- How did the scientists discover the hole?

- What measures were taken?

- Why ozone levels vary according to season?

- Which geographical areas are more affected and why?

- How was the ozone depletion problem tackled?

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What 

did you Learn at this point?”). Finally, in pairs or groups, have students compare what 

they wanted to learn and what they have learned, identifying if there are remaining 

things to learn. 

Note to the teacher: 

Developing student-driven learning activities implies that learners’ voice matter. Giving voice 

to learners can be activated through the K.W.H.L. chart and graphic organizer. The 

responsibility for framing learning objectives should be, thus, in the hands of both teachers and 

learners. First by K (learners brainstorm what they already know about the topic). W (Learners 

brainstorm a list of what they want to learn for the theme or topic they will work on). H 

(Learners identify strategies or tools they could use to find out what they want to know). L (At 

the start and end of each key activity, learners identify what they have learned). 

https://www.youtube.com/watch?v=AU0eNa4GrgU
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The basic KWHL chart can be extended to incorporate two more columns referring to Actions 

and Questions: A (Learners merge knowledge acquired with action by brainstorming a list of 

actions they could take, that eventually contributes in developing active citizenship); Q 

(Learners consider what questions they still have, which could be taken at a later stage in the 

curriculum extension, turning learning a holistic and lifelong process). 

Activity Part 1: Ozone story I: The ‘good’ the ‘bad’ and… when things become ‘ugly’ 

In this activity, learners will understand what ozone is, and its role depending on the altitude 

we find it.  They will explore the causes and effects of the Earth's ozone holes through 

discussion and an interactive simulation. In an associated literacy activity, students learn how 

to tell a story in order to make a complex topic (such as global warming or ozone holes) easier 

for a reader to grasp. 

Note to the teacher: 

Ozone is found naturally in small concentrations in the stratosphere, a layer of Earth’s upper 

atmosphere. At this upper level, ozone is created when uv light from the sun splits an O2 

molecule forming two atoms of Oxygen. When a free atom (O) collides with an oxygen 

molecule (O2) it becomes Ozone (O3). Stratospheric Ozone has been called “good” ozone 

because it filters dangerous UV light and protects the Earth’s surface. 

Bad ozone is the ground ozone (tropospheric ozone). Tropospheric ozone is man-made. It 

results from internal combustion engines and power plants. Automobile exhaust and industrial 

emissions release a family of nitrogen oxide gases (NOx) and volatile organic 

compounds (VOC), by-products of burning gasoline and coal. NOx and VOC combine 

chemically with oxygen to form ozone during sunny, high-temperature conditions of late 

spring, summer and early fall. High levels of ozone are usually formed in the heat of the 

afternoon and early evening, dissipating during the cooler nights. 

The “ugly” gases are ozone depleting gases which also have “ugly” results due to a higher uv 

radiation reaching earth, these being a destructive impact on all life forms (sun-burns and skin 

cancer, destruction of chlorophyll and thus diminishing food production, cataract etc.).  

There are also “ugly” consequences when we have increased tropospheric ozone.  

Tropospheric or ground ozone acts as a pollutant and is also a greenhouse gas. 

 

The overriding learning objectives for this activity are: 

• To introduce the misconceptions commonly held about ozone issues.  

• To introduce basic science behind ozone mechanisms and its role in the upper and lower 

atmosphere. 

• Understand and explain the different processes that destroy ozone in the Earth's 

stratosphere. 

• Learn about the causes, and consequences of ozone depletion as well causes and 

consequences related to ground ozone. 

• Explain how engineers are trying to help reduce ozone depletion. 

• Develop an understanding of the global trend towards ozone depletion and recovery. 
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Procedural steps: 

Step 1. 

Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want; How; 

Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end 

of each of each activity). For the “K” part, you can use the table in the source of UNEP’s 

teachers’ book: High Sky: Ozone action education pack for secondary schools – see link above) 

page 2. Answers are provided in page 3: 

Step 2 

Play the short video explaining what ozone is: 

https://www.youtube.com/watch?v=t5w9eIPYodg. Discuss the role of stratospheric ozone in 

stopping uv radiation from reaching the earth surface. Further explain to students the molecular 

composition of ozone and its properties.  

Step 3: The bad (tropospheric ozone) 

Explain to students that stratospheric ozone is a gas necessary for our survival but when in 

troposphere things get different. Invite students to watch the video: Studying ground level 

ozone (https://www.youtube.com/watch?v=THYoUULn_2U).  

After watching the video discuss the mechanism of ground level ozone, its impact on man and 

nature and its contribution to greenhouse effect and climate change. 

Step 4: The ugly 

https://www.youtube.com/watch?v=t5w9eIPYodg
https://www.youtube.com/watch?v=THYoUULn_2U


7 

In order to better understand the ozone depletion process organise your students in groups to 

play the game “Battling for Oxygen”: 

https://www.teachengineering.org/activities/view/cub_air_lesson08_activity1 

You would need 175 toothpicks and 300g gumdrops (or modelling clay). Using the given 

materials students model the atmosphere making O2 and O3 molecules. You should start the 

game with 50 Oxygen atoms, 50 O2 and 50 O3 molecules. Half the group destroys the molecules 

and the other half reassembles them. At the end of 60’ the group stops and counts. They should 

be left with 55 Oxygen atoms, 51 O2 and 43 O3 molecules. Watch the video for further 

instructions on how the game is played.  

At the end of the game you can challenge your students by asking them: 

- The gumdrop ozone seems to have depleted during the game. How accurate are your

results? (students have access to electronic devises to check for the answer).

- Engineers can make a world of difference. What will your impact be?

Discuss their answers. 

Step 5 

This part of the activity addresses the importance of stratospheric ozone layer. Students are 

invited to explore how increased uv radiation impacts all life forms and create a poster for 

raising awareness on harmful solar radiation. In order to do so, students work in groups using 

a poster creator (could be ppt, or Spark https://spark.adobe.com/make/posters/). The resulting 

posters are discussed and finalised. The end product can be printed and displayed in school 

boards.  

Students can work in groups each group producing a poster focusing on different aspects of the 

problems caused by ozone depletion: 

e.g.

- Impact on Ecosystems (destruction on chlorophyll and slowing down of food

production rhythms) / perhaps focus on specific ecosystems in areas where ozone

depletion is more intense)

- Impact on human health (e.g. skin cancer, cataract)

- Impact on the health of other animals…

Step 6: Reflection questions 

Lastly we sum up the previous steps and discuss: 

- Who is the good guy? (stratospheric ozone)

- Who is the bad guy? (tropospheric ozone)

- Who is ‘ugly’ (CFCs)

- (discuss the ugly consequences of ozone depletion and tropospheric ozone

accumulation on humans and nature)

- Reflect on human responsibility (personal and collective) towards humanity and other

living creatures.

https://www.teachengineering.org/activities/view/cub_air_lesson08_activity1
https://spark.adobe.com/make/posters/
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Step 6 

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What 

did you Learn at this point?”). Finally, in pairs or groups, have students compare what 

they wanted to learn and what they have learned, identifying if there are remaining 

things to learn. 

Note to the teacher: 

In Part1 of the activities, the emphasis is on principally understanding the mechanism of ozone 

formation in the stratosphere and troposphere. There are several misconceptions about ozone 

and most people confuse ozone depletion with greenhouse effect and climate change. Although 

the two phenomena are connected they differ. There is thus need to clarify the differences and 

similarities between these two concepts. This will be made clearer through the activities “the 

good – the bad and the ugly” as well as in Activity part two, when Ozone depletion and ozone 

as an atmospheric pollutant is examined with respect to other sustainability issues.  

Activity Part 2: Connecting Ozone depletion with production and consumption issues 

Having studied in the previous activity the mechanisms of the ‘good’ and the ‘bad’ ozone, and 

consequences each type has on humans and non-human living organisms and ecosystems, this 

activity aims to scrutinise and seek the connections between ozone depletion and issues of 

production and consumption.  

The class will work in groups and each group will be assigned with the same mapping mission: 

to identify how our production models and consumption habits are related to ozone depletion 

or its protection. The activity will provide the students with the opportunity to reflect upon 

current consumption trends, and their personal role as responsible consumers.   

The overriding learning objectives for this activity are: 

1. Understand the need for producing and consuming goods and explain how the problem

of ozone depletion is connected to issues of production and consumption.

2. Become aware that as consumers it is our responsibility to carefully make choices that

can prevent the development of such environmental problems and encourage ethical,

sustainable production and consumption.

Procedural steps: 

Step 1. 

Ask learners in your class (in plenary) to fill out the following K.W.H.L. chart (Know; Want; 

How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end of 

the activity). 

Step 2. 

Students are presented with a handout with information on ozone depleting substances and on 

products in our daily lives that might contain these substances (see pp. 17, 18 on UNEP 

resource).  
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Students are divided in groups and they are asked to study the information handout and explore 

within their school to fill in the survey handout. Access to internet (tablets or smartphones) can 

facilitate during the survey, the verification of the properties of substances’ or apparatuses’ in 

their school are ozone harmful or friendly. Groups fill in the checklist table. 

Step 3.  

After conducting the survey groups return in their class and discuss their findings. 

- What items in your school have you identified that can potentially be harmful to ozone?

- Discuss how new or old these items are and how technology has shifted into ozone

friendly products and appliances

Step 4. 

Based on the previous activity and the knowledge obtained, students are invited to reflect on 

similar appliances or products they have at home. 

They work in groups again and register all the products/ appliances they can recall from their 

homes as potentially ozone harmful and reflect on alternative means for meeting their needs 

that do not pose any threats to the ozone.  

Groups present to the plenary, their findings and discuss / reflect upon the following: 

- Personal responsibility as consumers

- How important some products are for our comfort and life quality – what is the

alternative?

- The dual role of technology (harmful or beneficial)
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Step 5.  

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What 

did you Learn at this point?”). Finally, in pairs or groups, have students compare what 

they wanted to learn and what they have learned, identifying if there are remaining 

things to learn. 

Activity Part 3: Ozone story II: Where there is a will there is a way! The Ozone success story. 

This part of the activity aims to highlight the success in addressing the ozone depletion issue, 

and teaching a lesson about how humanity can successfully address SD issues if they set their 

minds on it. Students explore and present current data on ozone layer restauration to document 

the success. 

The overriding learning objectives for this activity are: 

1. Explore the actions undertaken by humanity in order to address the problem of ozone

depletion, reflect upon their effectiveness and discuss “Ozone’s story of success” as a

positive indication of what humans can achieve when it comes to addressing

environmental issues.

Procedural steps: 

Step 1. 

Ask learners in your class (in plenary) to fill out the following K.W.H.L. chart (Know; Want; 

How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end 

of the activity). 

Step 2. Documentary viewing 

Students watch the entire or parts of the documentary: Ozone hole, how we saved the planet 

(55’ in total) 

https://www.pbs.org/about/blogs/news/ozone-hole-how-we-saved-the-planet/ 

https://www.pbs.org/show/ozone-hole-how-we-saved-planet/ 

Students are asked to take notes of what decisions/measures did the Montreal protocol enact 

for the protection of ozone and how the different countries translated these decisions into 

actions. 

Step 3. Reflection questions 

https://www.pbs.org/about/blogs/news/ozone-hole-how-we-saved-the-planet/
https://www.pbs.org/show/ozone-hole-how-we-saved-planet/
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Lastly, we reflect upon the factors that lead to the success of the action taken for the protection 

of ozone: 

- How important is citizen action for leveraging governments into taking measures for

addressing an SD issue

- Why was the Montreal Protocol successful?

- Why is it harder with other SD issues, such as climate change?

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What 

did you Learn at this point?”). Finally, in pairs or groups, have students compare what 

they wanted to learn and what they have learned, identifying if there are remaining 

things to learn. 

Activity Part 4: Simple Actions can make a difference 

Encouraged by the previous activity – the ozone success story, students are encouraged to 

develop their own action plans / projects for the protection of ozone in their school and in their 

community. In order to do so the students are initially invited to analyse the policy options set 

by the Montreal Protocol and in continuation work on developing their schools Montreal 

Protocol equivalent. 

The overriding learning objectives for this activity are: 

1. Develop problem solving skills that lead to action in order to address the issue of ozone

depletion and the dangers of UV radiation.

2. Develop skills and competences such as using new technologies, discussion,

communication, critical - scientific investigation, experimentation, debating, data and

information analysis, extracting conclusions and finding solutions for addressing issues

of atmospheric pollution in their area

Procedural steps: 

Step 1. 

Ask learners in your class (in plenary) to fill out the following K.W.H.L. chart (Know; Want; 

How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end of 

the activity). 

Step 2. 

Students work in groups and are invited to use the hanout (p.47-48) to scrutinise the Montreal 

Protocol decisions and suggest actions that can be taken to address each decision (Mission 1). 

Page 46 includes description of the activity for educators.  
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Page 49, describes mission 2. This activity is about identifying appropriate action to put in 

practice the policy decisions. Students are asked to match policy statements with policy action 

cards in page 50 (see below) and rank them according to the priority they give each policy 

statement and appropriate action. Finally they justify the order they give. 
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Step 3. 

Students are invited to design and create their own survey project to identify ozone threats in 

their community or to explore citizen’s attitudes and awareness on ozone protection and 

propose solutions to protect the ozone layer or raise awareness. 

Students work in groups and decide on the focus of their survey. 

They discuss:  

- What do we want know? 

- What are our objectives? 

- Who are we going to ask? 

- How are we going to ask? 

Having decided on the above they work for the development of their questionnaire or interview 

protocol and continue with their data collection, analysis and report.  

Outcomes are used to propose a course of action on public awareness raising activities. 

 

Step 4.  

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What 

did you Learn at this point?”). Finally, in pairs or groups, have students compare what 

they wanted to learn and what they have learned, identifying if there are remaining 

things to learn. 

 



WORLD HEALTH DAY (WHO) – GOOD HEALTH AND WELL BEING 

7th APRIL (WHA/A.2/Res.35) 

(SDG3) 

Developed by: 

Nicoletta Christodoulou, PhD Frederick University 

https://www.globalgoals.org/3-good-health-and-well-being 

Over the last 15 years, the number of childhood deaths has been cut in half. This proves that 

it is possible to win the fight against almost every disease. Still, we are spending an 

astonishing amount of money and resources on treating illnesses that are surprisingly easy to 

prevent. The new goal for worldwide Good Health promotes healthy lifestyles, preventive 

measures and modern, efficient healthcare for everyone. 

According to the UN.org website (https://www.un.org/sustainabledevelopment/health/): 

Ensuring healthy lives and promoting the well-being at all ages is essential to 

sustainable development. 

Significant strides have been made in increasing life expectancy and reducing some of 

the common killers associated with child and maternal mortality, but working towards 

achieving the target of less than 70 maternal deaths per 100,000 live births by 2030 

would require improvements in skilled delivery care. 

Achieving the target of reducing premature deaths due to incommunicable diseases by 

1/3 by the year 2030 would also require more efficient technologies for clean fuel use 

during cooking and education on the risks of tobacco. 

Many more efforts are needed to fully eradicate a wide range of diseases and address 

many different persistent and emerging health issues. By focusing on providing more 

efficient funding of health systems, improved sanitation and hygiene, increased access 

to physicians and more tips on ways to reduce ambient pollution, significant progress 

can be made in helping to save the lives of millions. 

Facts and Figures (https://www.un.org/sustainabledevelopment/health/) 

Child health 

• 17,000 fewer children die each day than in 1990, but more than five million children

still die before their fifth birthday each year.

• Since 2000, measles vaccines have averted nearly 15.6 million deaths.

• Despite determined global progress, an increasing proportion of child deaths are in

Sub-Saharan Africa and Southern Asia. Four out of every five deaths of children

under age five occur in these regions.

• Children born into poverty are almost twice as likely to die before the age of five as

those from wealthier families.

• Children of educated mothers—even mothers with only primary schooling—are more

likely to survive than children of mothers with no education.

https://www.globalgoals.org/3-good-health-and-well-being
https://www.un.org/sustainabledevelopment/health/
https://www.un.org/sustainabledevelopment/health/


Maternal health 

• Maternal mortality has fallen by 37% since 2000.

• In Eastern Asia, Northern Africa and Southern Asia, maternal mortality has declined

by around two-thirds.

• But maternal mortality ratio – the proportion of mothers that do not survive childbirth

compared to those who do –   in developing regions is still 14 times higher than in the

developed regions.

• More women are receiving antenatal care. In developing regions, antenatal care

increased from 65 per cent in 1990 to 83 per cent in 2012.

• Only half of women in developing regions receive the recommended amount of health

care they need.

• Fewer teens are having children in most developing regions, but progress has

slowed. The large increase in contraceptive use in the 1990s was not matched in the

2000s.

• The need for family planning is slowly being met for more women, but demand is

increasing at a rapid pace.

HIV/AIDS, malaria and other diseases 

• 36.9 million people globally were living with HIV in 2017.

• 21.7 million people were accessing antiretroviral therapy in 2017.

• 1.8 million people became newly infected with HIV in 2017.

• 940 000 people died from AIDS-related illnesses in 2017.

• 77.3 million people have become infected with HIV since the start of the epidemic.

• 35.4 million people have died from AIDS-related illnesses since the start of the

epidemic.

• Tuberculosis remains the leading cause of death among people living with HIV,

accounting for around one in three AIDS-related deaths.

• Globally, adolescent girls and young women face gender-based inequalities,

exclusion, discrimination and violence, which put them at increased risk of acquiring

HIV.

• HIV is the leading cause of death for women of reproductive age worldwide.

• AIDS is now the leading cause of death among adolescents (aged 10–19) in Africa

and the second most common cause of death among adolescents globally.

• Over 6.2 million malaria deaths have been averted between 2000 and 2015, primarily

of children under five years of age in sub-Saharan Africa. The global malaria

incidence rate has fallen by an estimated 37 per cent and the mortality rates by 58 per

cent.

Based on the UN statistics (https://unstats.un.org/sdgs/report/2016/goal-03/): 

Sustainable Development Goal 3, “Ensure healthy lives and promote well-being for all 

at all ages,” seeks to ensure health and well-being for all, at every stage of life. The aim 

is to improve reproductive and maternal and child health; end the epidemics of 

HIV/AIDS, malaria, tuberculosis and neglected tropical diseases; reduce non-

communicable and environmental diseases; achieve universal health coverage; and 

ensure universal access to safe, affordable and effective medicines and vaccines. 

Towards that end, world leaders committed to support research and development, 

https://unstats.un.org/sdgs/report/2016/goal-03/


increase health financing, and strengthen the capacity of all countries to reduce and 

manage health risks. 

World Health Organization’s (WHO’s) goal for the world Health Day 2019 

https://www.who.int/campaigns/world-health-day/world-health-day-2019 is universal health 

care Health for all – everyone, everywhere. Its number one goal is universal health coverage. 

Key to achieving it is ensuring that everyone can obtain the care they need, when they 

need it, right in the heart of the community. Progress is being made in countries in all 

regions of the world. But millions of people still have no access at all to health care. 

Millions more are forced to choose between health care and other daily expenses such 

as food, clothing and even a home. This is why WHO is focusing on universal health 

coverage for this year’s World Health Day, on 7 April. 

The learning design of this module consists of three parts, each part preferably to be 

taught on different days: 

Part 1: Becoming aware and sensitized about the issue of health and the various factors that 

become critical for its promotion or obstruction. This comes along with various challenges but 

also with hopeful stories of strength and survival. Discuss personal habits and study facts and 

statistics. 

Part 2: Delving deeper into the issue, including universal health care, through short films and 

documentaries, and employing various inquiry tools of the various subject matters.   

Part 3: Working on an action plan. 

Learning objectives 

Learning objectives will be emerging and refined along with the development of the learning 

activities. The main learning objectives for this theme are: 

1a. Become aware and sensitized about the issue of good health and well being and 

consider possible personal (re)action. 

1b. Explain how a number of factors challenge good health and well being, including 

smoking, diseases, including sexually transmitted diseases, unprotected sex, maternal 

mortality, lack of education, and lack of vaccines and other elements that put at stake a 

child’s health. 

1c. Explain the issue and challenges regarding good health and well being based on 

facts and statistics. 

1d. Analyse how health (including disability more generally) can be an obstacle to 

education and how education can also be an obstacle to health. 

2a. Discuss human rights and inequalities as illustrated in short films and documentaries 

relevant to good health and well being. 

2b. Examine human rights and inequalities relevant to good health and well being, 

justifying the call for universal health care. 

3. Write a plan for action.

Suggested age range: 10–13 years old 

https://www.who.int/campaigns/world-health-day/world-health-day-2019


Subjects: Geography, Civics, Languages, Economics, Politics, Ethics, Mathematics 

 

Curriculum Standards: (from the health education MoEC Guide – defining the expected 

learning outcomes on the heath education Curriculum) 

http://archeia.moec.gov.cy/mc/2/agogi_ygeias.pdf and 

http://www.moec.gov.cy/analytika_programmata/programmata_spoudon.html 

 

By the end of the activities students are expected to be able to:  

- Develop pleasant and healthy behaviors at school and in their community. 

- Explain how meal preparation and eating at school, on school excursions, and in 

recreational areas in their community is a healthy habit. 

- Involve all students in enjoyable physical activities at school and in the community. 

- Observe and discuss through their own living experiences how making good use of 

their free time at school and in their community contributes to good health. 

- Implement safety-promoting practices inside and outside of school. 

- Have the opportunity to develop good relationships with friends, family, adults, older 

people. 

Curriculum Standards: (from the EE/ESD MoEC Guide – defining the expected learning 

outcomes on the EE/ESD Curriculum) 

http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.

html 

By the end of the activities students are expected to be able to:  

- Discuss the positive effects of nature on human mental health. 

- Study the impact of the use of nuclear energy on the environment and on human 

quality of life in general. 

- Explain the right of access to clean water as a factor in safeguarding human health. 

- Analyze the role of recycling as a mitigating factor for certain materials (e.g. 

batteries) in the environment and human health. 

- Defend one's need to live, coexist, create with other people. 

- Highlight the fact that unsustainable production and consumption of products has 

burdened the environment and the quality of life worldwide. 

 

 

10Cs to be developed: 

Constructing knowledge, Critical thinking and problem solving, Communication, 

Collaboration, Critical Consciousness, Critical Reflection, Co-responsibility 

 

Sustainability Justice: 

Social justice; Environmental justice 

 

Learning pillars to be developed: 

Learning to know; Learning to be; Learning to live together sustainably; Learning to do; 

Learning to give/share; Learning to transform oneself and society 

 

Resources: 

The content of this lesson celebrating the World Health Day is primarily based on Open 

Education Resources, mostly in digital form. A key resource also comes from the socio-cultural 

capital of learners. Some references to the resources are cited below: 

 

http://archeia.moec.gov.cy/mc/2/agogi_ygeias.pdf
http://www.moec.gov.cy/analytika_programmata/programmata_spoudon.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html


https://www.globalgoals.org/3-good-health-and-well-being 

https://www.un.org/sustainabledevelopment/health/ 

https://www.un.org/en/sections/observances/international-days/index.html#April 

https://www.who.int/campaigns/world-health-day/world-health-day-2019 

https://unstats.un.org/sdgs/report/2016/goal-03/ 

http://archeia.moec.gov.cy/mc/2/agogi_ygeias.pdf 

http://www.moec.gov.cy/analytika_programmata/programmata_spoudon.html 

http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.

html 

World Health Organization 

WHO – Reducing Child Mortality 

UN Children’s Fund 

UN Development Programme  

UNAIDS  

Roll Back Malaria  

UN Population Fund  

UN Women 

UN Water 

Stop Tuberculosis Partnership 

UNFPA HIV & AIDS 

UNFPA Sexual & reproductive health 

UNFPA Obstetric fistula 

UNFPA Midwifery 

UNFPA Maternal health 

https://www.globalgoals.org/3-good-health-and-well-being
https://www.un.org/sustainabledevelopment/health/
https://www.un.org/en/sections/observances/international-days/index.html#April
https://www.who.int/campaigns/world-health-day/world-health-day-2019
https://unstats.un.org/sdgs/report/2016/goal-03/
http://archeia.moec.gov.cy/mc/2/agogi_ygeias.pdf
http://www.moec.gov.cy/analytika_programmata/programmata_spoudon.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://who.int/en/
http://www.who.int/en/news-room/fact-sheets/detail/children-reducing-mortality
http://www.unicef.org/
http://www.undp.org/
http://www.unaids.org/sites/default/files/media_asset/UNAIDS_FactSheet_en.pdf
http://www.rollbackmalaria.org/
http://www.unfpa.org/maternal-health
http://www.unwomen.org/
http://unwater.org/
http://www.stoptb.org/
http://www.unfpa.org/hiv-aids
http://www.unfpa.org/sexual-reproductive-health
http://www.unfpa.org/obstetric-fistula
http://www.unfpa.org/midwifery
https://www.unfpa.org/maternal-health


Activities Part 1: Awareness – Understanding health, its promotion or obstruction, and 

health issues (DAY 1, 2, 3 & 4) 

Activities in Part 1 shall help learners recognize and define good health and well being, as 

well as various factors that challenge them. 

The overriding learning objectives for this activity are: 

- Become aware and sensitized about the issue of good health and well being and

consider possible personal (re)action.

- Explain how a number of factors challenge good health and well being, including

smoking, diseases, including sexually transmitted diseases, unprotected sex, maternal

mortality, lack of education, and lack of vaccines and other elements that put at stake a

child’s health.

- Explain the issue and challenges regarding good health and well being based on facts

and statistics.

- Analyse how health (including disability more generally) can be an obstacle to

education and how education can also be an obstacle to health.

1. Focus – SELF and FAMILY:

We pose to the students the following questions and give them time to respond: 

(a) What do you think “good health and well being” means?

(b) How do you practice “good health and well being” yourself? What are some of the

things you do in order to be in good health or the things you do that may be putting

your health at stake?

(c) How do you practice “good health and well being” at home and with your family?

(d) How do you practice “good health and well being” at school? What do you learn

about it? What do you do in order to learn abut health and habits that lead to a healthy

way of life?

2. Focus – MY COMMUNITY / COUNTRY:

We pose to the students the following questions and give them time to respond: 

What do you know about health system in your country? Who benefits the most out of it? Are 

certain populations impossible to have health care the way the system works? After giving 

them time to respond then give some information (make sure you obtain valid and up to date 

info about it). 

For example in Cyprus we have recently switched to GESY. What does this mean? Why is 

this system considered to be better? What purpose does it fit or goal does it accomplish? 

3. Focus – WORLD:

Give students the following icons, which are the 13 targets under the third SDG “good health 

and well-being”. Ask them to briefly talk about them / interpret them focusing on what they 

think they are and why the think they are targeted. Then have them read about each of them 

here https://www.globalgoals.org/3-good-health-and-well-being 

https://www.globalgoals.org/3-good-health-and-well-being


4. Study – Pair – Share

Students pick one website to study. They study issues relevant to health as presented at the 

websites below. Then they discuss in groups of two about the information they obtained from 

the website they picked (they must have picked the same website). Then they share with the 

whole group what has impressed them / liked or did not like / they have found valuable etc.: 

World Health Organization 

WHO – Reducing Child Mortality 

UN Children’s Fund 

UN Development Programme  

UNAIDS  

Roll Back Malaria  

http://who.int/en/
http://www.who.int/en/news-room/fact-sheets/detail/children-reducing-mortality
http://www.unicef.org/
http://www.undp.org/
http://www.unaids.org/sites/default/files/media_asset/UNAIDS_FactSheet_en.pdf
http://www.rollbackmalaria.org/


UN Population Fund  

UN Women 

UN Water 

Stop Tuberculosis Partnership 

UNFPA HIV & AIDS 

UNFPA Sexual & reproductive health 

UNFPA Obstetric fistula 

UNFPA Midwifery 

UNFPA Maternal health 

5. Give the students the following handouts and have them study them: 1.

“ENGLISH_Why_it_Matters_Goal_3_Health” and 2. “E_Infographic_03”. Discuss with the

class the main ideas.

6. Read the news items here https://www.un.org/sustainabledevelopment/health/ and have

students report on what they read. Maybe also listen to the relevant radio news and play the

relevant section.

7. Study and present the facts

Students are organized in 4 groups to study and present the facts presented below, taken from 

this link https://unstats.un.org/sdgs/report/2016/goal-03/: 

Study Group 1 Theme: Maternal, newborn and child mortality rates have declined sharply 

since 1990, but are still unacceptably high  

Between 1990 and 2015, the global maternal mortality ratio declined by 44 per cent to an 

estimated 216 deaths per 100,000 live births, falling short of the MDGs and far from the 

target of 70 maternal deaths per 100,000 live births established in the 2030 Agenda. Almost 

all maternal deaths occur in low-resource settings and can be prevented, including by 

expanding access to appropriate sexual and reproductive health services. Globally in 2015, 

approximately three in four women of reproductive age (15 to 49 years) who were married or 

in a union satisfied their need for family planning by using modern contraceptive methods. 

Only three in four births took place with the assistance of a skilled birth attendant.  

The global under-5 mortality rate declined by more than half to 43 per 1,000 live births from 

1990 to 2015. This was short of the two-thirds reduction envisaged in the MDGs. In 2015, an 

estimated 5.9 million children under age 5 died; most of these deaths were preventable. Over 

this period, progress in child survival among children aged 1 to 59 months outpaced advances 

in reducing neonatal mortality; as a result, a growing share of all under-5 deaths occurs in the 

first month of life (45 per cent in 2015).  

See 2 Histograms and Tables here https://unstats.un.org/sdgs/report/2016/goal-03/ 

Study Group 2 Theme: The incidence of major communicable diseases is declining, although 

hundreds of millions of people are still newly infected each year  

The incidence of HIV, malaria and tuberculosis declined globally between 2000 and 2015, 

indicating that MDG 6 was achieved. Ending these epidemics, however, will require 

http://www.unfpa.org/maternal-health
http://www.unwomen.org/
http://unwater.org/
http://www.stoptb.org/
http://www.unfpa.org/hiv-aids
http://www.unfpa.org/sexual-reproductive-health
http://www.unfpa.org/obstetric-fistula
http://www.unfpa.org/midwifery
https://www.unfpa.org/maternal-health
https://www.un.org/sustainabledevelopment/health/
https://unstats.un.org/sdgs/report/2016/goal-03/
https://unstats.un.org/sdgs/report/2016/goal-03/


reinvigorated efforts. In 2015, the number of new HIV infections globally was 0.3 per 1,000 

uninfected people, and an estimated 2.1 million people became newly infected that year. The 

incidence of HIV was highest in sub-Saharan Africa, with 1.5 new cases per 1,000 uninfected 

people. In 2014, 9.6 million new cases of tuberculosis (133 per 100,000 people) were 

reported worldwide, with 58 per cent of them in South-Eastern Asia and the Western Pacific. 

Almost half of the world’s population is at risk of malaria and, in 2015, the incidence rate 

was 91 new cases per 1,000 people at risk – an estimated 214 million cases. Sub-Saharan 

Africa accounted for 89 per cent of all malaria cases worldwide, with an incidence rate of 235 

per 1,000 people at risk.  

See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-03/ 

Study Group 3 Theme: Among people under age 70, cardiovascular diseases and cancer 

account for almost two-thirds of deaths from non-communicable diseases  

In 2012, non-communicable diseases (NCDs) were responsible for around 38 million deaths 

per year, accounting for 68 per cent of all deaths worldwide. Among deaths in the population 

under age 70, commonly referred to as premature deaths, NCDs accounted for 52 per cent of 

all deaths. Over three quarters of premature deaths from NCDs were caused by 

cardiovascular diseases, cancer, diabetes and chronic respiratory disease. Globally, premature 

mortality from these four main NCDs declined by 15 per cent between 2000 and 2012.  

See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-03/ 

Study Group 4 Theme: Road traffic deaths have slowly declined since 2000 in high-income 

countries, while increasing significantly in low- and middle-income countries 

Around 1.25 million people died from road traffic accidents in 2013, an average of 3,400 

each day. In addition, tens of millions of people are injured or disabled each year from traffic 

accidents, with children, pedestrians, cyclists and older people among the most vulnerable. 

Halving the number of global deaths and injuries from road traffic accidents by 2020 is an 

ambitious goal given the dramatic increase in the number of vehicles, which nearly doubled 

between 2000 and 2013.  

See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-03/ 

8. EDUCATION AND HEALTH (DAY 4):

Main Question: How (bad) health (or what we perceive to be bad health i.e. including 

disability more generally) can be an obstacle to (opportunities for equal) education and how 

(lack of) education can also be an obstacle to (access good) health? 

Students read the three experts [from the book Ayers, W., Quinn, T., & Stovall, D. (Eds.). 

(2009). Handbook of social justice in education. NY, New York: Routledge.] alone, in three 

groups, one excerpt for each group. Discuss: what do these excerpts say? What are the issues 

they raise? Explain. 

https://unstats.un.org/sdgs/report/2016/goal-03/
https://unstats.un.org/sdgs/report/2016/goal-03/
https://unstats.un.org/sdgs/report/2016/goal-03/


1. About the need for all students to receive developmentally appropriate comprehensive

school health education including HIV/AIDS prevention education and sexuality

education

Blanchett, W. J. (2009). HIV/AIDS prevention and sexuality education for all

students: Critical issues in teaching for social justice. In W. Ayers, T. Quinn, & D.

Stovall, (Eds.), Handbook of social justice in education (pp. 345-357). NY, New

York: Routledge.

2. About how special education once offered hope to so many families whose disabled

children remained at home or languished in institutions (since until 1975 the public

schools in the US where not required or expected to educate them), yet now it is

implicated in resegregating schools, watering down curriculum, and stigmatizing

difference.

Gabel & Connor (2009). Theorizing disability: Implications and applications for

social justice in education. In W. Ayers, T. Quinn, & D. Stovall, (Eds.), Handbook of

social justice in education (pp. 377-399). NY, New York: Routledge.

3. About how special education specifically, and the category of disability more

generally (historically having situated itself within either a humanistic discourse of

care and support or within an advocacy-based orientation of civil and educational

rights, thus, it can be thought of as having social justice aims), has served to justify

the exclusion of certain groups of students in schools. It is, however, time to “turn the

gaze inward and actively work to eliminate oppressive educational practices and

structures to which we participate” (Ferri, 2009, p. 417; Bratlinger, 2004). That is,

“what is needed in the filed of special education is not merely more research, more

presentations, or more publications, but regular and thoughtful analyses of our works”

(Blatt, 1984, p. ix). Ferri (2009) would add “critical” analyses (p. 417), too, besides

regular and thoughtful analyses. These then are calls for self-reflexivity and critique

that requires us to cast a critical eye on both the history and current practices of

special education. These critiques highlight how special education ultimately

functions not so much as a service to students with special needs, but also as a tool to

shore up the exclusivity of general education. Therefore, “what on the surface seems

to support educational rights and access, paradoxically upholds social injustice and

exclusion” (Ferri, 2009, p. 417).

Ferri, (2009). Doing a (dis)service: Reimagining special education from a disability

studies perspective. In W. Ayers, T. Quinn, & D. Stovall, (Eds.), Handbook of social

justice in education (pp. 417-430). NY, New York: Routledge.

Highlight and Wrap up the three big issues: 

1. What do we learn at schools that address health and how we need to be protected?

2. Equal treatment and opportunities in education for the children who are treated for an

extended time, and thus spend much of their time in hospitals due to chronic health

issues; and for the children who have some kind of special need specifically, and



disability more generally, and whom we exclude from educational opportunities by 

marginalizing them in special schools with a low-expectations / watering down 

curricula into what we may be qualified to call a segregated curricula and educational 

system. 

3. Illiterate parents who do not have the means to provide health education and a healthy 

way of life to their children due to lack of access to (often expensive and luxurious) 

healthy products, literature that discusses about healthy living, etc. 

In response to the second issue above, the teacher presents examples of how children who are 

treated for an extended time, and thus spend much of their time in hospitals due to chronic 

health issues may have opportunities to attend schools. i.e. see the examples of Spain and 

Cyprus: 

https://www.ant1.com.cy/news/cyprus/article/344353/idruetai-sholeio-edos-tou-makareiou-

nosokomeiou-programma-ekpaideusis-gia-paidia-me-sovares-astheneies/ (July 19, 2019) 

https://omegalive.com.cy/ta-paidia-sto-sxoleio-toy-makarioy-nosokomeioy-diaskedasan-me-

podosfairistes.html (April 21, 2016) 

https://www.infokids.com.cy/nosokomeio-arxiepiskopos-makarios-i/ (March 12, 2019) 

 

9. FINAL REFLECTION: 

(a) Make a list of the things that contribute to good health and well being and of those 

contributing to bad health. 

(b) Write a brief description about each of these on your list. 

(c) Say what has been done thus far to boost (good) or reduce (bad) them. 

(d) Respond to the initial question: How (bad) health (or what we perceive to be bad 

health i.e. including disability more generally) can be an obstacle to (opportunities for 

equal) education and how (lack of) education can also be an obstacle to (access good) 

health? 

Activities Part 2: Universal health care & Campaigns (DAY 5 & 6) 

The Activities in Part 2 shall help learners examine deeper the issue of health and various 

injustices and inequalities relevant to it, which hinder the promotion of good health and well 

being of all, and which therefore justify the call for universal health care, that is, Health for all 

– everyone, everywhere (WHO’s main campaign for World Health Day 2019), through means 

including short films and documentaries, and employing inquiry tools from the various subject 

matters. 

 

The overriding learning objectives for this activity are: 

- Discuss human rights and inequalities as illustrated in material and sources such as 

short films and documentaries relevant to good health and well being. 

- Examine human rights and inequalities relevant to good health and well being, 

justifying the call for universal health care. 

 

1. Study – Take Notes – Discuss: 

https://www.ant1.com.cy/news/cyprus/article/344353/idruetai-sholeio-edos-tou-makareiou-nosokomeiou-programma-ekpaideusis-gia-paidia-me-sovares-astheneies/
https://www.ant1.com.cy/news/cyprus/article/344353/idruetai-sholeio-edos-tou-makareiou-nosokomeiou-programma-ekpaideusis-gia-paidia-me-sovares-astheneies/
https://omegalive.com.cy/ta-paidia-sto-sxoleio-toy-makarioy-nosokomeioy-diaskedasan-me-podosfairistes.html
https://omegalive.com.cy/ta-paidia-sto-sxoleio-toy-makarioy-nosokomeioy-diaskedasan-me-podosfairistes.html
https://www.infokids.com.cy/nosokomeio-arxiepiskopos-makarios-i/


Students study (a) the leaflet “World Health Day 2019 Campaign Essentials” of WHO 

https://www.who.int/docs/default-source/documents/campaign-essentials-

whd19.pdf?sfvrsn=bda11f0f_2 

Then study (b) the fact sheet and videos about Universal Health Coverage (UHC) 

https://www.who.int/news-room/fact-sheets/detail/universal-health-coverage-(uhc) 

And finally study (c) the fact sheet about Primary Health Care https://www.who.int/news-

room/fact-sheets/detail/primary-health-care 

Take notes while studying this info and then put your notes into a diagram to present and talk 

about the info you obtained in a way that makes sense. 

2. Watch and create a table with information based on short videos:

Students watch the following two videos, one each group: 

Group 1: “Addressing equality through health” 

https://www.youtube.com/watch?time_continue=41&v=Pkfs44l7-CA (10:51’) 

Group 2: “The need to achieve Sustainable Development Goals in Papua New Guinea” 

https://www.youtube.com/watch?v=FyMuMe_Lxpk (7:15’) 

Then they all watch “How we treat our waste affects our health, environment and even our 

economies” https://www.un.org/sustainabledevelopment/blog/2017/02/mottainai/ (2:50’) and 

discuss. 

Create a matrix table to present the information in these sources. Have as categories in one 

axis Health, Sustainable Development, and Environment and in the other axis your own 

criteria of discussion as they commonly derive from the three sources. 

3. Examine each of the Goals and Key Messages from WHO campaign for World Health Day

2019 in leaflet “World Health Day 2019 Campaign Essentials”

(https://www.who.int/docs/default-source/documents/campaign-essentials-

whd19.pdf?sfvrsn=bda11f0f_2)

GOALS: 

- To improve understanding of universal health coverage and the importance of primary

health care as its foundation.

- To spur action from individuals, policy-makers and health-care workers to make

universal health care a reality for everyone

KEY MESSAGES: 

- Health is a human right; it’s time for health for all.

- Quality, accessible primary health care is the foundation for universal health

coverage.

- At its heart, primary health care is about caring for people and helping them improve

their health or maintain their well being, rather than just treating a single disease or

condition.

- Health workers have a crucial role to play educating patients on how to take care of

their health, coordinating care and advocating for their patients’ needs to health

facility managers and policy-makers.

https://www.who.int/docs/default-source/documents/campaign-essentials-whd19.pdf?sfvrsn=bda11f0f_2
https://www.who.int/docs/default-source/documents/campaign-essentials-whd19.pdf?sfvrsn=bda11f0f_2
https://www.who.int/news-room/fact-sheets/detail/universal-health-coverage-(uhc)
https://www.who.int/news-room/fact-sheets/detail/primary-health-care
https://www.who.int/news-room/fact-sheets/detail/primary-health-care
https://www.youtube.com/watch?time_continue=41&v=Pkfs44l7-CA
https://www.youtube.com/watch?v=FyMuMe_Lxpk
https://www.un.org/sustainabledevelopment/blog/2017/02/mottainai/
https://www.who.int/docs/default-source/documents/campaign-essentials-whd19.pdf?sfvrsn=bda11f0f_2
https://www.who.int/docs/default-source/documents/campaign-essentials-whd19.pdf?sfvrsn=bda11f0f_2


- To make health for all a reality, we need: individuals and communities who have

access to high quality health services so that they take care of their own health and the

health of their families; skilled health workers providing quality, people-centred care;

and policy-makers committed to investing in primary health care.

Each student examines in depth each of the above and write a short essay that tackles the 

issue explaining the importance of the goal and the message. Discuss with evidence from the 

literature. 

3. Role play:

Watch the video “Universal health coverage: everyone, everywhere” WHO’s health petition 

Health for all https://www.youtube.com/watch?time_continue=57&v=azbaxrg75A4 (2:32 

min) 

The Road to Universal Health Coverage: A Documentary on Health Financing 

https://www.youtube.com/watch?v=24o8rg8dIeQ (8:49 min) 

4. Read – Think - Share

Read the following and consider and share how innovation improves or saves lives. In

different groups, each group receives a different source and then rotate:

https://www.ipaustralia.gov.au/about-us/news-and-community/blog/how-innovation-

improves-lives-10-australian-health-and-wellbeing

https://www.google.com/search?q=how+mobile+incubators+save+lifes&oq=how+mobile+in

cubators+save+lifes&aqs=chrome..69i57.9435j0j7&sourceid=chrome&ie=UTF-8 

https://www.devpolicy.org/the-best-story-in-development-child-mortality-innovation-and-

lessons-for-tb20120528/ 

https://www.google.com/search?q=stories+about+prevention+of+child+mortality&oq=stories

+about+prevention+of+child+mortality&aqs=chrome..69i57j33.23469j0j7&sourceid=chrome

&ie=UTF-8 

Think: what else could it be done? 

5. REFLECTION:

Having in mind what you have watched… 

Discuss your healthy habits at home or the non-so healthy habits…they may include quality 

of food, air (i.e. smoke free), family members relationships, etc. What you don’t like and 

want to change it? How can you change your habits? How can you influence your family and 

community? Take action. Publish a local newspaper. Write about it etc. 

Activities Part 3: Develop an action plan (DAY 7) 

The Activities in Part 3 shall help learners think about and develop a plan for action beginning 

from raising awareness to changing personal habits and others’ mindsets, i.e. in our family, 

neighbourhood or community. 

https://www.youtube.com/watch?time_continue=57&v=azbaxrg75A4
https://www.youtube.com/watch?v=24o8rg8dIeQ
https://www.ipaustralia.gov.au/about-us/news-and-community/blog/how-innovation-improves-lives-10-australian-health-and-wellbeing
https://www.ipaustralia.gov.au/about-us/news-and-community/blog/how-innovation-improves-lives-10-australian-health-and-wellbeing
https://www.google.com/search?q=how+mobile+incubators+save+lifes&oq=how+mobile+incubators+save+lifes&aqs=chrome..69i57.9435j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=how+mobile+incubators+save+lifes&oq=how+mobile+incubators+save+lifes&aqs=chrome..69i57.9435j0j7&sourceid=chrome&ie=UTF-8
https://www.devpolicy.org/the-best-story-in-development-child-mortality-innovation-and-lessons-for-tb20120528/
https://www.devpolicy.org/the-best-story-in-development-child-mortality-innovation-and-lessons-for-tb20120528/
https://www.google.com/search?q=stories+about+prevention+of+child+mortality&oq=stories+about+prevention+of+child+mortality&aqs=chrome..69i57j33.23469j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=stories+about+prevention+of+child+mortality&oq=stories+about+prevention+of+child+mortality&aqs=chrome..69i57j33.23469j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=stories+about+prevention+of+child+mortality&oq=stories+about+prevention+of+child+mortality&aqs=chrome..69i57j33.23469j0j7&sourceid=chrome&ie=UTF-8


The overriding learning objectives for this activity are: 

- Locate an issue or area that has to do with smoking, diseases, including sexually 

transmitted diseases, unprotected sex, maternal mortality, lack of education, and 

lack of vaccines and other elements that put at stake a child’s health, that is, a 

dimension of health and lack of well being, and address it. 

- Develop an action plan to tackle the particular issue addressed above. 

- Act (implement your) as per the action plan. 

 

Read the “Goal 3 in action” and “Get involved” part here https://www.globalgoals.org/3-

good-health-and-well-being in order to get some inspiration and ideas. 

 

Step 1: 

Locate an issue or area that has to do with lack of health and well being. 

• What is the problem? 

• Who does it affect? Is it in your family only, in your community, country, worldwide? 

• How can it be tackled and is it worth the effort? 

 

Step 2: 

Develop an action plan to tackle the particular issue addressed above. 

• What is your mission, goal and scope? 

• Who will be included / excluded and why? 

• What it will take / what kind of effort to eliminate / tackle? 

• Who can help? How will you find sources and money? 

• How can you make it known to the public and stakeholders? 

• Include reflection on the above activity and implementation, in-action (while doing it) 

and on-action (after its completion). 

• Include a section about how this can become sustainable (i.e. the effect to last after its 

completion). 

 

Step 3: 

Act (implement your) as per the action plan. 

Assess the plan and the implementation. 

https://www.globalgoals.org/3-good-health-and-well-being
https://www.globalgoals.org/3-good-health-and-well-being


WORLD HEALTH DAY (WHO) – GOOD HEALTH AND WELL BEING 

7th APRIL (WHA/A.2/Res.35) 

(SDG3) 

Developed by: 

Nicoletta Christodoulou, PhD Frederick University 

https://www.globalgoals.org/3-good-health-and-well-being 

Over the last 15 years, the number of childhood deaths has been cut in half. This proves that 

it is possible to win the fight against almost every disease. Still, we are spending an 

astonishing amount of money and resources on treating illnesses that are surprisingly easy to 

prevent. The new goal for worldwide Good Health promotes healthy lifestyles, preventive 

measures and modern, efficient healthcare for everyone. 

According to the UN.org website (https://www.un.org/sustainabledevelopment/health/): 

Ensuring healthy lives and promoting the well-being at all ages is essential to 

sustainable development. 

Significant strides have been made in increasing life expectancy and reducing some of 

the common killers associated with child and maternal mortality, but working towards 

achieving the target of less than 70 maternal deaths per 100,000 live births by 2030 

would require improvements in skilled delivery care. 

Achieving the target of reducing premature deaths due to incommunicable diseases by 

1/3 by the year 2030 would also require more efficient technologies for clean fuel use 

during cooking and education on the risks of tobacco. 

Many more efforts are needed to fully eradicate a wide range of diseases and address 

many different persistent and emerging health issues. By focusing on providing more 

efficient funding of health systems, improved sanitation and hygiene, increased access 

to physicians and more tips on ways to reduce ambient pollution, significant progress 

can be made in helping to save the lives of millions. 

Facts and Figures (https://www.un.org/sustainabledevelopment/health/) 

Child health 

• 17,000 fewer children die each day than in 1990, but more than five million children

still die before their fifth birthday each year.

• Since 2000, measles vaccines have averted nearly 15.6 million deaths.

• Despite determined global progress, an increasing proportion of child deaths are in

Sub-Saharan Africa and Southern Asia. Four out of every five deaths of children

under age five occur in these regions.

• Children born into poverty are almost twice as likely to die before the age of five as

those from wealthier families.

• Children of educated mothers—even mothers with only primary schooling—are more

likely to survive than children of mothers with no education.

https://www.globalgoals.org/3-good-health-and-well-being
https://www.un.org/sustainabledevelopment/health/
https://www.un.org/sustainabledevelopment/health/


Maternal health 

• Maternal mortality has fallen by 37% since 2000.

• In Eastern Asia, Northern Africa and Southern Asia, maternal mortality has declined

by around two-thirds.

• But maternal mortality ratio – the proportion of mothers that do not survive childbirth

compared to those who do –   in developing regions is still 14 times higher than in the

developed regions.

• More women are receiving antenatal care. In developing regions, antenatal care

increased from 65 per cent in 1990 to 83 per cent in 2012.

• Only half of women in developing regions receive the recommended amount of health

care they need.

• Fewer teens are having children in most developing regions, but progress has

slowed. The large increase in contraceptive use in the 1990s was not matched in the

2000s.

• The need for family planning is slowly being met for more women, but demand is

increasing at a rapid pace.

HIV/AIDS, malaria and other diseases 

• 36.9 million people globally were living with HIV in 2017.

• 21.7 million people were accessing antiretroviral therapy in 2017.

• 1.8 million people became newly infected with HIV in 2017.

• 940 000 people died from AIDS-related illnesses in 2017.

• 77.3 million people have become infected with HIV since the start of the epidemic.

• 35.4 million people have died from AIDS-related illnesses since the start of the

epidemic.

• Tuberculosis remains the leading cause of death among people living with HIV,

accounting for around one in three AIDS-related deaths.

• Globally, adolescent girls and young women face gender-based inequalities,

exclusion, discrimination and violence, which put them at increased risk of acquiring

HIV.

• HIV is the leading cause of death for women of reproductive age worldwide.

• AIDS is now the leading cause of death among adolescents (aged 10–19) in Africa

and the second most common cause of death among adolescents globally.

• Over 6.2 million malaria deaths have been averted between 2000 and 2015, primarily

of children under five years of age in sub-Saharan Africa. The global malaria

incidence rate has fallen by an estimated 37 per cent and the mortality rates by 58 per

cent.

Based on the UN statistics (https://unstats.un.org/sdgs/report/2016/goal-03/): 

Sustainable Development Goal 3, “Ensure healthy lives and promote well-being for all 

at all ages,” seeks to ensure health and well-being for all, at every stage of life. The aim 

is to improve reproductive and maternal and child health; end the epidemics of 

HIV/AIDS, malaria, tuberculosis and neglected tropical diseases; reduce non-

communicable and environmental diseases; achieve universal health coverage; and 

ensure universal access to safe, affordable and effective medicines and vaccines. 

Towards that end, world leaders committed to support research and development, 

https://unstats.un.org/sdgs/report/2016/goal-03/


increase health financing, and strengthen the capacity of all countries to reduce and 

manage health risks. 

World Health Organization’s (WHO’s) goal for the world Health Day 2019 

https://www.who.int/campaigns/world-health-day/world-health-day-2019 is universal health 

care Health for all – everyone, everywhere. Its number one goal is universal health coverage. 

Key to achieving it is ensuring that everyone can obtain the care they need, when they 

need it, right in the heart of the community. Progress is being made in countries in all 

regions of the world. But millions of people still have no access at all to health care. 

Millions more are forced to choose between health care and other daily expenses such 

as food, clothing and even a home. This is why WHO is focusing on universal health 

coverage for this year’s World Health Day, on 7 April. 

The learning design of this module consists of three parts, each part preferably to be 

taught on different days: 

Part 1: Becoming aware and sensitized about the issue of health and the various factors that 

become critical for its promotion or obstruction. This comes along with various challenges but 

also with hopeful stories of strength and survival. Discuss personal habits and study facts and 

statistics. 

Part 2: Delving deeper into the issue, including universal health care, through short films and 

documentaries, and employing various inquiry tools of the various subject matters.   

Part 3: Working on an action plan. 

Learning objectives 

Learning objectives will be emerging and refined along with the development of the learning 

activities. The main learning objectives for this theme are: 

1a. Become aware and sensitized about the issue of good health and well being and 

consider possible personal (re)action. 

1b. Explain how a number of factors challenge good health and well being, including 

smoking, diseases, including sexually transmitted diseases, unprotected sex, maternal 

mortality, lack of education, and lack of vaccines and other elements that put at stake a 

child’s health. 

1c. Explain the issue and challenges regarding good health and well being based on 

facts and statistics. 

1d. Analyse how health (including disability more generally) can be an obstacle to 

education and how education can also be an obstacle to health. 

2a. Discuss human rights and inequalities as illustrated in short films and documentaries 

relevant to good health and well being. 

2b. Examine human rights and inequalities relevant to good health and well being, 

justifying the call for universal health care. 

3. Write a plan for action.

Suggested age range: 10–13 years old 

https://www.who.int/campaigns/world-health-day/world-health-day-2019


Subjects: Geography, Civics, Languages, Economics, Politics, Ethics, Mathematics 

 

Curriculum Standards: (from the health education MoEC Guide – defining the expected 

learning outcomes on the heath education Curriculum) 

http://archeia.moec.gov.cy/mc/2/agogi_ygeias.pdf and 

http://www.moec.gov.cy/analytika_programmata/programmata_spoudon.html 

 

By the end of the activities students are expected to be able to:  

- Develop pleasant and healthy behaviors at school and in their community. 

- Explain how meal preparation and eating at school, on school excursions, and in 

recreational areas in their community is a healthy habit. 

- Involve all students in enjoyable physical activities at school and in the community. 

- Observe and discuss through their own living experiences how making good use of 

their free time at school and in their community contributes to good health. 

- Implement safety-promoting practices inside and outside of school. 

- Have the opportunity to develop good relationships with friends, family, adults, older 

people. 

Curriculum Standards: (from the EE/ESD MoEC Guide – defining the expected learning 

outcomes on the EE/ESD Curriculum) 

http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.

html 

By the end of the activities students are expected to be able to:  

- Discuss the positive effects of nature on human mental health. 

- Study the impact of the use of nuclear energy on the environment and on human 

quality of life in general. 

- Explain the right of access to clean water as a factor in safeguarding human health. 

- Analyze the role of recycling as a mitigating factor for certain materials (e.g. 

batteries) in the environment and human health. 

- Defend one's need to live, coexist, create with other people. 

- Highlight the fact that unsustainable production and consumption of products has 

burdened the environment and the quality of life worldwide. 

 

 

10Cs to be developed: 

Constructing knowledge, Critical thinking and problem solving, Communication, 

Collaboration, Critical Consciousness, Critical Reflection, Co-responsibility 

 

Sustainability Justice: 

Social justice; Environmental justice 

 

Learning pillars to be developed: 

Learning to know; Learning to be; Learning to live together sustainably; Learning to do; 

Learning to give/share; Learning to transform oneself and society 

 

Resources: 

The content of this lesson celebrating the World Health Day is primarily based on Open 

Education Resources, mostly in digital form. A key resource also comes from the socio-cultural 

capital of learners. Some references to the resources are cited below: 

 

http://archeia.moec.gov.cy/mc/2/agogi_ygeias.pdf
http://www.moec.gov.cy/analytika_programmata/programmata_spoudon.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html


https://www.globalgoals.org/3-good-health-and-well-being 

https://www.un.org/sustainabledevelopment/health/ 

https://www.un.org/en/sections/observances/international-days/index.html#April 

https://www.who.int/campaigns/world-health-day/world-health-day-2019 

https://unstats.un.org/sdgs/report/2016/goal-03/ 

http://archeia.moec.gov.cy/mc/2/agogi_ygeias.pdf 

http://www.moec.gov.cy/analytika_programmata/programmata_spoudon.html 

http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.

html 

World Health Organization 

WHO – Reducing Child Mortality 

UN Children’s Fund 

UN Development Programme  

UNAIDS  

Roll Back Malaria  

UN Population Fund  

UN Women 

UN Water 

Stop Tuberculosis Partnership 

UNFPA HIV & AIDS 

UNFPA Sexual & reproductive health 

UNFPA Obstetric fistula 

UNFPA Midwifery 

UNFPA Maternal health 

https://www.globalgoals.org/3-good-health-and-well-being
https://www.un.org/sustainabledevelopment/health/
https://www.un.org/en/sections/observances/international-days/index.html#April
https://www.who.int/campaigns/world-health-day/world-health-day-2019
https://unstats.un.org/sdgs/report/2016/goal-03/
http://archeia.moec.gov.cy/mc/2/agogi_ygeias.pdf
http://www.moec.gov.cy/analytika_programmata/programmata_spoudon.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://who.int/en/
http://www.who.int/en/news-room/fact-sheets/detail/children-reducing-mortality
http://www.unicef.org/
http://www.undp.org/
http://www.unaids.org/sites/default/files/media_asset/UNAIDS_FactSheet_en.pdf
http://www.rollbackmalaria.org/
http://www.unfpa.org/maternal-health
http://www.unwomen.org/
http://unwater.org/
http://www.stoptb.org/
http://www.unfpa.org/hiv-aids
http://www.unfpa.org/sexual-reproductive-health
http://www.unfpa.org/obstetric-fistula
http://www.unfpa.org/midwifery
https://www.unfpa.org/maternal-health


Activities Part 1: Awareness – Understanding health, its promotion or obstruction, and 

health issues (DAY 1, 2, 3 & 4) 

Activities in Part 1 shall help learners recognize and define good health and well being, as 

well as various factors that challenge them. 

The overriding learning objectives for this activity are: 

- Become aware and sensitized about the issue of good health and well being and

consider possible personal (re)action.

- Explain how a number of factors challenge good health and well being, including

smoking, diseases, including sexually transmitted diseases, unprotected sex, maternal

mortality, lack of education, and lack of vaccines and other elements that put at stake a

child’s health.

- Explain the issue and challenges regarding good health and well being based on facts

and statistics.

- Analyse how health (including disability more generally) can be an obstacle to

education and how education can also be an obstacle to health.

1. Focus – SELF and FAMILY:

We pose to the students the following questions and give them time to respond: 

(a) What do you think “good health and well being” means?

(b) How do you practice “good health and well being” yourself? What are some of the

things you do in order to be in good health or the things you do that may be putting

your health at stake?

(c) How do you practice “good health and well being” at home and with your family?

(d) How do you practice “good health and well being” at school? What do you learn

about it? What do you do in order to learn abut health and habits that lead to a healthy

way of life?

2. Focus – MY COMMUNITY / COUNTRY:

We pose to the students the following questions and give them time to respond: 

What do you know about health system in your country? Who benefits the most out of it? Are 

certain populations impossible to have health care the way the system works? After giving 

them time to respond then give some information (make sure you obtain valid and up to date 

info about it). 

For example in Cyprus we have recently switched to GESY. What does this mean? Why is 

this system considered to be better? What purpose does it fit or goal does it accomplish? 

3. Focus – WORLD:

Give students the following icons, which are the 13 targets under the third SDG “good health 

and well-being”. Ask them to briefly talk about them / interpret them focusing on what they 

think they are and why the think they are targeted. Then have them read about each of them 

here https://www.globalgoals.org/3-good-health-and-well-being 

https://www.globalgoals.org/3-good-health-and-well-being


4. Study – Pair – Share

Students pick one website to study. They study issues relevant to health as presented at the 

websites below. Then they discuss in groups of two about the information they obtained from 

the website they picked (they must have picked the same website). Then they share with the 

whole group what has impressed them / liked or did not like / they have found valuable etc.: 

World Health Organization 

WHO – Reducing Child Mortality 

UN Children’s Fund 

UN Development Programme  

UNAIDS  

Roll Back Malaria  

http://who.int/en/
http://www.who.int/en/news-room/fact-sheets/detail/children-reducing-mortality
http://www.unicef.org/
http://www.undp.org/
http://www.unaids.org/sites/default/files/media_asset/UNAIDS_FactSheet_en.pdf
http://www.rollbackmalaria.org/


UN Population Fund  

UN Women 

UN Water 

Stop Tuberculosis Partnership 

UNFPA HIV & AIDS 

UNFPA Sexual & reproductive health 

UNFPA Obstetric fistula 

UNFPA Midwifery 

UNFPA Maternal health 

 

5. Give the students the following handouts and have them study them: 1. 

“ENGLISH_Why_it_Matters_Goal_3_Health” and 2. “E_Infographic_03”. Discuss with the 

class the main ideas. 

6. Read the news items here https://www.un.org/sustainabledevelopment/health/ and have 

students report on what they read. Maybe also listen to the relevant radio news and play the 

relevant section. 

7. Study and present the facts 

Students are organized in 4 groups to study and present the facts presented below, taken from 

this link https://unstats.un.org/sdgs/report/2016/goal-03/: 

Study Group 1 Theme: Maternal, newborn and child mortality rates have declined sharply 

since 1990, but are still unacceptably high  

Between 1990 and 2015, the global maternal mortality ratio declined by 44 per cent to an 

estimated 216 deaths per 100,000 live births, falling short of the MDGs and far from the 

target of 70 maternal deaths per 100,000 live births established in the 2030 Agenda. Almost 

all maternal deaths occur in low-resource settings and can be prevented, including by 

expanding access to appropriate sexual and reproductive health services. Globally in 2015, 

approximately three in four women of reproductive age (15 to 49 years) who were married or 

in a union satisfied their need for family planning by using modern contraceptive methods. 

Only three in four births took place with the assistance of a skilled birth attendant.  

The global under-5 mortality rate declined by more than half to 43 per 1,000 live births from 

1990 to 2015. This was short of the two-thirds reduction envisaged in the MDGs. In 2015, an 

estimated 5.9 million children under age 5 died; most of these deaths were preventable. Over 

this period, progress in child survival among children aged 1 to 59 months outpaced advances 

in reducing neonatal mortality; as a result, a growing share of all under-5 deaths occurs in the 

first month of life (45 per cent in 2015).  

See 2 Histograms and Tables here https://unstats.un.org/sdgs/report/2016/goal-03/ 

 

Study Group 2 Theme: The incidence of major communicable diseases is declining, although 

hundreds of millions of people are still newly infected each year  

The incidence of HIV, malaria and tuberculosis declined globally between 2000 and 2015, 

indicating that MDG 6 was achieved. Ending these epidemics, however, will require 

http://www.unfpa.org/maternal-health
http://www.unwomen.org/
http://unwater.org/
http://www.stoptb.org/
http://www.unfpa.org/hiv-aids
http://www.unfpa.org/sexual-reproductive-health
http://www.unfpa.org/obstetric-fistula
http://www.unfpa.org/midwifery
https://www.unfpa.org/maternal-health
https://www.un.org/sustainabledevelopment/health/
https://unstats.un.org/sdgs/report/2016/goal-03/
https://unstats.un.org/sdgs/report/2016/goal-03/


reinvigorated efforts. In 2015, the number of new HIV infections globally was 0.3 per 1,000 

uninfected people, and an estimated 2.1 million people became newly infected that year. The 

incidence of HIV was highest in sub-Saharan Africa, with 1.5 new cases per 1,000 uninfected 

people. In 2014, 9.6 million new cases of tuberculosis (133 per 100,000 people) were 

reported worldwide, with 58 per cent of them in South-Eastern Asia and the Western Pacific. 

Almost half of the world’s population is at risk of malaria and, in 2015, the incidence rate 

was 91 new cases per 1,000 people at risk – an estimated 214 million cases. Sub-Saharan 

Africa accounted for 89 per cent of all malaria cases worldwide, with an incidence rate of 235 

per 1,000 people at risk.  

See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-03/ 

Study Group 3 Theme: Among people under age 70, cardiovascular diseases and cancer 

account for almost two-thirds of deaths from non-communicable diseases  

In 2012, non-communicable diseases (NCDs) were responsible for around 38 million deaths 

per year, accounting for 68 per cent of all deaths worldwide. Among deaths in the population 

under age 70, commonly referred to as premature deaths, NCDs accounted for 52 per cent of 

all deaths. Over three quarters of premature deaths from NCDs were caused by 

cardiovascular diseases, cancer, diabetes and chronic respiratory disease. Globally, premature 

mortality from these four main NCDs declined by 15 per cent between 2000 and 2012.  

See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-03/ 

Study Group 4 Theme: Road traffic deaths have slowly declined since 2000 in high-income 

countries, while increasing significantly in low- and middle-income countries 

Around 1.25 million people died from road traffic accidents in 2013, an average of 3,400 

each day. In addition, tens of millions of people are injured or disabled each year from traffic 

accidents, with children, pedestrians, cyclists and older people among the most vulnerable. 

Halving the number of global deaths and injuries from road traffic accidents by 2020 is an 

ambitious goal given the dramatic increase in the number of vehicles, which nearly doubled 

between 2000 and 2013.  

See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-03/ 

8. EDUCATION AND HEALTH (DAY 4):

Main Question: How (bad) health (or what we perceive to be bad health i.e. including 

disability more generally) can be an obstacle to (opportunities for equal) education and how 

(lack of) education can also be an obstacle to (access good) health? 

Students read the three experts [from the book Ayers, W., Quinn, T., & Stovall, D. (Eds.). 

(2009). Handbook of social justice in education. NY, New York: Routledge.] alone, in three 

groups, one excerpt for each group. Discuss: what do these excerpts say? What are the issues 

they raise? Explain. 

https://unstats.un.org/sdgs/report/2016/goal-03/
https://unstats.un.org/sdgs/report/2016/goal-03/
https://unstats.un.org/sdgs/report/2016/goal-03/


1. About the need for all students to receive developmentally appropriate comprehensive

school health education including HIV/AIDS prevention education and sexuality

education

Blanchett, W. J. (2009). HIV/AIDS prevention and sexuality education for all

students: Critical issues in teaching for social justice. In W. Ayers, T. Quinn, & D.

Stovall, (Eds.), Handbook of social justice in education (pp. 345-357). NY, New

York: Routledge.

2. About how special education once offered hope to so many families whose disabled

children remained at home or languished in institutions (since until 1975 the public

schools in the US where not required or expected to educate them), yet now it is

implicated in resegregating schools, watering down curriculum, and stigmatizing

difference.

Gabel & Connor (2009). Theorizing disability: Implications and applications for

social justice in education. In W. Ayers, T. Quinn, & D. Stovall, (Eds.), Handbook of

social justice in education (pp. 377-399). NY, New York: Routledge.

3. About how special education specifically, and the category of disability more

generally (historically having situated itself within either a humanistic discourse of

care and support or within an advocacy-based orientation of civil and educational

rights, thus, it can be thought of as having social justice aims), has served to justify

the exclusion of certain groups of students in schools. It is, however, time to “turn the

gaze inward and actively work to eliminate oppressive educational practices and

structures to which we participate” (Ferri, 2009, p. 417; Bratlinger, 2004). That is,

“what is needed in the filed of special education is not merely more research, more

presentations, or more publications, but regular and thoughtful analyses of our works”

(Blatt, 1984, p. ix). Ferri (2009) would add “critical” analyses (p. 417), too, besides

regular and thoughtful analyses. These then are calls for self-reflexivity and critique

that requires us to cast a critical eye on both the history and current practices of

special education. These critiques highlight how special education ultimately

functions not so much as a service to students with special needs, but also as a tool to

shore up the exclusivity of general education. Therefore, “what on the surface seems

to support educational rights and access, paradoxically upholds social injustice and

exclusion” (Ferri, 2009, p. 417).

Ferri, (2009). Doing a (dis)service: Reimagining special education from a disability

studies perspective. In W. Ayers, T. Quinn, & D. Stovall, (Eds.), Handbook of social

justice in education (pp. 417-430). NY, New York: Routledge.

Highlight and Wrap up the three big issues: 

1. What do we learn at schools that address health and how we need to be protected?

2. Equal treatment and opportunities in education for the children who are treated for an

extended time, and thus spend much of their time in hospitals due to chronic health

issues; and for the children who have some kind of special need specifically, and



disability more generally, and whom we exclude from educational opportunities by 

marginalizing them in special schools with a low-expectations / watering down 

curricula into what we may be qualified to call a segregated curricula and educational 

system. 

3. Illiterate parents who do not have the means to provide health education and a healthy 

way of life to their children due to lack of access to (often expensive and luxurious) 

healthy products, literature that discusses about healthy living, etc. 

In response to the second issue above, the teacher presents examples of how children who are 

treated for an extended time, and thus spend much of their time in hospitals due to chronic 

health issues may have opportunities to attend schools. i.e. see the examples of Spain and 

Cyprus: 

https://www.ant1.com.cy/news/cyprus/article/344353/idruetai-sholeio-edos-tou-makareiou-

nosokomeiou-programma-ekpaideusis-gia-paidia-me-sovares-astheneies/ (July 19, 2019) 

https://omegalive.com.cy/ta-paidia-sto-sxoleio-toy-makarioy-nosokomeioy-diaskedasan-me-

podosfairistes.html (April 21, 2016) 

https://www.infokids.com.cy/nosokomeio-arxiepiskopos-makarios-i/ (March 12, 2019) 

 

9. FINAL REFLECTION: 

(a) Make a list of the things that contribute to good health and well being and of those 

contributing to bad health. 

(b) Write a brief description about each of these on your list. 

(c) Say what has been done thus far to boost (good) or reduce (bad) them. 

(d) Respond to the initial question: How (bad) health (or what we perceive to be bad 

health i.e. including disability more generally) can be an obstacle to (opportunities for 

equal) education and how (lack of) education can also be an obstacle to (access good) 

health? 

Activities Part 2: Universal health care & Campaigns (DAY 5 & 6) 

The Activities in Part 2 shall help learners examine deeper the issue of health and various 

injustices and inequalities relevant to it, which hinder the promotion of good health and well 

being of all, and which therefore justify the call for universal health care, that is, Health for all 

– everyone, everywhere (WHO’s main campaign for World Health Day 2019), through means 

including short films and documentaries, and employing inquiry tools from the various subject 

matters. 

 

The overriding learning objectives for this activity are: 

- Discuss human rights and inequalities as illustrated in material and sources such as 

short films and documentaries relevant to good health and well being. 

- Examine human rights and inequalities relevant to good health and well being, 

justifying the call for universal health care. 

 

1. Study – Take Notes – Discuss: 

https://www.ant1.com.cy/news/cyprus/article/344353/idruetai-sholeio-edos-tou-makareiou-nosokomeiou-programma-ekpaideusis-gia-paidia-me-sovares-astheneies/
https://www.ant1.com.cy/news/cyprus/article/344353/idruetai-sholeio-edos-tou-makareiou-nosokomeiou-programma-ekpaideusis-gia-paidia-me-sovares-astheneies/
https://omegalive.com.cy/ta-paidia-sto-sxoleio-toy-makarioy-nosokomeioy-diaskedasan-me-podosfairistes.html
https://omegalive.com.cy/ta-paidia-sto-sxoleio-toy-makarioy-nosokomeioy-diaskedasan-me-podosfairistes.html
https://www.infokids.com.cy/nosokomeio-arxiepiskopos-makarios-i/


Students study (a) the leaflet “World Health Day 2019 Campaign Essentials” of WHO 

https://www.who.int/docs/default-source/documents/campaign-essentials-

whd19.pdf?sfvrsn=bda11f0f_2 

Then study (b) the fact sheet and videos about Universal Health Coverage (UHC) 

https://www.who.int/news-room/fact-sheets/detail/universal-health-coverage-(uhc) 

And finally study (c) the fact sheet about Primary Health Care https://www.who.int/news-

room/fact-sheets/detail/primary-health-care 

Take notes while studying this info and then put your notes into a diagram to present and talk 

about the info you obtained in a way that makes sense. 

2. Watch and create a table with information based on short videos:

Students watch the following two videos, one each group: 

Group 1: “Addressing equality through health” 

https://www.youtube.com/watch?time_continue=41&v=Pkfs44l7-CA (10:51’) 

Group 2: “The need to achieve Sustainable Development Goals in Papua New Guinea” 

https://www.youtube.com/watch?v=FyMuMe_Lxpk (7:15’) 

Then they all watch “How we treat our waste affects our health, environment and even our 

economies” https://www.un.org/sustainabledevelopment/blog/2017/02/mottainai/ (2:50’) and 

discuss. 

Create a matrix table to present the information in these sources. Have as categories in one 

axis Health, Sustainable Development, and Environment and in the other axis your own 

criteria of discussion as they commonly derive from the three sources. 

3. Examine each of the Goals and Key Messages from WHO campaign for World Health Day

2019 in leaflet “World Health Day 2019 Campaign Essentials”

(https://www.who.int/docs/default-source/documents/campaign-essentials-

whd19.pdf?sfvrsn=bda11f0f_2)

GOALS: 

- To improve understanding of universal health coverage and the importance of primary

health care as its foundation.

- To spur action from individuals, policy-makers and health-care workers to make

universal health care a reality for everyone

KEY MESSAGES: 

- Health is a human right; it’s time for health for all.

- Quality, accessible primary health care is the foundation for universal health

coverage.

- At its heart, primary health care is about caring for people and helping them improve

their health or maintain their well being, rather than just treating a single disease or

condition.

- Health workers have a crucial role to play educating patients on how to take care of

their health, coordinating care and advocating for their patients’ needs to health

facility managers and policy-makers.

https://www.who.int/docs/default-source/documents/campaign-essentials-whd19.pdf?sfvrsn=bda11f0f_2
https://www.who.int/docs/default-source/documents/campaign-essentials-whd19.pdf?sfvrsn=bda11f0f_2
https://www.who.int/news-room/fact-sheets/detail/universal-health-coverage-(uhc)
https://www.who.int/news-room/fact-sheets/detail/primary-health-care
https://www.who.int/news-room/fact-sheets/detail/primary-health-care
https://www.youtube.com/watch?time_continue=41&v=Pkfs44l7-CA
https://www.youtube.com/watch?v=FyMuMe_Lxpk
https://www.un.org/sustainabledevelopment/blog/2017/02/mottainai/
https://www.who.int/docs/default-source/documents/campaign-essentials-whd19.pdf?sfvrsn=bda11f0f_2
https://www.who.int/docs/default-source/documents/campaign-essentials-whd19.pdf?sfvrsn=bda11f0f_2


- To make health for all a reality, we need: individuals and communities who have

access to high quality health services so that they take care of their own health and the

health of their families; skilled health workers providing quality, people-centred care;

and policy-makers committed to investing in primary health care.

Each student examines in depth each of the above and write a short essay that tackles the 

issue explaining the importance of the goal and the message. Discuss with evidence from the 

literature. 

3. Role play:

Watch the video “Universal health coverage: everyone, everywhere” WHO’s health petition 

Health for all https://www.youtube.com/watch?time_continue=57&v=azbaxrg75A4 (2:32 

min) 

The Road to Universal Health Coverage: A Documentary on Health Financing 

https://www.youtube.com/watch?v=24o8rg8dIeQ (8:49 min) 

4. Read – Think - Share

Read the following and consider and share how innovation improves or saves lives. In

different groups, each group receives a different source and then rotate:

https://www.ipaustralia.gov.au/about-us/news-and-community/blog/how-innovation-

improves-lives-10-australian-health-and-wellbeing

https://www.google.com/search?q=how+mobile+incubators+save+lifes&oq=how+mobile+in

cubators+save+lifes&aqs=chrome..69i57.9435j0j7&sourceid=chrome&ie=UTF-8 

https://www.devpolicy.org/the-best-story-in-development-child-mortality-innovation-and-

lessons-for-tb20120528/ 

https://www.google.com/search?q=stories+about+prevention+of+child+mortality&oq=stories

+about+prevention+of+child+mortality&aqs=chrome..69i57j33.23469j0j7&sourceid=chrome

&ie=UTF-8 

Think: what else could it be done? 

5. REFLECTION:

Having in mind what you have watched… 

Discuss your healthy habits at home or the non-so healthy habits…they may include quality 

of food, air (i.e. smoke free), family members relationships, etc. What you don’t like and 

want to change it? How can you change your habits? How can you influence your family and 

community? Take action. Publish a local newspaper. Write about it etc. 

Activities Part 3: Develop an action plan (DAY 7) 

The Activities in Part 3 shall help learners think about and develop a plan for action beginning 

from raising awareness to changing personal habits and others’ mindsets, i.e. in our family, 

neighbourhood or community. 

https://www.youtube.com/watch?time_continue=57&v=azbaxrg75A4
https://www.youtube.com/watch?v=24o8rg8dIeQ
https://www.ipaustralia.gov.au/about-us/news-and-community/blog/how-innovation-improves-lives-10-australian-health-and-wellbeing
https://www.ipaustralia.gov.au/about-us/news-and-community/blog/how-innovation-improves-lives-10-australian-health-and-wellbeing
https://www.google.com/search?q=how+mobile+incubators+save+lifes&oq=how+mobile+incubators+save+lifes&aqs=chrome..69i57.9435j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=how+mobile+incubators+save+lifes&oq=how+mobile+incubators+save+lifes&aqs=chrome..69i57.9435j0j7&sourceid=chrome&ie=UTF-8
https://www.devpolicy.org/the-best-story-in-development-child-mortality-innovation-and-lessons-for-tb20120528/
https://www.devpolicy.org/the-best-story-in-development-child-mortality-innovation-and-lessons-for-tb20120528/
https://www.google.com/search?q=stories+about+prevention+of+child+mortality&oq=stories+about+prevention+of+child+mortality&aqs=chrome..69i57j33.23469j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=stories+about+prevention+of+child+mortality&oq=stories+about+prevention+of+child+mortality&aqs=chrome..69i57j33.23469j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=stories+about+prevention+of+child+mortality&oq=stories+about+prevention+of+child+mortality&aqs=chrome..69i57j33.23469j0j7&sourceid=chrome&ie=UTF-8


The overriding learning objectives for this activity are: 

- Locate an issue or area that has to do with smoking, diseases, including sexually

transmitted diseases, unprotected sex, maternal mortality, lack of education, and

lack of vaccines and other elements that put at stake a child’s health, that is, a

dimension of health and lack of well being, and address it.

- Develop an action plan to tackle the particular issue addressed above.

- Act (implement your) as per the action plan.

Read the “Goal 3 in action” and “Get involved” part here https://www.globalgoals.org/3-

good-health-and-well-being in order to get some inspiration and ideas. 

Step 1: 

Locate an issue or area that has to do with lack of health and well being. 

• What is the problem?

• Who does it affect? Is it in your family only, in your community, country, worldwide?

• How can it be tackled and is it worth the effort?

Step 2: 

Develop an action plan to tackle the particular issue addressed above. 

• What is your mission, goal and scope?

• Who will be included / excluded and why?

• What it will take / what kind of effort to eliminate / tackle?

• Who can help? How will you find sources and money?

• How can you make it known to the public and stakeholders?

• Include reflection on the above activity and implementation, in-action (while doing it)

and on-action (after its completion).

• Include a section about how this can become sustainable (i.e. the effect to last after its

completion).

Step 3: 

Act (implement your) as per the action plan. 

Assess the plan and the implementation. 

https://www.globalgoals.org/3-good-health-and-well-being
https://www.globalgoals.org/3-good-health-and-well-being
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WORLD WATER DAY 

22nd MARCH 

(SDG6) 

Developed by: 

Chrysanthi Kadji-Beltran (Frederick University) 

World Water Day is an annual UN observance day that highlights the importance of freshwater. 

The objective of this day is to advocate for the sustainable management of freshwater resources 

and raise public awareness on the conservation and protection of this natural resource. World 

Water Day is celebrated around the world on the 22nd of March with a variety of events. 

The proposed activity gives food for thought on the discussion of water privatisation, pricing 

and treating water as any other commercial product. The activity begins with Bolivia’s case of 

water privatisation which lead to the Cochabamba Water War. The following stage includes a 

debate on the price of water within Cyprus local settings, giving learners with further 

opportunities on reflecting about water as a common natural resource imperative for human 

(and other living beings’) survivor and well-being. 

The learning design scenario constitutes of the following three parts: 

Part 1: The story of “abuela grillo” - The case study of Bolivia’s water privatisation 

Part 2: Debate on “Water Pricing in Cyprus” a hypothetical scenario based on the fact that due 

to persisting draughts, Cyprus is nowadays turning into desalination of sea water to cover for 

their needs of water. This raises the cost of water production and the dilemma posed here 

concerns the equivalent raise in water pricing.   

Part 3: Conclusions emerging from the previous activities, would concern reflecting on water 

as a common good, as a natural resource, issues of water administration (private vs public 

good), human rights, etc.  

Learning objectives 

It is worth pointing out that learning objectives will be emerging and refined along with 

the development of the learning activities. The overriding learning objectives for this 

theme are the following: 

1. Explore the issue of access to clear water as a human right and common good vs as a

financially exploitable good.

2. Develop appreciation of water as a good that shouldn’t be taken for granted and raise

awareness on how access to clean water is connected to other sustainability issues, e.g. poverty

or climate change.

3. Become aware of the political and economic aspects of water management.

4. Develop transversal skills, issues of sustainability justice and the six pillars of

21st c. learning
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Suggested age range: 12–15 years old 

Subjects: Geography, Civics, Languages, Economics, Politics, Ethics 

Curriculum Standards: (from the EE/ESD MoEC Guide – defining the expected learning 

outcomes on the EE/ESD Curriculum) 

(http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.

html)  

By the end of the activities students are expected to: 

- Become aware that ensuring sufficient quantity and quality of water is a human right.

- Understand that lack of water can have consequences on the ecological, social,

economic and political level.

- Understand that lack of water as a global issue, affects life quality of millions of people.

- Explore the consequences of water shortage on a global and regional level, how this is

connected to other SD issues (e.g. poverty, desertification, climate change etc) and

understand the complexity of the problem.

- Understand how water shortage problems are connected to the geographical location of

a country and its climate.

- Explore the factors that lead to water shortage in our region (climate change, limited

rainfall…)

- Become aware of their personal and collective responsibility on water management and

water saving, and how this is also connected to their individual consumption patterns

and needs.

- Develop discussion and communication skills for gathering information and addressing

water issues on a global level.

- Participate in action for information and public awareness raising for water saving.

10Cs to be developed: (Communication, Collaboration, Critical Thinking, Critical 

Consciousness, Construction of knowledge, Critical Reflection, Co-responsibility) 

Sustainability Justice (Social justice and environmental justice) 

Learning pillars to be developed: (Learning to be; Learning to know; Learning to 

do; Learning to live together; Learning to transform oneself and society and Learning 

to give/share)  

Resources: 

The content of this lesson celebrating the World Day of Water is primarily based on 

Open Education Resources, mostly in digital form. A key resource also comes from 

the socio-cultural capital of learners. Cite the references to the resources  

http://edu-kit.sameworld.eu/ 

https://www.youtube.com/watch?v=AXz4XPuB_BM 

https://www.economist.com/the-americas/2000/02/10/water-war-in-bolivia 

https://democracyctr.org/article/bolivia-15-years-on-from-the-water-war/ 

https://journals.openedition.org/mediterranee/6583 

http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://edu-kit.sameworld.eu/
https://www.youtube.com/watch?v=AXz4XPuB_BM
https://www.economist.com/the-americas/2000/02/10/water-war-in-bolivia
https://democracyctr.org/article/bolivia-15-years-on-from-the-water-war/
https://journals.openedition.org/mediterranee/6583
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Activity Part 1: Water War: The Case of Abuela Grillo  

 

The overriding learning objectives for this activity are: 

- Acknowledge water and sanitation as a human right and understand that clean drinking 

water and sanitation are essential for the realisation of all human rights  

- Understand what discrimination means and how this can limit the human rights of 

certain communities / groups of people. 

- Identify the values that concern the solutions to ensuring clean water for all (as these 

are identified in the case of Bolivia) 

- Appreciate the benefits of a holistic viewing of the issue and be able to identify different 

interests or agendas in each option provided.  

- Advocate for equality and human rights in the case of water. 

 

 

Warming-up Before You Begin 

 

Start with a short introductory discussion about access to clean water as a human right for all. 

Discuss how we get water in our homes, how much we pay for it and why, and if they think 

that access, quality and cost of water is the same everywhere on the globe?  

 

Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want; How; 

Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end of each 

of each activity). 

 

View the short cartoon film: Abuela Grillo 

https://www.youtube.com/watch?v=AXz4XPuB_BM 

 

Reflections: Based on the short film, initiate a discussion with the following prompting 

questions:  

- What is the story about?  

- Why did granny Grillo leave the village? 

- What happened to granny Grillo when she reached the big city? 

- Who do you think the men in suits were? Why did they need granny Grillo? (Why 

did they kept her captive?) 

- What happened to the village after granny Grillo left? 

- Why did people protest? 

- Who do you think granny Grillo is? What does she represent? 

 

Note to the teacher: 

 

Civilian rule was restored in Bolivia in 1982, ending decades of miliraty dicatatorships which 

left behind them severe economic problems for the country. In order to address a 20,000% 

hyperinflation the Bolivian government turned to the World Bank’s help for restoring the 

country’s economy. Under the World Bank’s guidance, Bolivia privatised its railways, 

telephone system, national airlines, and hydrocarbon industry. While the privatisation process 

can attract foreign investments, boost a country’s economy and relief a government of 

development and administration cost of these services, the privatisation of certain goods can 

be debatable. Water privatisation in Santa Cruz Bolivia, according to World Bank, resulted in 

https://www.youtube.com/watch?v=AXz4XPuB_BM
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increased access and quality service, yet the same attempts in Cochabamba had the exact 

opposite effect.  

The Cochabamba Water War was a series of protests that took place in Cochabamba, 

Bolivia, between December 1999 and April 2000 in response to the privatisation of the city's 

municipal water supply company SEMAPA. The tensions erupted when a new firm, Aguas del 

Tunari – a joint venture involving Betchel – was required to invest in the construction of a 

long-envisioned dam (a priority of Mayor Manfred Reyes Villa – in spite of the World Bank’s 

advice not to) - so they had drastically raised water rates. The extremity of the privatisation 

measures went as far as to forbid even the collection of rain water by the people. The wave of 

demonstrations and police violence was described as a public uprising against water prices. 

Protests, largely organized through the Coordinadora in Defense of Water and Life, a 

community coalition, erupted in January, February, and April 2000, culminating in tens of 

thousands marching downtown and battling police. One civilian was killed. On the 10th of April 

2000, the national government reached an agreement with the Coordinadora to reverse the 

privatization. A complaint filed by foreign investors was resolved by agreement in February 

2001. 

The story of the Cochabamba water war is presented through a cartoon: “La abuela grillo” – 

(Grandma Grillo).The cartoon is used as a trigger for discussion and role play in order to better 

understand and reflect on water as a common good. 

The short film and discussion is an introductory to the activities that will follow. Discussion 

will give learners the opportunity to reflect on their own ideas and values. For this part of the 

activity, students work with in groups with their peers.  

Procedural steps: 

In the following parts of the activity, learners will start thinking about the values around water 

management and commercialisation vs treating water as a common good / resource. In order 

to do so they have to explore and obtain sufficient information on the water war in Cochabama 

Bolivia and how its privatisation lead to unfair, high cost of water making it inaccessible to the 

community.  

For a more objective insight on the issue, learners can read about similar privatisation tactics 

followed by Bolivian government in other areas of the country, where privatisation apparently 

benefited the community. Discussion will also address politics, corruption issues, economic 

issues etc.    

Step 1. 

Ask learners to use Google Maps and visit Cochabama area in Bolivia and draw information 

on the area. They should obtain information on: 

- Its geographical location

- The climate

- The political and economic situation of the country / and the area

- The natural sources available in the area

- Water sources in the area

Through this process they will understand the political, economic and environmental problems 

of the country, in a way will help them understand how the water problem emerged.   

Step 2. 
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Ask learners to use Google to explore about Cochabama water war and obtain information on 

the issue.   

They should specifically explore: 

- The government’s position on the issue

- The local government’s position on the issue

- The World-Bank’s suggestions on the issue

- People’s position and demands

- Companies’ position and demands.

More information can be obtained through: 

https://www.economist.com/the-americas/2000/02/10/water-war-in-bolivia 

https://democracyctr.org/article/bolivia-15-years-on-from-the-water-war/ 

movie: Even the rain (https://www.netflix.com/title/70154110) - 

https://www.nytimes.com/2011/02/18/movies/18even.html 

FLOW documentary (For the LOve of Water) 

https://www.youtube.com/watch?v=RkdIIfArWqo 

Through this exploration, students will learn about the context of the water war, the roles of 

the country’s government, the local government, the world-bank, private and public water 

companies and the people. It is important to obtain a holistic and objective view of the problem 

so as to identify effective solutions in a systemic way (e.g. resolving the water problem might 

be connected to resolving corruption issues in the coutry) 

Step 3. Reflection 

(Reflection questions) 

Questions that can further enhance the reflective and values analysis of the discussion could 

be:  

- Who owns water?

- Who has the right to use water?

- Why do we pay for water?

- What do you think about bottled water? (water is treated as a commodity instead of

first need good & carbon footprint)

- Do you think it is fair for some people to pay for water and for others not?

- What should happen if poor people cannot afford to pay for water?

- Whose responsibility is it to provide healthy clean water to people?

These can be addressed and discussed in plenary in the class. 

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 

Note to the teacher: 

In Part1 of the activities, the emphasis is on challenging learners’ ideas on water and developing 

an understanding of the story of Water War. They are challenged to ‘revisit’ the story in an 

objective sprit, and be open to different views and positions. During this process they might be 

assigned to undertake a role that does not match their beliefs, nevertheless, this will lead to 

learners’ values review and development and an informed and well documented position 

https://www.economist.com/the-americas/2000/02/10/water-war-in-bolivia
https://democracyctr.org/article/bolivia-15-years-on-from-the-water-war/
https://www.netflix.com/title/70154110
https://www.nytimes.com/2011/02/18/movies/18even.html
https://www.youtube.com/watch?v=RkdIIfArWqo
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towards the conflict issue. Role-groups are formed and they should differ to the Classe’s normal 

group organisation – sitting arrangement (different members). This will prepare learners for 

stage 2.  

 

 

Activity Part 2: Water scarcity, cost and price in Cyprus (Debate activity).  

The Activity Part 2, transits learners from a distant water issue, to the local context. Learners 

will explore and reflect on water shortage issues in Cyprus, means and cost of water production, 

political decisions on water cost and administration and how these decisions affect consumers.  

 

The overriding learning objectives for this activity are: 

- Understand that water issues are also economic and political, water being a common 

good, necessary for the people’s good health and well-being.  

- Acknowledge water and sanitation as a human right and understand that clean 

drinking water and sanitation are essential for the realisation of all human rights  

- Understand what discrimination means and how this can limit the human rights of 

certain communities / groups of people. 

Procedural steps: 

 

Step 1.  

Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want; How; 

Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end 

of each of each activity). 

 

Step 2.  

Provide learners with the debate scenario:  

 

Cyprus faces severe water shortage problems, due to climate change and other geographical 

and environmental factors, many of which with political and economic connotations too. This 

activity focuses on the water shortage problem in Cyprus. Cyprus government, since the 

country’s independence in 1960, invested in dam constructions as a means to resolve the water 

shortage problem. In the resent years this was proved to be an ineffective solution as dams 

depend on rainfall, which is not a reliable water source due to prolonged draught periods. So, 

water in Cyprus, is nowadays also produced by desalination units. As water demand raises, and 

draught persists, (less water obtained from dams and springs) the need for more desalination – 

produced water raises. This of course raises the cost of clean water ‘production’. For 

consumers, up to now, clean, good quality water has been accessible at a very low price 

(approximately 1 euro per m3). Water Development Department (WDD) currently applies a 

scaled scheme for charging water consumption in order to encourage water saving.  

 

 

1. Current water charge scheme  

Scaled Water charges for households  

Residential tariff per 4-monthly period (VAT rate 5%) 
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€ 

Fixed Charge 16,00 

Maintenance charge 6,00 

Consumption: 

From 

(m³) 

To (m³) € 

1 40 0,90 

41 80 1,43 

81 120 2,45 

121 and over 5,00 

(https://www.wbl.com.cy/en/page/water-rates) 

Still these prices, considering that water will mainly originate from desalination units, cannot 

cover the actual cost of water. Therefore WDD proposes a new scheme of prices, and the 

Cyprus Parliament has to discuss and approve new prices. 

1. Proposed water charge scheme

Scaled Water charges for households  

Residential tariff per 4-monthly period (VAT rate 5%) 

€ 

Fixed Charge 20,00 

Maintenance charge 8,00 

Consumption: 

From 

(m³) 

To (m³) € 

1 40 1,10 

41 80 2,20 

81 120 3,50 

121 and over 7,00 

https://www.wbl.com.cy/en/page/water-rates
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As part of the scenario, learners constitute the members of the Cyprus Parliament. They are 

presented with the following question: Do you agree with raising the water price to meet 

the production cost or not? 

Step 2 

Learners are divided into two groups, depending on their position on the question.  

They study the given resources but they also search for more information through the internet. 

e.g.

https://inspiredeconomist.com/2008/10/03/what-is-the-the-value-of-water-an-online-debate-

by-the-economist/

https://www.iemed.org/observatori/arees-danalisi/arxius-adjunts/10-papers-for-barcelona-

2010/8-environmental-and-sustainable-development-in-the-mediterranean/ferragina_8.pdf 

https://www.iemed.org/observatori/arees-danalisi/arxius-

adjunts/anuari/med.2017/IEMed_MedYearbook2017_water_challenges_mediterranean_Kiba

roglu.pdf/ 

https://journals.openedition.org/mediterranee/6583 

https://www.wbl.com.cy/en/page/water-rates 

http://www.cy2012.eu/index.php/en/file/v5rbArStMbT2nxXo9+AUZw== 

https://www.env-econ.net/2008/09/a-water-pricing.html 

https://urlzs.com/HCkbr 

http://www.moa.gov.cy/moa/wdd/wdd.nsf/index_gr/index_gr?opendocument 

Step 3: Brainstorm and organise ideas on their view on raising water charges. 

• After studying the resources available, learners can use sticky notes and write one point

– argument in favour of their position on each piece of paper individually. They can use

key words rather than full sentences.

• Then, they can work as a group, review their ideas and organise them on a large piece

of paper. Duplicated ideas get stuck on together.

• The following tables and questions can help them set their arguments to support their

position.

BENEFITS FROM RAISING 

WATER CHARGES 

PROBLEMS FROM RAISING 

WATER CHARGES 

https://inspiredeconomist.com/2008/10/03/what-is-the-the-value-of-water-an-online-debate-by-the-economist/
https://inspiredeconomist.com/2008/10/03/what-is-the-the-value-of-water-an-online-debate-by-the-economist/
https://www.iemed.org/observatori/arees-danalisi/arxius-adjunts/10-papers-for-barcelona-2010/8-environmental-and-sustainable-development-in-the-mediterranean/ferragina_8.pdf
https://www.iemed.org/observatori/arees-danalisi/arxius-adjunts/10-papers-for-barcelona-2010/8-environmental-and-sustainable-development-in-the-mediterranean/ferragina_8.pdf
https://www.iemed.org/observatori/arees-danalisi/arxius-adjunts/anuari/med.2017/IEMed_MedYearbook2017_water_challenges_mediterranean_Kibaroglu.pdf/
https://www.iemed.org/observatori/arees-danalisi/arxius-adjunts/anuari/med.2017/IEMed_MedYearbook2017_water_challenges_mediterranean_Kibaroglu.pdf/
https://www.iemed.org/observatori/arees-danalisi/arxius-adjunts/anuari/med.2017/IEMed_MedYearbook2017_water_challenges_mediterranean_Kibaroglu.pdf/
https://journals.openedition.org/mediterranee/6583
https://www.wbl.com.cy/en/page/water-rates
http://www.cy2012.eu/index.php/en/file/v5rbArStMbT2nxXo9+AUZw==
https://www.env-econ.net/2008/09/a-water-pricing.html
https://urlzs.com/HCkbr
http://www.moa.gov.cy/moa/wdd/wdd.nsf/index_gr/index_gr?opendocument
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BENEFITS FROM KEEPING 

CURRENT LOW WATER 

CHARGES 

PROBLEMS FROM KEEPING 

CURRENT LOW WATER 

CHARGES 

Raising the water charges: how can you address the problem of low income 

families? How can you provide affordable good quality water to the citizens? 

Keeping the current water charges: How can you ensure that the operation of 

the desalination units is economically viable? How can you ensure that enough, 

good quality water is produced for the needs of the citizens?  

Step 4: Structure the Speeches for the debate 

The group then uses another sheet of paper to identify between 7-10 arguments to support their 

view. They may have more than these so to get them down they can: 

• Scrap small or insignificant arguments

• Join together similar arguments to make larger ones

• On their sheet they need to write the names of the arguments. EACH NAME SHOULD

BE NO LONGER THAN THREE WORDS.

• They also have to be ready to present counter-arguments to the arguments of the

opposite group.

Choose the summary speaker from each group a timekeeper from each group and a chair for 

the whole debate session (teacher can be the chair of the debate). Divide the arguments between 

the first three speakers that would follow the summary speaker (the summary speaker will 

speak first and will present the group’s position on the issue and their proposal. After the 

summary presenter, the arguments identified (7-10) would be divided to three speakers. The 

first speaker can have three - four arguments. The second and third speaker should have two or 

three arguments.  The rest of the group members should be able to join the debate after the 

initial presentation of the summary of their group’s position and provide counter arguments 

(rebuttal) to deal with the opposite group. 

Step 5: Structure the Speeches for the presentation of the arguments. 

Introduce the learners to the Idea of developing arguments by “Making Them REAL” 

• Reason

• Evidence

• Analysis

• Link

Allow some time to the summary presenter and the first speakers from each group (with help 

from their peers) to think about how to make each of their points REAL. 
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• The summary speakers need to think what they think the biggest issues in the debate

will be. Their speech will focus on three big issues and show why their side has won

those issues. They can work to make these arguments REAL.

• The three initial speakers, and the rest of the students in the group (timekeepers and any

other students) should work on making their arguments REAL.

Step 6: Debate begins 

Debate follows simple rules that are previously agreed in the classroom: e.g. no interruption, 

agreed time for presenting arguments, no personalised comments, democratic processes etc. 

The debate begins with the presentation of a summary of each group’s positions and rationale. 

Then taking turns, the three speakers (one at a time from each group) present analytically the 

group’s arguments. After that, members of each group try to rebut the other group’s arguments 

and support their own.  

With the end of the discussion, learners return to their original groups and vote for a decision.  

At the end of the activity, ask learners to complete the “L” column of their K-W-H-L chart 

(“What did you Learn at this point?”). Finally, in pairs or groups, have students compare what 

they wanted to learn and what they have learned, identifying if there are remaining things to 

learn. 

Reflection questions 

After the debate activity, give learners the opportunity to reflect on the following 

questions in group and/or through a class discussion: 

- What did you learn from this activity?

- How did your ideas about the topic change during this activity, if at all?

- Explain what caused your ideas to change or why you think your ideas did not

change.

Activity Part 3: Water - air - natural resources 

This part is the closure of the activity. It intends to take the whole activity one step forward and 

challenge learners into reflecting upon how they see the same issue applied to other natural 

resources, e.g. air, minerals, or forests, etc.  

The overriding learning objective for this activity are: 

1. Recognise that that administration of common natural resources is often connected to

environmental justice and other sustainability issues (e.g. poverty, good health and well-being,

reduced inequalities, decent work and economic growth etc)

2. Understand the need for developing empathy and solidarity towards less fortunate, even

between nations and develop a feeling of responsibility and need to act.

Procedural steps: 

Step 1 

Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want; How; 

Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end 

of Part 3 of the activity). 
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Step 2 

The challenging and essential questions to be asked in this activity are: 

1. How do you think other common natural resources should be administered, e.g. air, minerals,

or forests, etc

2. In which cases would privatisation be acceptable? Why?

3. What should individuals as well as governments have in mind when using / exploiting a

natural resource to which they have access?

4. Why is solidarity between people and between nations important for achieving the

sustainable development goals?

These questions are discussed in the classroom plenary. 

Step 3 

Individually, learners prepare a letter addressed to the Cyprus Parliament (or water authorities), 

explaining you position and ideas on water pricing in Cyprus, according to the debate’s final 

decision.  

All letters are then reviewed in order to compose a representative one for all the class. This 

letter can be mailed to the authority it addresses or published in local media.  

Final reflections 

Questions previously presented are addressed and discussed in plenary with the class. 

(1. How do you think other common natural resources should be administered, e.g. air, 

minerals, or forests, etc  

2. In which cases would privatisation be acceptable? Why?

3. What should individuals as well as governments have in mind when using / exploiting a

natural resource to which they have access?

4. Why is solidarity between people and between nations important for achieving the

sustainable development goals?)

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 

Note to the teacher: 

After the completion of the activities, as a follow up / extension of the lesson you can use the 

following link to access a variety of games on water.  

https://games4sustainability.org/water-games/ 

https://games4sustainability.org/water-games/


SDG14: 

Conserve and sustainably use the oceans, seas and marine 

resources for sustainabledevelopment 

8 June World Oceans Day  (A/RES/63/111) 

Developed by: 

Chrysanthi Kadji-Beltran Frederick University 

World Oceans Day is celebrated to remind everyone of the major role the oceans have in 

everyday life. They are the lungs of our planet, providing most of the oxygen we breathe, food 

for living beings and other resources that need to be carefully and sustainably used. The purpose 

of the Day is to inform the public of the impact of human actions on the ocean, develop a 

worldwide movement of citizens for the ocean, and mobilize and unite the world’s population 

on a project for the sustainable management of the world's oceans. They are a major source of 

food and medicines and a critical part of the biosphere. In the end, it is a day to celebrate 

together the beauty, the wealth and the promise of the ocean. 

The proposed activity gives food for thought on the discussion on the concepts of sustainable 

development, sustainable management of the world’s oceans with respect to the ecosystems’ 

carrying capacity. 

The learning design scenario constitutes of the following three parts: 

Part 1: Documentary watching (e.g. Mission Blue) and discussion on how the oceanic 

ecosystems benefit life on earth and the threats oceans and oceanic wild life are facing (e.g. 

pollution, overexploitation of sea-life and natural resources in the oceans). 

Part 2: The Fishing Game from Brunner, W. & Urenje, S. (2012). The Parts and The Whole: 

A Holistic Approach to Environmental and Sustainability Education. Visby: Swedish 

International Centre of Education for Sustainable Development.  (p.20 - 23)  

Part 3: Role play Faroe Islands whale hunting a real life scenario based on the whale hunting 

in the Faroes Islands, a practice that goes back in time and is closely connected to the islands’ 

culture and customs.  

Part 4: Identifying threats of the ocean – The Mediterranean Sea. 

Part 5: Conclusions emerging from the previous activities, would concern reflecting on the 

sustainable use of the oceans, and the importance and urgency of its protection and lead to the 

proposal of a campaign on protecting and saving our oceans.  

Learning objectives 

Learning objectives will be emerging and refined along with the development of the learning 

activities. The overriding learning objectives for this theme are the following: 

1. Develop an appreciation of the ocean as a fundamental part of the biosphere and

understand that its functions (climate regulator, CO2 absorber and O2 contributor, food

resource, habitat for living beings) are important for the planets’ thriving.

2. Become aware of the threats oceans are facing due to human activity and reflect on how

as individuals as well as collectively we can protect our oceans.

http://www.un.org/en/events/oceansday/
http://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/63/111


3. Get a deeper understanding of the challenges in managing common resources and some

tools on how to reduce the risks of overexploitation.

4. Become aware of political, economic and even cultural aspects of ocean life

management.

5. Develop transversal skills and action under the lens of collaborating for protecting our

oceans.

Suggested age range: 12–15 years old 

Subjects: Mathematics, Civics, Languages, Economics, Politics, Ethics 

Curriculum Standards: (from the EE/ESD MoEC Guide – defining the expected learning 

outcomes on the EE/ESD Curriculum) 

(http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.

html)  

By the end of the activities students are expected to: 

- Be able to identify the consequences of pollution and contamination of water to the life

quality of humans as well as for the ecosystems.

- Be able to develop positive attitudes towards protection and conservation of the marine

eco-system.

- Understand the consequences of pollution on lakes, marshes, rivers and seas to the

biodiversity on a local and global level.

- Explore the consequences of raising sea-water levels as a result of climate change to

different parts of the globe.

- Be aware of the value and importance of aquatic ecosystems locally and globally

- Be aware that our everyday choices have an impact on the aquatic balance (υδατικό

ισοζύγιο)

- Be competent to clarify values and seek solutions to sea pollution issues

- Participate in and/or develop actions for raising awareness, informing and sensitising

the public on ways of protecting our beaches and oceans from pollution and other

threats.

10Cs to be developed: (Communication, Collaboration, Critical Thinking, Critical 

Consciousness, Construction of knowledge, Critical Reflection, Co-responsibility) 

Sustainability Justice (Social justice, economic justice and environmental justice) 

Learning pillars to be developed: (Learning to be; Learning to know; Learning to 

do; Learning to live together; Learning to transform oneself and society and Learning 

to give/share)  

Resources: 

The content of this lesson celebrating the World Oceans day is primarily based on 

Open Education Resources, mostly in digital form. A key resource also comes from 

the socio-cultural capital of learners. Cite the references to the resources  

http://edu-kit.sameworld.eu/ 

http://uu.diva-portal.org/smash/get/diva2:808778/FULLTEXT01.pdf  

(Documentary Oceans 101 – National Geographic, 90’) 

(Documentary Mission Blue, 90’) https://www.youtube.com/watch?v=bINLU-wWQmE 

http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://edu-kit.sameworld.eu/
http://uu.diva-portal.org/smash/get/diva2:808778/FULLTEXT01.pdf
https://www.youtube.com/watch?v=bINLU-wWQmE


(Documentary A plastic tide, 45’) https://news.sky.com/video/special-report-plastic-pollution-

in-our-oceans-10742377 

(Documentary Microplastics in the ocean are a Mega Problem, 5’) 

https://marinebio.org/microplastics-in-the-ocean-are-a-mega-problem/ 

(Documentary / Movie The last Catch 85’)  

(TedX talk by Sylvia Earle: What if we Protected our oceans and saved the world 16’) 

https://www.youtube.com/watch?v=RO_SSXAJ1b8 

Other Suggested Resrouces 

https://www.teachstarter.com/au/teaching-resource-collection/oceans/ 

https://www.rgs.org/schools/teaching-resources/plastic-pollution-in-the-oceans/ 

Activity Part 1: Documentary viewing 

The overriding learning objectives for this activity are to: 

- Understand the importance of oceans as part of the biosphere and overall life on earth.

- Identify threats to our oceans and reflect on the collective and individual role of humans

on creating and also tackling the problem.

- - identify the connections of these threats to other sustainability problems (e.g. climate

change, pollution…)

- Identify the values that concern the solutions to ensuring clean oceans and their

sustainable use.

- Appreciate the need for a holistic viewing of the issue and be able to identify different

interests or agendas in each option provided.

- Understand that the protection of the seas and oceans is a global issue even for countries

with no access to the sea.

- reflect on how as individuals as well as collectively we can protect our oceans.

Warming-up Before You Begin 

Start with a short introductory discussion about oceans and their importance in the biosphere’s 

hyper-system.  

Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want; How; 

Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end of each 

of each activity). 

View the documentary: (choose from the suggested list or any other). 

Identify and discuss the benefits and importance (climate regulation, food, renewable energy 

source…) of the oceans and acknowledge the threats placed upon them due to human activity 

(pollution – oil spills, plastic pollution, eutrophication, acidisation of oceans, overfishing, water 

warming due to global warming and invasive species).   

https://news.sky.com/video/special-report-plastic-pollution-in-our-oceans-10742377
https://news.sky.com/video/special-report-plastic-pollution-in-our-oceans-10742377
https://marinebio.org/microplastics-in-the-ocean-are-a-mega-problem/
https://www.youtube.com/watch?v=RO_SSXAJ1b8
https://www.teachstarter.com/au/teaching-resource-collection/oceans/
https://www.rgs.org/schools/teaching-resources/plastic-pollution-in-the-oceans/


Reflections: Based on the short film, initiate a discussion with the following prompting 

questions:  

- How are the oceans important for life on the planet? What is their role?

- How are humans benefited?

- How is other wildlife benefited?

- What threats is the ocean facing?

Procedural steps: 

Part 1 uses discussion techniques (concept mapping and formation expert panels for presenting 

and discussing different aspects/issues of a topic) and goes through the following steps. 

- Documentary watching

- Concept mapping

- Group work for exploring a topic and preparing their presentation

- Presentations from the groups, questions and discussion

- Reflection

Step 1. 

After watching the documentary, class goes through brainstorming (using post-its) and 

develops a concept map having as a central concept the word OCEAN initially by organising 

and grouping the post-its in a bigger sheet of paper. The class can work as a single group with 

the post-its on the classroom board. Everyone should interact and participate in the process. It 

is expected that the concept map will include the benefits the oceans are offering and the threats 

they are facing. The concept map can be discussed and lead to the formation of topics of interest 

that the class can further explore.  

Possible topics:  

Oceans and Food 

Oceans as climate regulators 

Wave energy 

Oceans’ Plastic threat 

Oil spills and the coastline / ocean 

Pollution in the ocean 

Global warming and the ocean.  

(materials needed: 8-10 packs of Post-its, colour markers a A2 carton for the whole class) 

Alternatively, the class working in groups can use the Kidspiration software for developing 

their concept maps. 

Step 2. 

The class can be divided in groups and each group will elaborate further on one of the issues 

they identified (this corresponds also to the ‘W’ and ‘H’ part of “KWHL”). Learners need to 

have access on online information and produce their 3-5 minute presentation on the issue they 

are assigned with. They are encouraged to produce an interactive, comprehensive and creative 

slideshow presentation. When all groups finish their task, all groups take turns to present as 

expert panels, the issues they scrutinised to the rest of the class. This activity can also be 

adjusted to address the local seas and oceans’ context. 



Suggested sources of information:  

 

https://www.rgs.org/schools/teaching-resources/ 

https://www.unric.org/el/index.php?option=com_content&view=article&id=26267&Itemid=

31  

https://www.natgeokids.com/uk/discover/geography/general-geography/ocean-facts/ 

https://www.natgeokids.com/uk/primary-resource/plastic-pollution-primary-resource/ 

 

 

Step 3. 

Each group presents to the rest of the class the work they prepared. The expert groups can take 

questions from the rest of the class and discuss each presentation in the plenary of the class.  

Note: The teacher (or student-volunteers) can pile up together all presentations into one big 

presentation on the Oceans, available to all class and perhaps uploaded to the class’s webpage 

or other social media used.  

 

 

Step 4. Reflection 

(Reflection questions) 

Questions that can further enhance the reflective and values analysis of the discussion could 

be:  

- With what other sustainable development issues is the protection of our oceans 

connected to? 

- Who do you think is responsible for the protection and conservation of the oceans?  

- How do you think in-land life can affect oceans?  

 

These can be addressed and discussed in plenary in the class. 

 

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 

 

Note to the teacher: 

In Part1 of the activities, the emphasis is on helping students understand the benefits emerging 

from healthy oceans for all life forms on the planet. They are challenged to connect and become 

able to connect ocean protection and management with all three aspects of sustainability 

(Economy, environment and society). This will prepare learners for stage 2.  

 

 

Activity Part 2: The fishing game.  

  

The Activity Part 2, consists of a game, that gives learners the opportunity to experience some 

of the driving forces behind a dilemma known as “The tragedy of the commons”. According 

to Harding this dilemma arises from the situation in which multiple individuals, acting 

independently and rationally consulting their own self-interest, will ultimately deplete a shared 

limited resource, even when it is clear that it is not in anyone’s long-term interest for this to 

happen (Garret Harding, Science 1968). The dynamics in the “tragedy example” have been 

used when explaining a wide variety of examples of over-exploitation of common resources; 

such as overgrazing, overfishing and also climate change due to unregulated CO2 emissions.  

https://www.rgs.org/schools/teaching-resources/
https://www.unric.org/el/index.php?option=com_content&view=article&id=26267&Itemid=31
https://www.unric.org/el/index.php?option=com_content&view=article&id=26267&Itemid=31
https://www.natgeokids.com/uk/discover/geography/general-geography/ocean-facts/
https://www.natgeokids.com/uk/primary-resource/plastic-pollution-primary-resource/


The activity is obtained from: Brunner, W. & Urenje, S. (2012). The Parts and The Whole: A 

Holistic Approach to Environmental and Sustainability Education. Visby: Swedish 

International Centre of Education for Sustainable Development.  

Learners play this game twice. In the first the learners probably will deplete their resources 

quite fast. In the second game they will explore strategies to avoid this “tragedy”. It is crucial 

for the outcomes that the players follow the instructions carefully, especially the condition that 

they not are allowed to communicate with each other during the first game! 

Necessary Equipment: Big match boxes with new matches (200 matches/group), A3 sheets of 

paper, Background information on “The tragedy of the commons”, adapted to the age group of 

your learners and on how far into the dilemma you would like your students to go. 

The overriding learning objectives for this activity are: 

- To get a deeper understanding of the challenges in managing common resources

and some tools on how to reduce the risks of overexploitation

- Understand that a collaborative and planned use of the resources is in the long run

more beneficial for humans and for nature.

- Identify the principles necessary for managing common goods sustainably

(emerging from the game), apply them on oceans and reflect on the difficulties and

ways of overcoming them.

- Develop transversal skills and action under the lens of collaborating for protecting

our oceans.

Procedural steps: 

Step 1. 

The central idea of Activity part 2 is to explore and scrutinise ideas about managing oceans 

and seas as common resources. Ask learners in your class to fill out the following K.W.H.L. 

chart (Know; Want; How; Learned) having the central idea in mind. Start with the “K”, “W” 

and “H” columns (save the “L” column for the end of each of each activity). 

Step 2.  

Start by playing the game and use the outcomes as an introduction to a deeper discussion on 

resource management and over-exploitation. Distribute Worksheet 1 to the learners and 

proceed according to the instructions. Compare the outcomes of game 1 and 2 by filling the 

results in on the 

table and answer the questions on Worksheet 2. (pages 22-23) 

___________________________________________________________________________ 



THE FISH GAME – WORKSHEET 1 

What is needed 

- A big sheet of white paper where you have drawn

the outline of a lake, this will be your play ground.

- A big matchbox with matches representing fish in

the lake (at least 200 matches).

Preparations 

1. Divide into groups with 1 boss and 5 players (A–

E).

2. The boss puts 50 matches = 50 tons of fish into

the lake and names the players A–E.

3. The participants read the instructions for the first

game, and without talking to each other they decide

on a personal strategy.

Game rules first game 

1. One game session consists of 8 rounds.

2. The player (A) who initiates the first round will be the last one in the next round, and so on

for 8 rounds. Thus each player has at least one turn to be “first” in a round.

3. You fish by taking matches out of the lake, one player after the other, from A–E. You decide

yourself on how big your catch will be during each round, but you have to consider the

following conditions:

– Maximum catch during one round is 6 matches = 6 tons of fish.

– The operating costs for boat and equipment are equal to 1 match in each round, regardless

of how big your catch is. This applies even if you haven´t had any catch at all! These costs are

paid to the boss at the end of each round.

– At the end of each round the fish population reproduces itself. The rate is that the amount of

fish left in the lake will double, but there is an upper limit; the lake cannot feed more than 55

tons of fish at the same time.

The boss is responsible for checking that the players follow the rules and is also taking care of

the fish-replenishing by adding the right amount of matches each round.

4. During the first game the players are, under no circumstances, allowed to talk to each other

or come up with suggestions on how to act.

The winner of the first game is the person who after 8 full rounds has the highest total catch.

Game rules, second game 

1. This time you are not competing with your group members. Instead you work as a team and

compete against other groups in your class. Within your group (the Boss included) you are free

to discuss, reach agreements and collaborate as much as you like.

2. Conditions for the second game:

– Proceed the same way as during the first game, except for instructions in point 1 above.

– After the 8 rounds there still has to be at least 50 tons of fish in the lake.

The winner is the group who after 8 full rounds has the biggest total catch.



THE FISH GAME – WORKSHEET 2 

A. Play the first and second game and fill in the results from each group in the

table below

Group 1 Group 2 Group 3 Group 4 

GAME 1 

Total tons of fish collected by winner: 

GAME 1 

Total tons of fish collected by group: 

GAME 2 

Total tons of fish collected by group: 

1. Compare the total catch between the first and second game.

Why were the results so different? Reflect on the outcome!

2. What is required to manage a common resource?

……………………………………….…………………………………………………………

……. 

………………………….………………………………………………………………………

……. 

…………….……………………………………………………………………………………

……. 

3. What is the ideal fish population for sustainable fishing?

…………………………………………………………………………………………………

………… 

4. When does the population of fish start to deplete

……………………………………….…………………………………………………………

……. 

………………………….………………………………………………………………………

……. 

…………….……………………………………………………………………………………

……. 

……………………………………….…………………………………

…………………………….………………………….……………..…

………………………………………………………………………….

……………………………………….………………………………… 



________________________________________________________________________ 

Step 3. Reflection. 

Use the outcomes of the game as an introduction to a deeper discussion on resource 

management and over-exploitation. Link your work further to local and global examples of the 

"tragedies of the commons" and let the students discuss possible actions both at a personal, 

community and governmental level. Develop tasks that suit your age groups or conditions. 

Reflection questions 

After the game activity, give learners the opportunity to reflect on the following questions in 

group and/or through a class discussion: 

- What did you learn from this activity?

- How did your ideas about the topic change during this activity, if at all?

- Explain what caused your ideas to change or why you think your ideas did not

change.

- Discuss the benefits of Collaboration Vs competition over common sources.

- What principles are necessary for managing common goods sustainably (emerging from the

game) (e.g. Collaboration, communication, justice, respect, solidarity …)

- What other examples (besides overfishing) can you think of, connected to oceans use for

obtaining resources?

- What other examples (besides overfishing) can you think of, connected to oceans use for

obtaining resources specifically for your country?

- What obstacles do you identify to achieving a sustainable practice for the oceans in particular?

Activity Part 3: Whale fishing in the Faroe Islands 

Note to the teacher: 

This part of the activity highlights the political, economic and even cultural context behind 

ocean sources management. It is a role play game, inspired by the Faroe Islands custom of pilot 

whale hunting.  

The Faroe Islands are a Danish territory in the North Atlantic, some 200 miles north of 

Scotland. The geographical and environmental conditions on the islands, had provided the 

inhabitants with scarce resources of food since the soil is not suitable for cultivating (granite) 

and only grass is abundant on the islands. The islanders have developed a close and solidary 

community where they fairly and sustainably share the goods offered by their land (e.g. sheep). 

Similarly at sea, as a group they hunt pilot whales and share the meat amongst them, without 

trading or otherwise benefiting economically by it other than meeting their needs. The 

Faroese government documents that around 1,200 whales and 500 dolphins are killed in a 

year. Whale hunting has been a common practice in the islands, and is strongly connected to 

the islands’ traditions and bonding activities of the citizens. The Government of the Faroe 

Islands vigorously defended the centuries-old practice. 

Nowadays it has become a problem since whale hunting is banned by the European 

Community. As an autonomous territory under Denmark, the independent archipelago of Faroe 

Islands, is not subject to Danish laws, or the laws of the European Union. The IWC moratorium 

on commercial whaling also has no effect on this tradition since most of the meat is shared 

within the community instead of being sold. 



Denmark has been accused of allowing such practices and strongly criticised by the global 

community. On the other hand, the whale species hunted exists in abundance and hunting is 

deeply embedded in the Faroes’ cultural identity.  

The overriding learning objectives for this activity are: 

1. Get a deeper understanding of the challenges in managing common resources and some

tools on how to reduce the risks of overexploitation.

2. Become aware of political, economic and even cultural aspects of ocean life

management.

3. Develop transversal skills and action under the lens of collaborating for protecting our

oceans.

Step 1 

Explain briefly about whale fishing at the Faroe islands. 

Ask learners in your class to fill out the K.W.H.L. chart (Know; Want; How; Learned). Start 

with the “K”, “W” and “H” columns (save the “L” column for the end of the activity). 

Step 2 

Learners obtain information about whale hunting in Faroe Islands through various sources, in 

order to obtain an objective and holistic idea of the custom (in plenary).  

Suggested Sources: 

https://nammco.no/topics/long-finned-pilot-whale/ 

https://www.euronews.com/2019/07/02/which-countries-have-continued-to-hunt-whales 

https://edition.cnn.com/2018/08/17/europe/faroe-islands-whale-hunt-intl/index.html 

https://en.wikipedia.org/wiki/Whaling_in_the_Faroe_Islands 

Videos: 

Red waters: Faroe Islands Whale Slaughter (RT documentary)  

http://www.youtube.com/watch?v=3RIpRVwEAR8 

Whaling in Faroe Islands. From a former Green Activitst’s opinion. 

https://www.youtube.com/watch?v=0_AV5HnMF7o&NR=1 

Step 3. Describe whale hunting conditions and emerging conflict. 

Learners describe in plenary what the conflict is (banning or continuing the whale hunting) and 

identify the interested parties in the situation. (Faroe islands fishermen, Faroe Islands Local 

Authorities, Faroe Islands Local Government-reporting to Denmark, Environmental Activists, 

Government of Denmark).  

Step 4. Brainstorm and organise ideas on their view on banning whale hunting.  

Learners are divided into groups as many as the interested parties and adopt a role. Each group 

has to address the problem from the point of view of the role they represent and discuss their 

position, possible solutions to the problem and develop arguments to support their proposal. 

The groups still have access to the information obtained in step 2.     

The group then uses a sheet of paper to identify between 5-7 arguments to support their 

proposal. They may have more than these so to get them down they can: 

https://nammco.no/topics/long-finned-pilot-whale/
https://www.euronews.com/2019/07/02/which-countries-have-continued-to-hunt-whales
https://edition.cnn.com/2018/08/17/europe/faroe-islands-whale-hunt-intl/index.html
https://en.wikipedia.org/wiki/Whaling_in_the_Faroe_Islands
http://www.youtube.com/watch?v=3RIpRVwEAR8
https://www.youtube.com/watch?v=0_AV5HnMF7o&NR=1


• Scrap small or insignificant arguments 

• Join together similar arguments to make larger ones 

• On their sheet they need to write the names of the arguments. EACH NAME SHOULD 

BE NO LONGER THAN THREE WORDS. 

• They also have to be ready to present counter-arguments to the arguments of the 

opposite group. 

 

Choose a speaker from each group a timekeeper from each group and a chair-regulator for the 

whole discussion session (teacher can be the chair of the discussion).  

 

Step 5. Discussion. 

The summary speaker will speak first and will present the group’s position on the issue and 

their proposal. After the summary presenter, the arguments identified (5-7) would be divided 

to the other members of the group. All group members can provide counter arguments (rebuttal) 

to deal with the opposite group. 

 

At the end of the discussion Faroese groups vote and make a final decision on which the 

solution to problem would be.   

 

Step 5. Reflection. 

Learners return to their original groups and discuss in plenary the following issues:  

- What are the prevailing values of each group (e.g. the Faroese people, the Danish 

government, the environmental activists…) 

- The role of national and international law on regulating natural resources in the sea 

- The role of tradition (is it important to protect tradition or is it ok to abolish 

traditions that are proven to be unnecessary and harmful?) 

 

At the end of the activity, ask learners to complete the “L” column of their K-W-H-L chart 

(“What did you Learn at this point?”). Finally, in pairs or groups, have students compare what 

they wanted to learn and what they have learned, identifying if there are remaining things to 

learn. 

 

Activity Part 4: Fishing in the Mediterranean sea.  

The overriding learning objective for this activity is to help learners: 

- become aware of the threats oceans are facing due to human activity and focus specifically in 

the Mediterranean basin 

- reflect on how as individuals as well as collectively we can protect our Sea. 

 

Step 1 

Explain briefly that so far we have talked about the ocean as a natural resource, and focused on 

issues connected to overfishing and the sustainable administration of the oceans. We are now 

going to focus on learning about our sea, the Mediterranean Sea. What threats according to 

their experience is the Mediterranean Sea facing? 

 

Ask learners in your class to fill out the K.W.H.L. chart (Know; Want; How; Learned). Start 

with the “K”, “W” and “H” columns (save the “L” column for the end of the activity). 

 

 

 



Step 2 

We host an invited speaker (a fisherman, or a marine biologist form the fishery department) 

who talks to children about threats of the Mediterranean sea. 

Step 3 

Children have the opportunity to discuss with the expert and ask questions. 

Step 3 

At the end of the activity, ask learners to complete the “L” column of their K-W-H-L chart 

(“What did you Learn at this point?”). Finally, in pairs or groups, have students compare what 

they wanted to learn and what they have learned, identifying if there are remaining things to 

learn. 

Activity Part 5: Save our oceans campaign. 

This part is the closure of the activity. It intends to take the whole activity one step forward and 

challenge learners into planning and delivering a campaign for raising awareness to their peers 

on oceans and their protection.  

The overriding learning objectives for this activity are: 

1. Develop transversal skills and action under the lens of collaborating for protecting our

oceans.

Procedural steps: 

Step 1 

Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want; How; 

Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end 

of Part 3 of the activity). 

Step 2 

The challenging and essential questions to be asked in this activity are: 

1. What important messages would you like to convey to your peers about oceans and

their protection in general?

2. What important messages would you like to convey to your peers about the eastern

extreme of the Mediterranean basin and its protection?

3. How? What ways do you think would be more effective?

4. What skills, information and competences do you think individuals need in order to

effectively protect the oceans?



These questions are discussed in the classroom plenary. 

Step 3 

Learners work in groups to prepare a tool for informing and raising awareness of their peers 

and the public in general. This may have the form of a poster, a small video, a social media 

post or whatever the group believes to be an effective form of communication and message 

conveying means. Each group’s poster or other communication means, could focus on the 

threat they elaborated in the previous activity. 

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did you 

Learn at this point?”). Finally, in pairs or groups, have students compare what they wanted to 

learn and what they have learned, identifying if there are remaining things to learn. 

Note to the teacher: 

After the completion of the activities, as a follow up / extension of the lesson you can use the 

following link to access a variety of games on water.  

https://games4sustainability.org/water-games/ 

https://games4sustainability.org/water-games/


INTERNATIONAL DAY FOR THE ERADICATION OF POVERTY – NO POVERTY 

17th OCTOBER 

(SDG1) 

Developed by: 

Nicoletta Christodoulou, PhD Frederick University 

https://www.un.org/en/events/povertyday/ 

In a world characterized by an unprecedented level of economic development, technological 

means and financial resources, that millions of persons are living in extreme poverty is a moral 

outrage. Poverty is not solely an economic issue, but rather a multidimensional phenomenon 

that encompasses a lack of both income and the basic capabilities to live in dignity. 

Persons living in poverty experience many interrelated and mutually reinforcing deprivations 

that prevent them from realizing their rights and perpetuate their poverty, including:  

• Dangerous work conditions

• Unsafe housing

• Lack of nutritious food

• Unequal access to justice

• Lack of political power

• Limited access to health care.

Year 2018 marked the 25th anniversary of the declaration by the General Assembly, in its 

resolution 47/196 of 22 December 1992, of 17 October as the International Day for the 

Eradication of Poverty. It also marked the 30th anniversary of the Call to Action by Father 

Joseph Wresinski — which inspired the observance of October 17 as the World Day for 

Overcoming Extreme Poverty — and the recognition by the United Nations of the day as the 

International Day for the Eradication of Poverty. 

Further, according to the UN.org  

(https://www.un.org/development/desa/socialperspectiveondevelopment/international-day-

for-the-eradication-of-poverty-homepage/2018-2.html): 

Year 2018 marked the 70th anniversary of the proclamation of the Universal Declaration of 

Human Rights. It is important to recall the fundamental connection between extreme poverty 

and human rights, and that people living in poverty are disproportionately affected by many 

human rights violations. The 2018 theme was “Coming together with those furthest behind to 

build an inclusive world of universal respect for human rights and dignity”. 

Joseph Wresinski was one of the first persons to highlight this direct link between human rights 

and extreme poverty. In February 1987, he appealed to the Human Rights Commission to 

examine the question of extreme poverty and human rights and eloquently captured the nexus 

between human rights and extreme poverty with his profound observation: “Wherever men and 

women are condemned to live in extreme poverty, human rights are violated. To come together 

to ensure that these rights be respected is our solemn duty.” 

Government policies alone cannot create the social inclusion that is fundamental to reaching 

those left furthest behind and overcoming poverty in all its dimensions. The commemoration 

https://www.un.org/en/events/povertyday/
http://undocs.org/a/res/47/196
https://www.un.org/development/desa/socialperspectiveondevelopment/international-day-for-the-eradication-of-poverty-homepage/2018-2.html
https://www.un.org/development/desa/socialperspectiveondevelopment/international-day-for-the-eradication-of-poverty-homepage/2018-2.html


of October 17 each year, when people living in poverty take the floor and share their 

experiences, demonstrates how we can achieve greater social inclusion by enabling people 

from all walks of life to come together to respect the human rights and dignity of people living 

in poverty. It underscores the importance of reaching out to people living in poverty and 

building an alliance around their priorities with citizens from all backgrounds to end extreme 

poverty. It recognizes the important mutual roles and relationships we have with each 

other based on our common and equal dignity. 

The persistence of poverty, including extreme poverty, is a major concern for the United 

Nations and, at its 72nd session, the General Assembly launched the Third United Nations 

Decade for the Eradication of Poverty (2018–2027), under the theme “Accelerating global 

actions for a world without poverty”. It is important that the Third Decade’s inter-agency, 

system-wide plan of action to coordinate the poverty eradication efforts of the United Nations 

system includes an effective partnership with people living with poverty. 

The International Day for the Eradication of Poverty can strongly complement such 

initiatives because it aims to ensure that the active participation of people living in extreme 

poverty and those furthest behind is a driving force in all efforts made to overcome poverty, 

including in the design and implementation of programmes and policies which affect them. 

Only by creating and nurturing a genuine partnership with people living with poverty will it be 

possible to build an inclusive world where all people can enjoy their full human rights and lead 

lives with dignity. 

According to the UN Department of Economic and Social Affairs 

(https://www.un.org/development/desa/socialperspectiveondevelopment/international-day-

for-the-eradication-of-poverty-homepage/2019-2.html): 

The International Day for the Eradication of Poverty is an annual UN observance day on 

October 17. In 2019 the theme is “Acting together to empower children, their families 

and communities to end poverty.” This year marks the 30th anniversary of the adoption of the 

Convention on the Rights of the Child (UNCRC) on 20 November 1989. This landmark 

human rights treaty sets out the civil, political, economic, social and cultural rights of every 

child, regardless of their race, religion or abilities. 

In particular, the Convention recognizes the right of every child to a standard of living adequate 

for the child’s physical, mental, spiritual, moral and social development. Poverty hurts 

children’s development and, in turn, leads to lower income and health in adulthood. When child 

poverty is recognized as a denial of children’s human rights then people in positions of 

responsibility and power are legally bound to promote, protect and fulfil children’s rights. 

Above all, it is imperative to recognize and address the specific discriminations experienced 

by the girl child. 

It is crucial that children’s participation be recognized as a process and not a one-off event. 

Too often consultation is mistaken for participation. Whereas the process of consultation 

gathers children’s views on a particular issue or question, participation means that children 

actually join in in decision-making. 

The commemoration of October 17 each year demonstrates how we can achieve greater 

participation by enabling people from all walks of life to come together to respect the human 

rights and dignity of people living in poverty. The participation of children and young people 

has always been encouraged and supported as an integral part of October 17 observances at the 

https://www.un.org/development/desa/socialperspectiveondevelopment/international-day-for-the-eradication-of-poverty-homepage/2019-2.html
https://www.un.org/development/desa/socialperspectiveondevelopment/international-day-for-the-eradication-of-poverty-homepage/2019-2.html


United Nations and around the world. This recognizes the important roles children can play by 

sharing and applying the valuable knowledge they have acquired from their personal daily 

struggle to overcome poverty. 

The proposed activity gives food for thought on the issue of poverty and its extinction, as we 

allow those in poverty and especially the young people share with the rest of the world what it 

is, feels and looks like to be in poverty, and live in conditions that suppress human dignity. The 

activity begins with helps learners recognize and define poverty, as well as its various 

interrelated and mutually reinforcing conditions that prevent people realizing their rights and 

contributing in perpetuating poverty; this is done by examining a variety of materials, such as 

photographs, and definitions. Next, learners map poverty and various actions taken for its 

eradication, examine how close it may be to us or to our families, and explicate the direct link 

between human rights and extreme poverty, and how difficult or easy it may be to get out of 

the cycle of poverty. This is done by examining life histories, in various ways, Internet and 

other sources, including films, and statistical data. Finally, students are working on developing 

their own action plan toward eradication of poverty. 

Some Background… (https://www.un.org/en/events/povertyday/background.shtml) 

The observance of the International Day for the Eradication of Poverty can be traced back to 

17 October 1987. On that day, over a hundred thousand people gathered at the Trocadéro in 

Paris, where the Universal Declaration of Human Rights was signed in 1948, to honour the 

victims of extreme poverty, violence and hunger. They proclaimed that poverty is a violation 

of human rights and affirmed the need to come together to ensure that these rights are respected. 

These convictions are inscribed in a commemorative stone unveiled on this day. Since then, 

people of all backgrounds, beliefs and social origins have gathered every year on October 17th 

to renew their commitment and show their solidarity with the poor. Replicas of the 

commemorative stone have been unveiled around the world and serve as a gathering place to 

celebrate the Day. One such replica is located in the garden of United Nations Headquarters 

and is the site of the annual commemoration organized by the United Nations Secretariat in 

New York. 

Through resolution 47/196 adopted on 22 December 1992 (GA Resolution A/RES/47/196 of 

31 March 1993), the General Assembly declared 17 October as the International Day for the 

Eradication of Poverty and invited all States to devote the Day to presenting and promoting, as 

appropriate in the national context, concrete activities with regard to the eradication of poverty 

and destitution. The resolution further invites intergovernmental and non-governmental 

organizations to assist States, at their request, in organizing national activities for the 

observance of the Day, and requests the Secretary-General to take, within existing resources, 

the measures necessary to ensure the success of the Day's observance by the United Nations. 

17 October presents an opportunity to acknowledge the effort and struggle of people living in 

poverty, a chance for them to make their concerns heard, and a moment to recognize that poor 

people are the first ones to fight against poverty. Participation of the poor themselves has been 

at the center of the Day's celebration since its very beginning. The commemoration of October 

17th also reflects the willingness of people living in poverty to use their expertise to contribute 

to the eradication of poverty. 

https://www.un.org/en/events/povertyday/background.shtml
http://undocs.org/A/RES/47/196
http://www.un.org/Docs/journal/asp/ws.asp?m=A/RES/47/196


Building a sustainable future requires us to intensify our efforts towards eradicating extreme 

poverty and discrimination, and ensuring that everyone can fully exercise their human rights. 

The full participation of people living in poverty, particularly in the decisions that affect their 

lives and communities, must be at the centre of policies and strategies to build a sustainable 

future. In this way, we can guarantee that our planet and our societies can fulfil the needs and 

aspirations of everyone – not only those of a privileged few – for this and future generations. 

Therefore, it is appropriate that the theme — chosen by the United Nations, in consultation 

with people living in poverty and civil society organizations — recognizes that all people must 

come together to end poverty and discrimination in order to build a sustainable future in which 

the needs of the present are met without compromising the ability of future generations to meet 

their own needs. 

According to the UN.org website (https://www.un.org/sustainabledevelopment/poverty/): 

More than 700 million people, or 10% of the world population, still live in extreme 

poverty and is struggling to fulfil the most basic needs like health, education, and access 

to water and sanitation, to name a few. The majority of people living on less than $1.90 

a day live in sub-Saharan Africa. Worldwide, the poverty rate in rural areas is 17.2 per 

cent—more than three times higher than in urban areas. 

Having a job does not guarantee a decent living. In fact, 8 per cent of employed workers 

and their families worldwide lived in extreme poverty in 2018. Poverty affects children 

disproportionately. One out of five children live in extreme poverty. Ensuring social 

protection for all children and other vulnerable groups is critical to reduce poverty. 

Poverty has many dimensions, but its causes include unemployment, social exclusion, 

and high vulnerability of certain populations to disasters, diseases and other phenomena 

which prevent them from being productive. Growing inequality is detrimental to 

economic growth and undermines social cohesion, increasing political and social 

tensions and, in some circumstances, driving instability and conflicts. 

Facts and Figures (https://www.un.org/sustainabledevelopment/poverty/) 

No Poverty 

• More than 700 million people, or 10% of the world population, still live in extreme

poverty. Surviving on less than US$1.90 a day.

• Having a job does not guarantee a decent living. In fact, 8 per cent of employed workers

and their families worldwide lived in extreme poverty in 2018.

• Globally, there are 122 women aged 25 to 34 living in extreme poverty for every 100

men of the same age group.

• The majority of people living on less than $1.90 a day live in sub-Saharan Africa.

• High poverty rates are often found in small, fragile and conflict-affected countries.

• Poverty affects children disproportionately. One out of five children live in extreme

poverty.

• As of 2018, 55% of the world’s population have no access to social protection.

• In 2018, only 41% of women giving birth received maternity cash benefits.

Based on the UN statistics (https://unstats.un.org/sdgs/report/2016/goal-01/): 

https://www.un.org/sustainabledevelopment/poverty/
https://www.un.org/sustainabledevelopment/poverty/
https://unstats.un.org/sdgs/report/2016/goal-01/


Sustainable Development Goal 1, “End poverty in all its forms everywhere,” In signing 

Agenda 2030, governments around the world committed to ending poverty in all its 

manifestations, including its most extreme forms, over the next 15 years. They resolved 

that all people, everywhere, should enjoy a basic standard of living. This includes social 

protection benefits for the poor and most vulnerable and ensuring that people harmed 

by conflict and natural hazards receive adequate support, including access to basic 

services. 

The learning design of this module consists of three parts, each part preferably to be 

taught on different days: 

Part 1: Becoming aware and sensitized about the issue of poverty, and consider our (re)action 

to its different faces and dimensions. 

Part 2: Examining and explicating the direct link between human rights and extreme poverty.  

Part 3: Working on an action plan. 

Learning objectives 

Learning objectives will be emerging and refined along with the development of the learning 

activities. The main learning objectives for this theme are: 

1a. Become aware and sensitized about the issue of poverty and consider possible 

personal (re)action. 

1b. Enrich their terminology and interpretation / meaning of the terms wealth 

distribution, illiteracy, unemployment, human needs, inequality, social inequality, 

social justice, fertility, social exclusion, slums, living conditions, marginalization, 

exploitation. 

1c. Recognize and define poverty, as well as its various interrelated and mutually 

reinforcing conditions that prevent people realizing their rights and factoring in 

perpetuating poverty. 

2a. Explain the issue and challenges regarding poverty based on facts and statistics. 

2b. Examine and explicate the direct link between human rights and extreme 

poverty as illustrated in short films and documentaries relevant to poverty. 

3. Write a plan for action.

Suggested age range: 10–13 years old 

Subjects: Geography, Civics, Languages, Economics, Politics, Ethics, Mathematics 

Curriculum Standards: (from the EE/ESD MoEC Guide – defining the expected learning 

outcomes on the EE/ESD Curriculum) 

(http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.

html)  

By the end of the activities students are expected to be able to: 

- Recognise the human right to meet basic needs, in all parts of the Earth, present and

future.

- Study human rights abuses at local or global level, which deprive people of their right

to live with dignity.

http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html


- Investigate the differentiation of human needs from society to society and analyse those

needed for decent living.

- Investigate the factors that contribute to the existence of sustainable living conditions

for any person.

- Investigate, identify and evaluate actions taken locally and nationally to combat and

tackle poverty.

- Consider the concept of poverty as a deprivation of the ability to meet basic needs for

survival and degradation of quality of life.

- Awareness of the fact that the problem of poverty is global and concerns us all.

- Discuss the need to protect and safeguard the Earth's natural resources as a key factor

in tackling poverty.

- Explain how the problem of poverty does not concern specific peoples, countries,

persons, but exists everywhere.

- Relate a family's income to its lifestyle and the possibilities of meeting its needs.

- Develop a spirit of volunteering and participation in various events and actions that can

help fight poverty and social exclusion.

10Cs to be developed: 

Constructing knowledge, Critical thinking and problem solving, Communication, 

Collaboration, Critical Consciousness, Critical Reflection, Co-responsibility 

Sustainability Justice: 

Social justice; Environmental justice 

Learning pillars to be developed: 

Learning to know; Learning to be; Learning to live together sustainably; Learning to do; 

Learning to give/share; Learning to transform oneself and society 

Resources: 

The content of this lesson celebrating the International Day For The Eradication of Poverty is 

primarily based on Open Education Resources, mostly in digital form. A key resource also 

comes from the socio-cultural capital of learners. Some references to the resources are cited 

below: 

https://www.un.org/en/events/povertyday/ 

https://www.un.org/sustainabledevelopment/poverty/ 

https://unstats.un.org/sdgs/report/2016/goal-01/ 

http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.

html 

https://www.un.org/development/desa/socialperspectiveondevelopment/international-day-for-

the-eradication-of-poverty-homepage/2018-2.html 

https://www.un.org/en/events/povertyday/background.shtml 

https://worldbank.co1.qualtrics.com/jfe/form/SV_0dgQnZ4mqy58zAx 

https://borgenproject.org/10-ways-to-reduce-poverty-in-the-world/ 

https://www.weforum.org/agenda/2018/11/how-can-countries-reduce-poverty-faster/ 

https://www.un.org/en/events/povertyday/
https://www.un.org/sustainabledevelopment/poverty/
https://unstats.un.org/sdgs/report/2016/goal-01/
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
https://www.un.org/development/desa/socialperspectiveondevelopment/international-day-for-the-eradication-of-poverty-homepage/2018-2.html
https://www.un.org/development/desa/socialperspectiveondevelopment/international-day-for-the-eradication-of-poverty-homepage/2018-2.html
https://www.un.org/en/events/povertyday/background.shtml
https://worldbank.co1.qualtrics.com/jfe/form/SV_0dgQnZ4mqy58zAx
https://borgenproject.org/10-ways-to-reduce-poverty-in-the-world/
https://www.weforum.org/agenda/2018/11/how-can-countries-reduce-poverty-faster/


https://www.americanprogress.org/issues/poverty/news/2014/09/17/97287/the-top-10-

solutions-to-cut-poverty-and-grow-the-middle-class/ 

https://www.worldbank.org/en/news/immersive-story/2018/10/17/going-above-and-beyond-

to-end-poverty-new-ways-of-measuring-poverty-shed-new-light-on-the-challenges-ahead 

https://www.worldbank.org/en/who-we-are/news/biggerpicture 

https://www.worldbank.org/en/who-we-are/news/campaigns/2017/endpoverty 

https://www.worldbank.org/en/publication/poverty-and-shared-prosperity 

http://blogs.worldbank.org/voices/we-need-step-our-efforts-end-poverty-all-its-dimensions 

https://www.worldbank.org/en/news/infographic/2018/10/17/infographic-poverty-and-

shared-prosperity-2018-piecing-together-the-poverty-puzzle 

https://www.youtube.com/watch?v=2XOxXXTRDyA 

https://www.youtube.com/watch?v=gZ8WPHj6Nhw 

https://www.lookmallorca.com/ladies-first-documentary/ http://ladiesfirstdoc.com/ 

https://www.netflix.com/cy/title/80219143 

• United Nations Development Programme 

• World Bank 

• UN Children’s Fund 

• International Monetary Fund 

• UN Global Compact 

• UNESCO 

• UN International Strategy for Disaster Reduction 

 

 

 

Activities Part 1: 

 

Awareness – Poverty: recognize and define it, as well as identify its various interrelated 

and mutually reinforcing conditions and forms (DAY 1) 

 

Activities in Part 1, shall help learners recognize and define poverty, as well as its various 

interrelated and mutually reinforcing conditions that prevent people realizing their rights and 

contributing in perpetuating poverty 

 

The overriding learning objectives for this activity are: 

- Become aware and sensitized about the issue of poverty and consider possible personal 

(re)action. 

- Enrich their terminology and meaning of terms relevant to poverty including 

deprivation of equality and social justice, lack of human dignity, dangerous work 

conditions, unsafe housing, lack of nutritious food, unequal access to justice, lack of 

political power, limited access to health care. 

- Recognize and define poverty, as well as its various interrelated and mutually 

reinforcing conditions that prevent people realizing their rights and factoring in 

perpetuating poverty. 

 

 

1. Ask students what poverty is. Most likely we will get answers that suggest connection 

of poverty with a person’s financial situation. 

https://www.americanprogress.org/issues/poverty/news/2014/09/17/97287/the-top-10-solutions-to-cut-poverty-and-grow-the-middle-class/
https://www.americanprogress.org/issues/poverty/news/2014/09/17/97287/the-top-10-solutions-to-cut-poverty-and-grow-the-middle-class/
https://www.worldbank.org/en/news/immersive-story/2018/10/17/going-above-and-beyond-to-end-poverty-new-ways-of-measuring-poverty-shed-new-light-on-the-challenges-ahead
https://www.worldbank.org/en/news/immersive-story/2018/10/17/going-above-and-beyond-to-end-poverty-new-ways-of-measuring-poverty-shed-new-light-on-the-challenges-ahead
https://www.worldbank.org/en/who-we-are/news/biggerpicture
https://www.worldbank.org/en/who-we-are/news/campaigns/2017/endpoverty
https://www.worldbank.org/en/publication/poverty-and-shared-prosperity
http://blogs.worldbank.org/voices/we-need-step-our-efforts-end-poverty-all-its-dimensions
https://www.worldbank.org/en/news/infographic/2018/10/17/infographic-poverty-and-shared-prosperity-2018-piecing-together-the-poverty-puzzle
https://www.worldbank.org/en/news/infographic/2018/10/17/infographic-poverty-and-shared-prosperity-2018-piecing-together-the-poverty-puzzle
https://www.youtube.com/watch?v=2XOxXXTRDyA
https://www.youtube.com/watch?v=gZ8WPHj6Nhw
https://www.lookmallorca.com/ladies-first-documentary/
http://ladiesfirstdoc.com/
https://www.netflix.com/cy/title/80219143
http://www.undp.org/
http://www.worldbank.org/
http://www.unicef.org/
http://www.imf.org/
https://www.unglobalcompact.org/what-is-gc/our-work/social/poverty
http://www.unesco.org/new/en/social-and-human-sciences/themes/international-migration/glossary/poverty/
https://www.unisdr.org/


Have them take a quiz to find out how much they know about poverty 

https://worldbank.co1.qualtrics.com/jfe/form/SV_0dgQnZ4mqy58zAx 

2. The teacher, recognizing that poverty is not solely an economic issue, but rather a

multidimensional phenomenon that encompasses a lack of both income and the basic

capabilities to live in dignity, shall try to help students see this multidimensionality of

poverty. Thus, the teacher will try to help them understand that persons living in poverty

experience many interrelated and mutually reinforcing deprivations that prevent them

from realizing their rights and perpetuate their poverty, including: dangerous work

conditions, unsafe housing, lack of nutritious food, unequal access to justice, lack of

political power, limited access to health care. Within this context, the teacher will

present photographs showing the following:

• Dangerous work conditions

• Unsafe housing (i.e. see photo Figure 1)

• Lack of nutritious food

• Unequal access to justice

• Lack of political power

• Limited access to health care.

Figure 1 Unsafe housing 

(a) Ask students to read and interpret them. (b) Ask them to come up with an overarching theme

/ word / notion that describes these pictures. You expect them to say poverty or mention

poverty, too, alongside other terms they may suggest. (c) Together with the students, you will

come up with a definition of poverty, one that also considers the abovementioned dimensions.

(d) Give the definition of poverty as defined by the UN and ask them to interpret it. How is it

different or similar to their own definition?

“Fundamentally, poverty is a denial of choices and opportunities, a violation of human dignity. 

It means lack of basic capacity to participate effectively in society. It means not having enough 

to feed and cloth[e] a family, not having a school or clinic to go to, not having the land on 

which to grow one’s food or a job to earn one’s living, not having access to credit. It means 

insecurity, powerlessness and exclusion of individuals, households and communities. It means 

https://worldbank.co1.qualtrics.com/jfe/form/SV_0dgQnZ4mqy58zAx


susceptibility to violence, and it often implies living on marginal or fragile environments, 

without access to clean water or sanitation.” 

—United Nations, 1998 

3. Students work on finding photos and material on the Internet showing poverty.

Explain each of them. Explicate the direct link between human rights and extreme

poverty.

4. Work on handout “tt_poverty_h1”

Activities Part 2: 

Geography – History – Context – Statistics And Graphs – Language (Essay And 

Description) – Documentation (DAY 2 + 3) 

Activities in Part 2, shall help learners map poverty and various actions taken for its eradication, 

examine how close it may be to us or to our families, and explicate the direct link between 

human rights and extreme poverty, and how difficult or easy it may be to get out of the cycle 

of poverty. 

The overriding learning objectives for this activity are: 

- Map poverty.

- Locate people who acted against it and say how.

- Study their personal / family condition, those of others and facts.

- Explain the issue, challenges and breadth of poverty based on facts and statistics.

- Examine and explicate the direct link between human rights and extreme poverty as

illustrated in short films and documentaries relevant to poverty.

1. Find people who worked to eliminate poverty or who helped the poor, i.e. Mother Teresa,

Nelson Mandela etc., and develop an essay on them, their history, biography, photo collage or

scrapbook/album about their work and a short description about what they did.

2. Read the story of the woman in the Readings for diversity and social justice (pp. 52-53).

Discuss it.

Adams, M., Blumenfeld, W., Castaneda, C., Hackman, H. W., Peters, M. L., & Zuniga, X. 

(Eds.). (2013). Readings for diversity and social justice. (3rd ed.). New York, NY: Routledge. 

ISBN-13: 978-0415892940 

A developer has bought the central-city apartment building where Sandy, a single 

mother, has been living with her two children; he plans to convert it into condominiums. 

The building is falling apart and poorly maintained, and she thought the rent was too 

high anyway, so she seizes the opportunity to locate a better place. Sandy works as a 

sales clerk in a suburban mall, to which she has had to take two buses from her current 

residence, for a total of three hours commuting time each day. So she decides to look 

for an apartment closer to where she works, but she still needs to be on a bus line. 

She looks in the newspaper and online for apartment rental advertisements, and she is 

shocked at the rents for one- and two-bedroom apartments. One of the agents and an 

apartment finding service listens to her situation and preferences, diligently looks 

through rental listings, and goes out of his way to arrange meetings with Sandy. 



Sandy learns that there are few rental apartments close to her workplace — most of the 

residential property near the mall is single-family houses. The few apartments nearby 

are very expensive. Most suburban apartments in her price range are located on the 

other side of the city from her job; there are also some in the city but few that she can 

afford which she judges decent and in a neighborhood where she feels her children will 

be safe. In either case, the bus transportation to work is long and arduous, so she decides 

that she must devote some of the money she hoped would pay the rent to make car 

payments. She applied for a housing subsidy program and is told that the waiting time 

is about two years. 

Sandy searches for two months, with the eviction deadline looming over here. Finally 

she settles for a one-bedroom apartment a forty-five-minute drive from her job — 

except when traffic is heavy. The apartment is smaller than she hoped she would have 

to settle for; the two children will sleep together in the bedroom and she will sleep on 

a foldout bed in the living room. There are no amenities such as a washer and dryer in 

the building or a playground for the children. Sandy sees no other option but to take the 

apartment, and then faces one final hurdle: she needs to deposit three months’ rent to 

secure the apartment. She has used all her savings for a down payment on the car, 

however. So she cannot rent the apartment, and having learned that this is a typical 

landlord policy, she now faces the prospect of homelessness. 

This mundane story can be repeated with minor variations for hundreds of thousands 

of people in the United States. The median asking rent for a two-bedroom apartment in 

2004 was $974, far out of reach of the 40 percent of renters with incomes less than 

$20,000. Only one in eighty subsidized apartment units is located in an area with strong 

job growth, and one-fifth are located in areas whose employment opportunities are 

declining. 

3. Watch the documentary HAIR India documentary

https://www.youtube.com/watch?v=2XOxXXTRDyA by directors Brunetti and Leopardi,

BBfilm, and try to make connections illiteracy – religion – superstition – education – poverty

– exploitation. Watch other videos, too, i.e. kids working in factories that produce expensive

products that the western world is using...and discuss the connection of the following: wealth

distribution – exploitation – poverty. Watch The New York Times documentary “Ladies First:

Saudi Arabia’s female candidates” https://www.youtube.com/watch?v=gZ8WPHj6Nhw and

try to make connections between the two cases. What kind of injustice is each? Here you need

to figure out that in the first case it is about poor and illiterate people, but in the second case

women may not be poor but still there are human rights that are not recognized and there dignity

is at stake. Thereafter, watch film Ladies First Documentary on Netflix

https://www.lookmallorca.com/ladies-first-documentary/ http://ladiesfirstdoc.com/

https://www.netflix.com/cy/title/80219143

 Answer the following questions: 

1. What issue does the film raise?

2. What is the problem with hair/driving?

3. Why does this happen?

https://www.youtube.com/watch?v=2XOxXXTRDyA
https://www.youtube.com/watch?v=gZ8WPHj6Nhw
https://www.lookmallorca.com/ladies-first-documentary/
http://ladiesfirstdoc.com/
https://www.netflix.com/cy/title/80219143


4. Is it an issue of poverty? Is it an issue of human rights? Are human rights violated in

this film? How?

5. Have you experienced it yourself? Why?

6. What do we / can we do about it?

7. What is our responsibility? Is it our responsibility or others?

4. Dive into your family history to locate people / relatives etc. who were poor and those who

were not. Talk to family members about the conditions of their living before and now. Compare

these conditions. Is it different today than the past? Is today easier or more difficult for a dissent

living and more dignity in life? Is it up to the person or is it the era conditions and the time-

spatial framework? Together with the teacher work to pick the family members to interview

and give answers, if possible, to the abovementioned questions.

5. Interview a rich person to find out how s/he arrived to this point. Interview a poor (or

“regular”) person who became rich to find out how this happened. Interview or, in case it is

difficult to locate one, read about another person who faced a number of injustices, but yet

managed to become rich. Interview another person who is still poor and find out why s/he did

not manage to overcome poverty. Develop the questions with your teacher or develop them by

yourself for each distinct case and ask the feedback of your teacher. Compare the cases with

emphasis on how difficult it was for each to climb to the top financial-wise. Discuss how the

context and the system of how inequality and injustice works make it for some easier and for

others difficult or impossible to get out of poverty / change their lives economically.

6. Study and present the facts

Students are organized in 3 groups to study and present the facts presented below, taken from 

this link https://unstats.un.org/sdgs/report/2016/goal-01/: 

Study Group 1 Theme: Poverty was halved over a decade, but one in eight people around the 

world still lived in extreme poverty in 2012 

The international poverty line is currently defined as 1.90 US dollars per person per day using 

2011 purchasing power parity (PPP). In the decade from 2002 to 2012, the proportion of the 

global population living below the poverty line dropped by half, from 26 to 13 per cent. If 

economic growth rates observed during those 10 years prevail for the next 15, the global rate 

for extreme poverty will likely fall to 4 per cent by 2030, assuming that growth benefits all 

income groups equally. Poverty remains widespread in sub-Saharan Africa, where more than 

40 per cent of people lived on less than 1.90 US dollars a day in 2012. 

See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-01/ 

Study Group 2 Theme: Among the working poor, young people most likely to live in extreme 

poverty 

In 2015, 10 per cent of the world’s workers and their families were living on less than 1.90 US 

dollars per person per day, down from 28 per cent in 2000. Young people aged 15 to 24 are 

most likely to be among the working poor: 16 per cent of all employed youth were living below 

the poverty line in 2015, compared with 9 per cent of working adults. One-third of all workers 

https://unstats.un.org/sdgs/report/2016/goal-01/
https://unstats.un.org/sdgs/report/2016/goal-01/


in sub-Saharan Africa and more than 18 per cent of workers in Southern Asia were among the 

working poor that year. 

See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-01/ 

Study Group 3 Theme: About one in five people receive any type of social protection benefit 

in low-income countries 

One way of further reducing poverty is to improve coverage of social protection programmes 

and target benefits to the poor and most vulnerable. Social protection programmes include 

social assistance, such as cash transfers, school feeding and targeted food assistance. Social 

insurance and labour market programmes are other forms of social protection, covering old-

age and disability pensions, maternity benefits, unemployment insurance, skills training and 

wage subsidies, among others. Most poor people remain outside social protection systems, 

especially in poorer countries: about one in five people receive any type of benefit in low-

income countries compared with two in three in upper-middle-income countries. 

See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-01/ 

7. After you read different sources mainly from the UN website as in exercise above, but also

examining the information provided in the links cited below, (a) locate on a map the areas with

high poverty. Colouring them differently show where there is high poverty and where low;

create an index. (b) Try to find a pattern of injustice connecting it also maybe with other issues

and SDGs we dealt with. (c) Talk about the breadth and depth of poverty as presented in the

sources you read.

https://borgenproject.org/10-ways-to-reduce-poverty-in-the-world/ 

https://www.weforum.org/agenda/2018/11/how-can-countries-reduce-poverty-faster/ 

https://www.americanprogress.org/issues/poverty/news/2014/09/17/97287/the-top-10-

solutions-to-cut-poverty-and-grow-the-middle-class/ 

https://www.worldbank.org/en/news/immersive-story/2018/10/17/going-above-and-beyond-

to-end-poverty-new-ways-of-measuring-poverty-shed-new-light-on-the-challenges-ahead 

https://www.worldbank.org/en/who-we-are/news/biggerpicture 

https://www.worldbank.org/en/who-we-are/news/campaigns/2017/endpoverty 

https://www.worldbank.org/en/publication/poverty-and-shared-prosperity 

http://blogs.worldbank.org/voices/we-need-step-our-efforts-end-poverty-all-its-dimensions 

https://www.worldbank.org/en/news/infographic/2018/10/17/infographic-poverty-and-

shared-prosperity-2018-piecing-together-the-poverty-puzzle 

Activities Part 3: 

Develop an action plan (DAY 4) 

Activities in Part 3, shall help learners think about and develop a plan for action beginning 

from raising awareness to changing personal habits and others’ mindsets, i.e. in our family, 

neighbourhood or community. 

https://unstats.un.org/sdgs/report/2016/goal-01/
https://unstats.un.org/sdgs/report/2016/goal-01/
https://borgenproject.org/10-ways-to-reduce-poverty-in-the-world/
https://www.weforum.org/agenda/2018/11/how-can-countries-reduce-poverty-faster/
https://www.americanprogress.org/issues/poverty/news/2014/09/17/97287/the-top-10-solutions-to-cut-poverty-and-grow-the-middle-class/
https://www.americanprogress.org/issues/poverty/news/2014/09/17/97287/the-top-10-solutions-to-cut-poverty-and-grow-the-middle-class/
https://www.worldbank.org/en/news/immersive-story/2018/10/17/going-above-and-beyond-to-end-poverty-new-ways-of-measuring-poverty-shed-new-light-on-the-challenges-ahead
https://www.worldbank.org/en/news/immersive-story/2018/10/17/going-above-and-beyond-to-end-poverty-new-ways-of-measuring-poverty-shed-new-light-on-the-challenges-ahead
https://www.worldbank.org/en/who-we-are/news/biggerpicture
https://www.worldbank.org/en/who-we-are/news/campaigns/2017/endpoverty
https://www.worldbank.org/en/publication/poverty-and-shared-prosperity
http://blogs.worldbank.org/voices/we-need-step-our-efforts-end-poverty-all-its-dimensions
https://www.worldbank.org/en/news/infographic/2018/10/17/infographic-poverty-and-shared-prosperity-2018-piecing-together-the-poverty-puzzle
https://www.worldbank.org/en/news/infographic/2018/10/17/infographic-poverty-and-shared-prosperity-2018-piecing-together-the-poverty-puzzle


 

The overriding learning objectives for this activity are: 

- Locate an issue or area that has to do with poverty, and address it. 

- Develop an action plan to tackle the particular issue addressed above. 

- Act (implement your) as per the action plan. 

Step 1: 

Locate an issue or area that has to do with lack of food or hunger or malnutrition, that is, a 

dimension of food and huger, and address it. 

• What is the problem? 

• Who does it affect? Is it in your family only, in your community, country, worldwide? 

• How can it be tackled and is it worth trying to eliminate / tackle? 

 

Step 2: 

Develop an action plan to tackle the particular issue addressed above. 

• What is your mission, goal and scope? 

• Who will be included / excluded and why? 

• What it will take / what kind of effort to eliminate / tackle? 

• Who can help? How will you find sources and money? 

• How can you make it known to the public and stakeholders? 

• Include reflection on the above activity and implementation, in-action (while doing it) 

and on-action (after its completion). 

• Include a section about how this can become sustainable (i.e. the effect to last after its 

completion). 

 

Step 3: 

Act (implement your) as per the action plan. 

Assess the plan and the implementation: Did it work? Why or why not? What you should 

change (mentality of people involved, way of approaching, bias, ways of thinking of those not 

involved, other?)? 

 



WORLD FOOD DAY – ZERO HUNGER 

16th OCTOBER 

(SDG2) 

Developed by: 

Nicoletta Christodoulou, PhD Frederick University 

World Food Day is an annual UN observance day that highlights the importance of ending 

hunger. World Food Day serves as a reminder and advocate for zero hunger, food security, 

improving nutrition and promoting sustainable agriculture. It also serves to raise public 

awareness on hunger and its connection to dimensions relevant to good nutrition, access to 

food and its sustainable production. World Day of Zero Hunger is celebrated around the world 

on October 16. 

The proposed activity gives food for thought on the discussion of healthy diets and eating 

habits, making healthy and sustainable diets available and affordable to everyone and our role, 

as individuals and stakeholders, in this, including ending hunger. The activity begins with 

discussing personal eating habits, hunger and its connection to nutrition and malnutrition, a 

reality examined through short films, and studying facts and statistics. Next, students are 

delving deeper into the issue through short films and documentaries, and employing various 

tools of inquiry for their examinations. Finally, students are working on developing their own 

action plan toward a #zerohunger world. 

Some Background… 

As overweight and obesity rates soar worldwide, World Food Day in 2019 (October 16) will 

call for action to make healthy and sustainable diets available and affordable to everyone 

(http://www.fao.org/world-food-day). At the same time, it will call for consideration on what 

we eat. As stated in FAO.org, “Countries, decision makers, private businesses, civil society - 

and YOU – can take action to achieve healthy diets and #ZeroHunger”. 

Hunger is often connected with lack of food in developing countries. However, there are 

multiple dimensions connected to the matter of hunger, including the quality of the food we 

eat, eating habits, access to unprocessed food, and the like. Leading healthy lives is considered 

difficult especially in urban spaces where food is commodified. FAO.org raises our attention 

to the importance of what we eat using the motto Our actions are our future. Healthy diets for 

a #zerohunger world (http://www.fao.org/world-food-day/theme/en/). Employing the hashtag 

#zerohunger, FAO emphasizes the importance of taking action to eliminate hunger in our 

world. As argued, in recent decades, we have dramatically changed our diets and eating habits 

as a result of globalization, urbanization and income growth (http://www.fao.org/world-food-

day/theme/en/). We have moved from seasonal, mainly plant-based and fibre-rich dishes to 

diets that are high in refined starches, sugar, fats, salt, processed foods, meat and other animal-

source products. Less time is spent preparing meals at home, and consumers, especially in 

urban areas, increasingly rely on supermarkets, fast food outlets, street food vendors and take-

away restaurants. A combination of unhealthy diets and sedentary lifestyles has sent obesity 

rates soaring, not only in developed countries, but also low-income countries, where hunger 

and obesity often coexist. Now over 670 million adults and 120 million girls and boys (5-19 

years) are obese, and over 40 million children under 5 are overweight, while over 800 million 

people suffer from hunger. An unhealthy diet is the leading risk factor for deaths from non-

communicable diseases (NCDs), including cardiovascular diseases, diabetes and certain 

http://www.fao.org/world-food-day
http://www.fao.org/world-food-day/theme/en/
http://www.fao.org/world-food-day/theme/en/
http://www.fao.org/world-food-day/theme/en/


cancers. Linked with one fifth of deaths worldwide, unhealthy eating habits are also taking a 

toll on national health budgets costing up to $2 trillion per year. Obesity and other forms of 

malnutrition affect nearly one in three people. Projections indicate that the number will be one 

in two by 2025. The good news is that affordable solutions exist to reduce all forms of 

malnutrition, but they require greater global commitment and action. 

According to the UN.org website (https://www.un.org/sustainabledevelopment/hunger/): 

It is time to rethink how we grow, share and consume our food. If done right, 

agriculture, forestry and fisheries can provide nutritious food for all and generate decent 

incomes, while supporting people-centered rural development and protecting the 

environment. 

Right now, our soils, freshwater, oceans, forests and biodiversity are being rapidly 

degraded. Climate change is putting even more pressure on the resources we depend 

on, increasing risks associated with disasters, such as droughts and floods. Many rural 

women and men can no longer make ends meet on their land, forcing them to migrate 

to cities in search of opportunities. Poor food security is also causing millions of 

children to be stunted, or too short for the ages, due to severe malnutrition. 

A profound change of the global food and agriculture system is needed if we are to 

nourish the 815 million people who are hungry today and the additional 2 billion people 

expected to be undernourished by 2050. Investments in agriculture are crucial to 

increasing the capacity for agricultural productivity and sustainable food production 

systems are necessary to help alleviate the perils of hunger. 

Facts and Figures (https://www.un.org/sustainabledevelopment/hunger/) 

Hunger 

• An estimated 821 million people were undernourished in 2017.

• The majority of the world’s hungry people live in developing countries, where 12.9

per cent of the population is undernourished.

• Sub-Saharan Africa remains the region with the highest prevalence of hunger, with

the rate increasing from 20.7 per cent in 2014 to 23.2 per cent in 2017.

• In sub-Saharan Africa, the number of undernourished people increased from 195

million in 2014 to 237 million in 2017.

• Poor nutrition causes nearly half (45 per cent) of deaths in children under five – 3.1

million children each year.

• 149 million children under 5 years of age—22 per cent of the global under-5

population—were still chronically undernourished in 2018.

Food security 

• Agriculture is the single largest employer in the world, providing livelihoods for 40

per cent of today’s global population. It is the largest source of income and jobs for

poor rural households.

• 500 million small farms worldwide, most still rainfed, provide up to 80 per cent of

food consumed in a large part of the developing world. Investing in smallholder

women and men is an important way to increase food security and nutrition for the

poorest, as well as food production for local and global markets.

https://www.un.org/sustainabledevelopment/hunger/
https://www.un.org/sustainabledevelopment/hunger/


• Since the 1900s, some 75 per cent of crop diversity has been lost from farmers’ fields.

Better use of agricultural biodiversity can contribute to more nutritious diets,

enhanced livelihoods for farming communities and more resilient and sustainable

farming systems.

• If women farmers had the same access to resources as men, the number of hungry in

the world could be reduced by up to 150 million.

• 840 million people have no access to electricity worldwide – most of whom live in

rural areas of the developing world. Energy poverty in many regions is a fundamental

barrier to reducing hunger and ensuring that the world can produce enough food to

meet future demand.

Based on the UN statistics (https://unstats.un.org/sdgs/report/2016/goal-02/): 

Sustainable Development Goal 2, “End hunger, achieve food security and improved 

nutrition and promote sustainable agriculture,” seeks sustainable solutions to end 

hunger in all its forms by 2030 and to achieve food security. The aim is to ensure that 

everyone everywhere has enough good-quality food to lead a healthy life. Achieving 

this Goal will require better access to food and the widespread promotion of sustainable 

agriculture. This entails improving the productivity and incomes of small-scale farmers 

by promoting equal access to land, technology and markets, sustainable food 

production systems and resilient agricultural practices. It also requires increased 

investments through international cooperation to bolster the productive capacity of 

agriculture in developing countries. 

The learning design of this module is made up of three parts, each part preferably to be 

taught on different days: 

Part 1: Becoming aware and sensitized about the issue of hunger, food security, and healthy 

eating habits, and consider our (re)action: Nutrition and personal/family nutrition habits, 

hunger, malnutrition, and facts – Discuss personal habits, observe a different reality through 

the film about hunger and study facts and statistics. 

Part 2: Delving deeper into the issue through short films and documentaries, and employing 

various inquiry tools of the various subject matters.   

Part 3: Working on an action plan. 

Learning objectives 

Learning objectives will be emerging and refined along with the development of the learning 

activities. The main learning objectives for this theme are: 

1a. Become aware and sensitized about the issue of food and hunger and consider 

possible personal (re)action. 

1b. Enrich their terminology and interpretation / meaning of the terms nutrition, 

hunger, malnutrition by studying their personal/family nutrition habits, those of 

others and facts. 

1c. Explain the issue and challenges regarding food and hunger based on facts and 

statistics. 

2a. Discuss human rights and inequalities as illustrated in short films and 

documentaries relevant to food and hunger. 

https://unstats.un.org/sdgs/report/2016/goal-02/


2b. Examine human rights and inequalities relevant to food and hunger, by 

employing tools of different subject matters / scientific inquiry areas. 

3. Write a plan for action.

Suggested age range: 10–13 years old 

Subjects: Geography, Civics, Languages, Economics, Politics, Ethics, Mathematics 

Curriculum Standards: (from the EE/ESD MoEC Guide – defining the expected learning 

outcomes on the EE/ESD Curriculum) 

(http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.

html)  

By the end of the activities students are expected to be able to: 

- Discuss how ensuring sufficient food and hunger elimination is a human right.

- Reflect on the consequences of hunger on the ecological, social, economic and

political level.

- Explain why malnutrition and hunger as a global issue, affects life quality of millions

of people.

- Analyse the consequences of equal access to nutritious food on a global and regional

level, how this is connected to other SD issues (e.g. poverty etc) and the complexity

of the problem.

- Connect food access and hunger problems to the geographical location of a country

and its exploitation by other countries.

- Explore the factors that lead to malnutrition and hunger worldwide.

- Become aware of their personal and collective responsibility on food management

and saving, and how this is also connected to their individual consumption patterns

and needs.

- Develop discussion and communication skills for gathering information and

addressing food issues on a global level.

- Participate in action for information and public awareness raising for food, nutrition

and hunger.

10Cs to be developed: 

Constructing knowledge, Critical thinking and problem solving, Communication, 

Collaboration, Critical Consciousness, Critical Reflection, Co-responsibility 

Sustainability Justice: 

Social justice; Environmental justice 

Learning pillars to be developed: 

Learning to know; Learning to be; Learning to live together sustainably; Learning to do; 

Learning to give/share; Learning to transform oneself and society 

Resources: 

The content of this lesson celebrating the World Day of Zero Hunger is primarily based on 

Open Education Resources, mostly in digital form. A key resource also comes from the socio-

cultural capital of learners. Some references to the resources are cited below: 

https://www.un.org/sustainabledevelopment/poverty/ 

http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
https://www.un.org/sustainabledevelopment/poverty/


https://unstats.un.org/sdgs/report/2016/goal-02/ 

https://www.youtube.com/watch?v=q78eJUyi_Ds 

https://www.khanacademy.org/partner-content/stanford-medicine/growth-and-

metabolism/v/cycle-of-malnutrition 

https://www.worldhunger.org/hunger-and-nutrition-facts/ 

https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+nig

ht+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&oq=video+that+shows

+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&aqs=chrome..69i5

7.23617j0j7&sourceid=chrome&ie=UTF-8 

https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+nig

ht+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&source=lnms&tbm=vi

d&sa=X&ved=0ahUKEwirt425g_DjAhVCwsQBHYU_Bd0Q_AUIESgC&biw=1004&bih=5
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https://www.youtube.com/results?search_query=food+waste+documentary+philippines&sp=

eAE%253D 

https://www.youtube.com/watch?v=c7gDBVmgIRA 

https://www.youtube.com/watch?v=y8k3NYNurmM 

https://www.youtube.com/watch?v=8SZiGLVhDY0 

https://www.youtube.com/watch?v=_IlE1IpQXsI 

https://www.youtube.com/watch?v=TGKTz9xQ34Y 

 

 

Activities Part 1: Awareness – Hunger, important terminology and meanings, and 

dimensions (DAY 1) 

Activities in Part 1 shall help learners recognize and define hunger, as well as its various 

interrelated and mutually reinforcing conditions related with food and nutrition. 

 

The overriding learning objectives for this activity are: 

- Become aware and sensitized about the issue of food and hunger and consider possible 

personal (re)action. 

- Enrich their terminology and meaning of the terms nutrition, hunger, malnutrition. 

- Study their personal / family nutrition habits, those of others and facts. 

- Explain the issue and challenges of food and hunger based on facts and statistics. 

 

 

1. Warming-up 

 

Present a diagram about healthy nutrition http://clipart-library.com/balanced-diet-chart.html 

and ask students to read and interpret it. The main question here is “Nutrition – What should 

we be eating?” Together with the students, go through the importance of healthy nutrition, 

what it means and why. 

 

2. Our nutrition habits – Quality and Quantity 

Think – Pair – Share: Students think about their nutrition habits and they discuss them with a 

peer. Then they create a diagram or table that shows important elements from their discussion 

and they share it with the rest of the class. 

https://unstats.un.org/sdgs/report/2016/goal-02/
https://www.youtube.com/watch?v=q78eJUyi_Ds
https://www.khanacademy.org/partner-content/stanford-medicine/growth-and-metabolism/v/cycle-of-malnutrition
https://www.khanacademy.org/partner-content/stanford-medicine/growth-and-metabolism/v/cycle-of-malnutrition
https://www.worldhunger.org/hunger-and-nutrition-facts/
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&oq=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&aqs=chrome..69i57.23617j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&oq=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&aqs=chrome..69i57.23617j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&oq=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&aqs=chrome..69i57.23617j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&oq=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&aqs=chrome..69i57.23617j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&source=lnms&tbm=vid&sa=X&ved=0ahUKEwirt425g_DjAhVCwsQBHYU_Bd0Q_AUIESgC&biw=1004&bih=584
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&source=lnms&tbm=vid&sa=X&ved=0ahUKEwirt425g_DjAhVCwsQBHYU_Bd0Q_AUIESgC&biw=1004&bih=584
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&source=lnms&tbm=vid&sa=X&ved=0ahUKEwirt425g_DjAhVCwsQBHYU_Bd0Q_AUIESgC&biw=1004&bih=584
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&source=lnms&tbm=vid&sa=X&ved=0ahUKEwirt425g_DjAhVCwsQBHYU_Bd0Q_AUIESgC&biw=1004&bih=584
https://www.youtube.com/results?search_query=food+waste+documentary+philippines&sp=eAE%253D
https://www.youtube.com/results?search_query=food+waste+documentary+philippines&sp=eAE%253D
https://www.youtube.com/watch?v=c7gDBVmgIRA
https://www.youtube.com/watch?v=y8k3NYNurmM
https://www.youtube.com/watch?v=8SZiGLVhDY0
https://www.youtube.com/watch?v=_IlE1IpQXsI
https://www.youtube.com/watch?v=TGKTz9xQ34Y
http://clipart-library.com/balanced-diet-chart.html


Ask an older person: a grand parent or a great grand parent – What were the eating habits in 

the past? 

Together with the students the teacher formulates the questions, which may include: what 

were you eating? Where were you finding the food? How often were you eating home and 

how often out? Who was cooking at home? If you were eating out where were you eating? 

Where there any family or social habits associated with eating? 

3. Hunger – what is hunger?

Watch a film about hunger https://www.youtube.com/watch?v=q78eJUyi_Ds (6:09 min) 

(2006 Berlinale award winning short film about “Food, Taste and Hunger”) 

Answer the following questions: 

1. What is this film about?

2. How does this short film make you feel? What did it come to your mind while

watching it (i.e. feelings, questions, personal experiences, etc.)?

3. What is the issue / problem? Do we feel it or experience such situation? Who

does?

4. Why do we / should we care? Does it affect us? Explain.

4. What is malnutrition?

Watch this presentation about the cycle of malnutrition 

https://www.khanacademy.org/partner-content/stanford-medicine/growth-and-

metabolism/v/cycle-of-malnutrition (4:24 mins) 

Read the information about hunger and nutrition here https://www.worldhunger.org/hunger-

and-nutrition-facts/ and try to respond to the question “How are hunger and malnutrition 

related?” 

5. Study and present the facts

Students are organized in 4 groups to study and present the facts presented below, taken from 

this link https://unstats.un.org/sdgs/report/2016/goal-02/: 

Study Group 1 Theme: Despite progress, more than 790 million people worldwide still 

suffer from hunger 

The fight against hunger has seen some progress over the past 15 years. Globally, the 

proportion of undernourished people declined from 15 per cent in 2000-2002 to 11 per cent in 

2014-2016. However, more than 790 million people still lack regular access to adequate food. 

If current trends continue, the zero hunger target will be largely missed by 2030. The 

persistence of hunger is no longer a matter of food availability. Rather, in many countries that 

failed to reach the Millennium Development Goals (MDGs) hunger target, natural and 

human-induced disasters or political instability have resulted in food insecurity affecting 

large swathes of the population. Preliminary estimates from the Food Insecurity Experience 

https://www.youtube.com/watch?v=q78eJUyi_Ds
https://www.khanacademy.org/partner-content/stanford-medicine/growth-and-metabolism/v/cycle-of-malnutrition
https://www.khanacademy.org/partner-content/stanford-medicine/growth-and-metabolism/v/cycle-of-malnutrition
https://www.worldhunger.org/hunger-and-nutrition-facts/
https://www.worldhunger.org/hunger-and-nutrition-facts/
https://unstats.un.org/sdgs/report/2016/goal-02/


Scale—available for about 150 countries in 2014 and 2015—reveal that food insecurity is 

most prevalent in sub-Saharan Africa. More than half of the adult population in that region 

faced moderate or severe levels of food insecurity, and one-quarter faced severe levels. 

Southern Asia had the second highest prevalence: around 25 per cent of adults there 

experienced moderate or severe food insecurity, and 12 per cent experienced severe levels. 

Number and proportion of undernourished people, 2000−2002 and 2014−2016 (millions 

and percentage) 

See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-02/  

Note: Vertical position of the bubbles represents the percentage of the population that is 

undernourished. The size of the bubbles represents the number of undernourished 

people. The proportion of undernourished people is less than 5 per cent for Northern 

Africa and Developed regions for both time periods. 

 

Study Group 2 Theme: Chronic undernutrition, or stunted growth, still affects one in four 

children under age 5 

In 2014, an estimated 158.6 million children under age 5 were affected by stunting, a chronic 

form of undernutrition defined as inadequate height for age. Chronic undernutrition puts 

children at greater risk of dying from common infections, increases the frequency and 

severity of infections, and contributes to delayed recovery. It is also associated with impaired 

cognitive ability and reduced school and work performance. Globally, the proportion of 

stunted children has fallen in all regions except Oceania. Southern Asia made the most 

progress between 2000 and 2014, but the region is still home to the largest number of stunted 

children in the world — 63.9 million. In sub-Saharan Africa, population growth outpaced 

progress: the number of stunted children increased from an estimated 50.1 million in 2000 to 

57.3 million in 2014. Together, Southern Asia and sub-Saharan Africa accounted for three 

quarters of children under 5 affected by stunting in 2014. 

See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-02/  

 

Study Group 3 Theme: The number of overweight children under age 5 has increased to 41 

million 

Worldwide, the proportion of children under age 5 who are overweight increased from 5 per 

cent in 2000 to 6 per cent in 2014. Overweight is a growing problem affecting nearly every 

region. Northern Africa has the highest prevalence of overweight children under 5 (16 per 

cent), followed by the Caucasus and Central Asia (12 per cent). Globally, 41 million children 

in this age group are overweight; almost half of them live in Asia and one quarter live in 

Africa. 

See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-02/  

 

https://unstats.un.org/sdgs/report/2016/goal-02/
https://unstats.un.org/sdgs/report/2016/goal-02/
https://unstats.un.org/sdgs/report/2016/goal-02/


Study Group 4 Theme: Agriculture’s share of government expenditures increasingly lags 

behind its economic contribution 

The productive capacity of agriculture depends on investments from public and private, 

domestic and foreign sources. Recent trends in government spending have not been 

favourable. The agriculture orientation index (AOI) — the agriculture share of government 

expenditures divided by the agriculture share of GDP —fell from 0.37 to 0.33 between 2001 

and 2013 in developing countries. The decline was interrupted only during the food price 

crisis of 2006 to 2008, when governments boosted agricultural spending. Since the late 

1990s, aid to agriculture in developing countries has languished at around 8 per cent of the 

total, down from a high of 20 per cent in the mid-1980s, when donors began focusing more 

on improving governance, building social capital and bolstering fragile States. 

See 3 Histograms and Tables here https://unstats.un.org/sdgs/report/2016/goal-02/ 

6. What can we do about it?

Search the internet for actions taken. For example you may search in the following places: 

https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+nig

ht+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&oq=video+that+shows

+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&aqs=chrome..69i5

7.23617j0j7&sourceid=chrome&ie=UTF-8 

https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+nig

ht+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&source=lnms&tbm=vi

d&sa=X&ved=0ahUKEwirt425g_DjAhVCwsQBHYU_Bd0Q_AUIESgC&biw=1004&bih=5
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Then respond to the question “How can we act – react – do something about it?” 

Activities Part 2: Delving deeper into the issue of food and hunger (DAY 2 & 3) 

The Activities in Part 2, shall help learners examine deeper the issue of food and hunger 

through short films and documentaries, and employing various inquiry tools of the various 

subject matters. 

The overriding learning objectives for this activity are: 

- Locate inequality issues relevant to food and hunger as illustrated in short films and

documentaries.

- Talk about issues of human rights and inequalities when it comes to food and

hunger.

- Employ tools of various scientific inquiry areas (different subject matters) to

examine human rights and inequalities relevant to food and hunger.

https://unstats.un.org/sdgs/report/2016/goal-02/
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&oq=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&aqs=chrome..69i57.23617j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&oq=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&aqs=chrome..69i57.23617j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&oq=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&aqs=chrome..69i57.23617j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&oq=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&aqs=chrome..69i57.23617j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&source=lnms&tbm=vid&sa=X&ved=0ahUKEwirt425g_DjAhVCwsQBHYU_Bd0Q_AUIESgC&biw=1004&bih=584
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&source=lnms&tbm=vid&sa=X&ved=0ahUKEwirt425g_DjAhVCwsQBHYU_Bd0Q_AUIESgC&biw=1004&bih=584
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&source=lnms&tbm=vid&sa=X&ved=0ahUKEwirt425g_DjAhVCwsQBHYU_Bd0Q_AUIESgC&biw=1004&bih=584
https://www.google.com/search?q=video+that+shows+hunger+kids+collecting+food+at+night+from+a+restaurants+trash+can&rlz=1C1GCEA_enCY840CY840&source=lnms&tbm=vid&sa=X&ved=0ahUKEwirt425g_DjAhVCwsQBHYU_Bd0Q_AUIESgC&biw=1004&bih=584


DAY 2 – Watch a few documentaries/short films (i.e. as many as possible), either in your 

own time or in class. 

a. Select a short film from the following search list (suggested but not exhaustive) and watch 

it. Make sure you take notes, talk about them, discuss: 

Garbage meal – Recycled food – Leftover food etc. 

https://www.youtube.com/results?search_query=food+waste+documentary+philippines&sp=

eAE%253D 

 

Answer the following questions: 

1. What issue do these films raise? 

2. What is Garbage meal – Recycled food – Leftover food? For whom is it? 

3. Why does this happen?  

4. Have you experienced it yourself? Ave you seen others in your neighbourhood 

collecting food from the trash can? 

5. What do we / can we do about it? 

6. What is our responsibility? Is it our responsibility or others? 

 

b. Watch at least one of the following short films on “Pag-Pag”: 

https://www.youtube.com/watch?v=c7gDBVmgIRA (3:49) 

https://www.youtube.com/watch?v=y8k3NYNurmM (3:37) 

https://www.youtube.com/watch?v=8SZiGLVhDY0 (10:02) 

https://www.youtube.com/watch?v=_IlE1IpQXsI (7:01) 

https://www.youtube.com/watch?v=TGKTz9xQ34Y (9:31) 

 

Answer the following questions: 

1. What issue do these films raise? 

2. What is pag-pag? For whom is it? 

3. Why does this happen?  

4. Have you experienced it yourself? Have you seen others in your neighbourhood 

collecting food from the trashcan? 

5. What do we / can we do about it? 

6. What is our responsibility? Is it our responsibility or others? 

 

DAY 3 – Watch the film “Bitter seeds” (“Οι σπόροι της συμφοράς”) and engage into a 

number of activities that you will develop to take up the issue of food and hunger employing 

the tools of various subject matters as follows: 

LANGUAGE 

https://www.youtube.com/results?search_query=food+waste+documentary+philippines&sp=eAE%253D
https://www.youtube.com/results?search_query=food+waste+documentary+philippines&sp=eAE%253D
https://www.youtube.com/watch?v=c7gDBVmgIRA
https://www.youtube.com/watch?v=y8k3NYNurmM
https://www.youtube.com/watch?v=8SZiGLVhDY0
https://www.youtube.com/watch?v=_IlE1IpQXsI
https://www.youtube.com/watch?v=TGKTz9xQ34Y


Write a brief report on what you have watched. Address the issue at stake. 

MATH  

Based on numbers taken from this case, create figures and graphs to illustrate the problem in 

this case. 

Search in your community (or country) for hunger figures or if there is no hunger explore 

why and present a graphic illustration of this. 

SOCIAL STUDIES 

Examine the factors (geological, environmental, political, religious or others) that contribute 

to the phenomenon. 

REFLECTION: 

Having in mind what you have watched: 

Discuss your eating habits at home…quantity you buy, cook, eat, what do you do with 

leftovers etc. what you don’t like and want to change it? How can you change your habits? 

How can you influence your family and community? Take action. Publish a local newspaper. 

Write about it etc. 

Activities Part 3: Develop an action plan (DAY 4) 

The Activities in Part 3, shall help learners think about and develop a plan for action beginning 

from raising awareness to changing personal habits and others’ mindsets, i.e. in our family, 

neighbourhood or community. 

The overriding learning objectives for this activity are: 

- Locate an issue or area that has to do with lack of food or hunger or malnutrition,

that is, a dimension of food and hunger, and address it.

- Develop an action plan to tackle the particular issue addressed above.

- Act (implement your) as per the action plan.

Step 1: 

Read about actions in Cyprus i.e. here https://www.letsmakecyprusgreen.com/blog/dont-

waste-food/ 

Reflecting on the above, locate an issue or area that has to do with lack of food or hunger or 

malnutrition, that is, a dimension of food and huger, and address it. 

• What is the problem?

• Who does it affect? Is it in your family only, in your community, country, worldwide?

• How can it be tackled and is it worth trying to eliminate / tackle?

Step 2: 

Develop an action plan to tackle the particular issue addressed above. 

https://www.letsmakecyprusgreen.com/blog/dont-waste-food/
https://www.letsmakecyprusgreen.com/blog/dont-waste-food/


• What is your mission, goal and scope?

• Who will be included / excluded and why?

• What it will take / what kind of effort to eliminate / tackle?

• Who can help? How will you find sources and money?

• How can you make it known to the public and stakeholders?

• Include reflection on the above activity and implementation, in-action (while doing it)

and on-action (after its completion).

• Include a section about how this can become sustainable (i.e. the effect to last after its

completion).

Step 3: 

Act (implement your) as per the action plan. 

Assess the plan and the implementation. 



WORLD HEALTH DAY (WHO) – GOOD HEALTH AND WELL BEING 

7th APRIL (WHA/A.2/Res.35) 

(SDG3) 

Developed by: 

Nicoletta Christodoulou, PhD Frederick University 

https://www.globalgoals.org/3-good-health-and-well-being 

Over the last 15 years, the number of childhood deaths has been cut in half. This proves that 

it is possible to win the fight against almost every disease. Still, we are spending an 

astonishing amount of money and resources on treating illnesses that are surprisingly easy to 

prevent. The new goal for worldwide Good Health promotes healthy lifestyles, preventive 

measures and modern, efficient healthcare for everyone. 

According to the UN.org website (https://www.un.org/sustainabledevelopment/health/): 

Ensuring healthy lives and promoting the well-being at all ages is essential to 

sustainable development. 

Significant strides have been made in increasing life expectancy and reducing some of 

the common killers associated with child and maternal mortality, but working towards 

achieving the target of less than 70 maternal deaths per 100,000 live births by 2030 

would require improvements in skilled delivery care. 

Achieving the target of reducing premature deaths due to incommunicable diseases by 

1/3 by the year 2030 would also require more efficient technologies for clean fuel use 

during cooking and education on the risks of tobacco. 

Many more efforts are needed to fully eradicate a wide range of diseases and address 

many different persistent and emerging health issues. By focusing on providing more 

efficient funding of health systems, improved sanitation and hygiene, increased access 

to physicians and more tips on ways to reduce ambient pollution, significant progress 

can be made in helping to save the lives of millions. 

Facts and Figures (https://www.un.org/sustainabledevelopment/health/) 

Child health 

• 17,000 fewer children die each day than in 1990, but more than five million children

still die before their fifth birthday each year.

• Since 2000, measles vaccines have averted nearly 15.6 million deaths.

• Despite determined global progress, an increasing proportion of child deaths are in

Sub-Saharan Africa and Southern Asia. Four out of every five deaths of children

under age five occur in these regions.

• Children born into poverty are almost twice as likely to die before the age of five as

those from wealthier families.

• Children of educated mothers—even mothers with only primary schooling—are more

likely to survive than children of mothers with no education.

https://www.globalgoals.org/3-good-health-and-well-being
https://www.un.org/sustainabledevelopment/health/
https://www.un.org/sustainabledevelopment/health/


Maternal health 

• Maternal mortality has fallen by 37% since 2000.

• In Eastern Asia, Northern Africa and Southern Asia, maternal mortality has declined

by around two-thirds.

• But maternal mortality ratio – the proportion of mothers that do not survive childbirth

compared to those who do –   in developing regions is still 14 times higher than in the

developed regions.

• More women are receiving antenatal care. In developing regions, antenatal care

increased from 65 per cent in 1990 to 83 per cent in 2012.

• Only half of women in developing regions receive the recommended amount of health

care they need.

• Fewer teens are having children in most developing regions, but progress has

slowed. The large increase in contraceptive use in the 1990s was not matched in the

2000s.

• The need for family planning is slowly being met for more women, but demand is

increasing at a rapid pace.

HIV/AIDS, malaria and other diseases 

• 36.9 million people globally were living with HIV in 2017.

• 21.7 million people were accessing antiretroviral therapy in 2017.

• 1.8 million people became newly infected with HIV in 2017.

• 940 000 people died from AIDS-related illnesses in 2017.

• 77.3 million people have become infected with HIV since the start of the epidemic.

• 35.4 million people have died from AIDS-related illnesses since the start of the

epidemic.

• Tuberculosis remains the leading cause of death among people living with HIV,

accounting for around one in three AIDS-related deaths.

• Globally, adolescent girls and young women face gender-based inequalities,

exclusion, discrimination and violence, which put them at increased risk of acquiring

HIV.

• HIV is the leading cause of death for women of reproductive age worldwide.

• AIDS is now the leading cause of death among adolescents (aged 10–19) in Africa

and the second most common cause of death among adolescents globally.

• Over 6.2 million malaria deaths have been averted between 2000 and 2015, primarily

of children under five years of age in sub-Saharan Africa. The global malaria

incidence rate has fallen by an estimated 37 per cent and the mortality rates by 58 per

cent.

Based on the UN statistics (https://unstats.un.org/sdgs/report/2016/goal-03/): 

Sustainable Development Goal 3, “Ensure healthy lives and promote well-being for all 

at all ages,” seeks to ensure health and well-being for all, at every stage of life. The aim 

is to improve reproductive and maternal and child health; end the epidemics of 

HIV/AIDS, malaria, tuberculosis and neglected tropical diseases; reduce non-

communicable and environmental diseases; achieve universal health coverage; and 

ensure universal access to safe, affordable and effective medicines and vaccines. 

Towards that end, world leaders committed to support research and development, 

https://unstats.un.org/sdgs/report/2016/goal-03/


increase health financing, and strengthen the capacity of all countries to reduce and 

manage health risks. 

World Health Organization’s (WHO’s) goal for the world Health Day 2019 

https://www.who.int/campaigns/world-health-day/world-health-day-2019 is universal health 

care Health for all – everyone, everywhere. Its number one goal is universal health coverage. 

Key to achieving it is ensuring that everyone can obtain the care they need, when they 

need it, right in the heart of the community. Progress is being made in countries in all 

regions of the world. But millions of people still have no access at all to health care. 

Millions more are forced to choose between health care and other daily expenses such 

as food, clothing and even a home. This is why WHO is focusing on universal health 

coverage for this year’s World Health Day, on 7 April. 

The learning design of this module consists of three parts, each part preferably to be 

taught on different days: 

Part 1: Becoming aware and sensitized about the issue of health and the various factors that 

become critical for its promotion or obstruction. This comes along with various challenges but 

also with hopeful stories of strength and survival. Discuss personal habits and study facts and 

statistics. 

Part 2: Delving deeper into the issue, including universal health care, through short films and 

documentaries, and employing various inquiry tools of the various subject matters.   

Part 3: Working on an action plan. 

Learning objectives 

Learning objectives will be emerging and refined along with the development of the learning 

activities. The main learning objectives for this theme are: 

1a. Become aware and sensitized about the issue of good health and well being and 

consider possible personal (re)action. 

1b. Explain how a number of factors challenge good health and well being, including 

smoking, diseases, including sexually transmitted diseases, unprotected sex, maternal 

mortality, lack of education, and lack of vaccines and other elements that put at stake a 

child’s health. 

1c. Explain the issue and challenges regarding good health and well being based on 

facts and statistics. 

1d. Analyse how health (including disability more generally) can be an obstacle to 

education and how education can also be an obstacle to health. 

2a. Discuss human rights and inequalities as illustrated in short films and documentaries 

relevant to good health and well being. 

2b. Examine human rights and inequalities relevant to good health and well being, 

justifying the call for universal health care. 

3. Write a plan for action.

Suggested age range: 10–13 years old 

https://www.who.int/campaigns/world-health-day/world-health-day-2019


Subjects: Geography, Civics, Languages, Economics, Politics, Ethics, Mathematics 

 

Curriculum Standards: (from the health education MoEC Guide – defining the expected 

learning outcomes on the heath education Curriculum) 

http://archeia.moec.gov.cy/mc/2/agogi_ygeias.pdf and 

http://www.moec.gov.cy/analytika_programmata/programmata_spoudon.html 

 

By the end of the activities students are expected to be able to:  

- Develop pleasant and healthy behaviors at school and in their community. 

- Explain how meal preparation and eating at school, on school excursions, and in 

recreational areas in their community is a healthy habit. 

- Involve all students in enjoyable physical activities at school and in the community. 

- Observe and discuss through their own living experiences how making good use of 

their free time at school and in their community contributes to good health. 

- Implement safety-promoting practices inside and outside of school. 

- Have the opportunity to develop good relationships with friends, family, adults, older 

people. 

Curriculum Standards: (from the EE/ESD MoEC Guide – defining the expected learning 

outcomes on the EE/ESD Curriculum) 

http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.

html 

By the end of the activities students are expected to be able to:  

- Discuss the positive effects of nature on human mental health. 

- Study the impact of the use of nuclear energy on the environment and on human 

quality of life in general. 

- Explain the right of access to clean water as a factor in safeguarding human health. 

- Analyze the role of recycling as a mitigating factor for certain materials (e.g. 

batteries) in the environment and human health. 

- Defend one's need to live, coexist, create with other people. 

- Highlight the fact that unsustainable production and consumption of products has 

burdened the environment and the quality of life worldwide. 

 

 

10Cs to be developed: 

Constructing knowledge, Critical thinking and problem solving, Communication, 

Collaboration, Critical Consciousness, Critical Reflection, Co-responsibility 

 

Sustainability Justice: 

Social justice; Environmental justice 

 

Learning pillars to be developed: 

Learning to know; Learning to be; Learning to live together sustainably; Learning to do; 

Learning to give/share; Learning to transform oneself and society 

 

Resources: 

The content of this lesson celebrating the World Health Day is primarily based on Open 

Education Resources, mostly in digital form. A key resource also comes from the socio-cultural 

capital of learners. Some references to the resources are cited below: 

 

http://archeia.moec.gov.cy/mc/2/agogi_ygeias.pdf
http://www.moec.gov.cy/analytika_programmata/programmata_spoudon.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html


https://www.globalgoals.org/3-good-health-and-well-being 

https://www.un.org/sustainabledevelopment/health/ 

https://www.un.org/en/sections/observances/international-days/index.html#April 

https://www.who.int/campaigns/world-health-day/world-health-day-2019 

https://unstats.un.org/sdgs/report/2016/goal-03/ 

http://archeia.moec.gov.cy/mc/2/agogi_ygeias.pdf 

http://www.moec.gov.cy/analytika_programmata/programmata_spoudon.html 

http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.

html 

World Health Organization 

WHO – Reducing Child Mortality 

UN Children’s Fund 

UN Development Programme  

UNAIDS  

Roll Back Malaria  

UN Population Fund  

UN Women 

UN Water 

Stop Tuberculosis Partnership 

UNFPA HIV & AIDS 

UNFPA Sexual & reproductive health 

UNFPA Obstetric fistula 

UNFPA Midwifery 

UNFPA Maternal health 

https://www.globalgoals.org/3-good-health-and-well-being
https://www.un.org/sustainabledevelopment/health/
https://www.un.org/en/sections/observances/international-days/index.html#April
https://www.who.int/campaigns/world-health-day/world-health-day-2019
https://unstats.un.org/sdgs/report/2016/goal-03/
http://archeia.moec.gov.cy/mc/2/agogi_ygeias.pdf
http://www.moec.gov.cy/analytika_programmata/programmata_spoudon.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaideftikou.html
http://who.int/en/
http://www.who.int/en/news-room/fact-sheets/detail/children-reducing-mortality
http://www.unicef.org/
http://www.undp.org/
http://www.unaids.org/sites/default/files/media_asset/UNAIDS_FactSheet_en.pdf
http://www.rollbackmalaria.org/
http://www.unfpa.org/maternal-health
http://www.unwomen.org/
http://unwater.org/
http://www.stoptb.org/
http://www.unfpa.org/hiv-aids
http://www.unfpa.org/sexual-reproductive-health
http://www.unfpa.org/obstetric-fistula
http://www.unfpa.org/midwifery
https://www.unfpa.org/maternal-health


Activities Part 1: Awareness – Understanding health, its promotion or obstruction, and 

health issues (DAY 1, 2, 3 & 4) 

Activities in Part 1 shall help learners recognize and define good health and well being, as 

well as various factors that challenge them. 

The overriding learning objectives for this activity are: 

- Become aware and sensitized about the issue of good health and well being and

consider possible personal (re)action.

- Explain how a number of factors challenge good health and well being, including

smoking, diseases, including sexually transmitted diseases, unprotected sex, maternal

mortality, lack of education, and lack of vaccines and other elements that put at stake a

child’s health.

- Explain the issue and challenges regarding good health and well being based on facts

and statistics.

- Analyse how health (including disability more generally) can be an obstacle to

education and how education can also be an obstacle to health.

1. Focus – SELF and FAMILY:

We pose to the students the following questions and give them time to respond: 

(a) What do you think “good health and well being” means?

(b) How do you practice “good health and well being” yourself? What are some of the

things you do in order to be in good health or the things you do that may be putting

your health at stake?

(c) How do you practice “good health and well being” at home and with your family?

(d) How do you practice “good health and well being” at school? What do you learn

about it? What do you do in order to learn abut health and habits that lead to a healthy

way of life?

2. Focus – MY COMMUNITY / COUNTRY:

We pose to the students the following questions and give them time to respond: 

What do you know about health system in your country? Who benefits the most out of it? Are 

certain populations impossible to have health care the way the system works? After giving 

them time to respond then give some information (make sure you obtain valid and up to date 

info about it). 

For example in Cyprus we have recently switched to GESY. What does this mean? Why is 

this system considered to be better? What purpose does it fit or goal does it accomplish? 

3. Focus – WORLD:

Give students the following icons, which are the 13 targets under the third SDG “good health 

and well-being”. Ask them to briefly talk about them / interpret them focusing on what they 

think they are and why the think they are targeted. Then have them read about each of them 

here https://www.globalgoals.org/3-good-health-and-well-being 

https://www.globalgoals.org/3-good-health-and-well-being


4. Study – Pair – Share

Students pick one website to study. They study issues relevant to health as presented at the 

websites below. Then they discuss in groups of two about the information they obtained from 

the website they picked (they must have picked the same website). Then they share with the 

whole group what has impressed them / liked or did not like / they have found valuable etc.: 

World Health Organization 

WHO – Reducing Child Mortality 

UN Children’s Fund 

UN Development Programme  

UNAIDS  

Roll Back Malaria  

http://who.int/en/
http://www.who.int/en/news-room/fact-sheets/detail/children-reducing-mortality
http://www.unicef.org/
http://www.undp.org/
http://www.unaids.org/sites/default/files/media_asset/UNAIDS_FactSheet_en.pdf
http://www.rollbackmalaria.org/


UN Population Fund  

UN Women 

UN Water 

Stop Tuberculosis Partnership 

UNFPA HIV & AIDS 

UNFPA Sexual & reproductive health 

UNFPA Obstetric fistula 

UNFPA Midwifery 

UNFPA Maternal health 

 

5. Give the students the following handouts and have them study them: 1. 

“ENGLISH_Why_it_Matters_Goal_3_Health” and 2. “E_Infographic_03”. Discuss with the 

class the main ideas. 

6. Read the news items here https://www.un.org/sustainabledevelopment/health/ and have 

students report on what they read. Maybe also listen to the relevant radio news and play the 

relevant section. 

7. Study and present the facts 

Students are organized in 4 groups to study and present the facts presented below, taken from 

this link https://unstats.un.org/sdgs/report/2016/goal-03/: 

Study Group 1 Theme: Maternal, newborn and child mortality rates have declined sharply 

since 1990, but are still unacceptably high  

Between 1990 and 2015, the global maternal mortality ratio declined by 44 per cent to an 

estimated 216 deaths per 100,000 live births, falling short of the MDGs and far from the 

target of 70 maternal deaths per 100,000 live births established in the 2030 Agenda. Almost 

all maternal deaths occur in low-resource settings and can be prevented, including by 

expanding access to appropriate sexual and reproductive health services. Globally in 2015, 

approximately three in four women of reproductive age (15 to 49 years) who were married or 

in a union satisfied their need for family planning by using modern contraceptive methods. 

Only three in four births took place with the assistance of a skilled birth attendant.  

The global under-5 mortality rate declined by more than half to 43 per 1,000 live births from 

1990 to 2015. This was short of the two-thirds reduction envisaged in the MDGs. In 2015, an 

estimated 5.9 million children under age 5 died; most of these deaths were preventable. Over 

this period, progress in child survival among children aged 1 to 59 months outpaced advances 

in reducing neonatal mortality; as a result, a growing share of all under-5 deaths occurs in the 

first month of life (45 per cent in 2015).  

See 2 Histograms and Tables here https://unstats.un.org/sdgs/report/2016/goal-03/ 

 

Study Group 2 Theme: The incidence of major communicable diseases is declining, although 

hundreds of millions of people are still newly infected each year  

The incidence of HIV, malaria and tuberculosis declined globally between 2000 and 2015, 

indicating that MDG 6 was achieved. Ending these epidemics, however, will require 

http://www.unfpa.org/maternal-health
http://www.unwomen.org/
http://unwater.org/
http://www.stoptb.org/
http://www.unfpa.org/hiv-aids
http://www.unfpa.org/sexual-reproductive-health
http://www.unfpa.org/obstetric-fistula
http://www.unfpa.org/midwifery
https://www.unfpa.org/maternal-health
https://www.un.org/sustainabledevelopment/health/
https://unstats.un.org/sdgs/report/2016/goal-03/
https://unstats.un.org/sdgs/report/2016/goal-03/


reinvigorated efforts. In 2015, the number of new HIV infections globally was 0.3 per 1,000 

uninfected people, and an estimated 2.1 million people became newly infected that year. The 

incidence of HIV was highest in sub-Saharan Africa, with 1.5 new cases per 1,000 uninfected 

people. In 2014, 9.6 million new cases of tuberculosis (133 per 100,000 people) were 

reported worldwide, with 58 per cent of them in South-Eastern Asia and the Western Pacific. 

Almost half of the world’s population is at risk of malaria and, in 2015, the incidence rate 

was 91 new cases per 1,000 people at risk – an estimated 214 million cases. Sub-Saharan 

Africa accounted for 89 per cent of all malaria cases worldwide, with an incidence rate of 235 

per 1,000 people at risk.  

See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-03/ 

Study Group 3 Theme: Among people under age 70, cardiovascular diseases and cancer 

account for almost two-thirds of deaths from non-communicable diseases  

In 2012, non-communicable diseases (NCDs) were responsible for around 38 million deaths 

per year, accounting for 68 per cent of all deaths worldwide. Among deaths in the population 

under age 70, commonly referred to as premature deaths, NCDs accounted for 52 per cent of 

all deaths. Over three quarters of premature deaths from NCDs were caused by 

cardiovascular diseases, cancer, diabetes and chronic respiratory disease. Globally, premature 

mortality from these four main NCDs declined by 15 per cent between 2000 and 2012.  

See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-03/ 

Study Group 4 Theme: Road traffic deaths have slowly declined since 2000 in high-income 

countries, while increasing significantly in low- and middle-income countries 

Around 1.25 million people died from road traffic accidents in 2013, an average of 3,400 

each day. In addition, tens of millions of people are injured or disabled each year from traffic 

accidents, with children, pedestrians, cyclists and older people among the most vulnerable. 

Halving the number of global deaths and injuries from road traffic accidents by 2020 is an 

ambitious goal given the dramatic increase in the number of vehicles, which nearly doubled 

between 2000 and 2013.  

See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-03/ 

8. EDUCATION AND HEALTH (DAY 4):

Main Question: How (bad) health (or what we perceive to be bad health i.e. including 

disability more generally) can be an obstacle to (opportunities for equal) education and how 

(lack of) education can also be an obstacle to (access good) health? 

Students read the three experts [from the book Ayers, W., Quinn, T., & Stovall, D. (Eds.). 

(2009). Handbook of social justice in education. NY, New York: Routledge.] alone, in three 

groups, one excerpt for each group. Discuss: what do these excerpts say? What are the issues 

they raise? Explain. 

https://unstats.un.org/sdgs/report/2016/goal-03/
https://unstats.un.org/sdgs/report/2016/goal-03/
https://unstats.un.org/sdgs/report/2016/goal-03/


1. About the need for all students to receive developmentally appropriate comprehensive

school health education including HIV/AIDS prevention education and sexuality

education

Blanchett, W. J. (2009). HIV/AIDS prevention and sexuality education for all

students: Critical issues in teaching for social justice. In W. Ayers, T. Quinn, & D.

Stovall, (Eds.), Handbook of social justice in education (pp. 345-357). NY, New

York: Routledge.

2. About how special education once offered hope to so many families whose disabled

children remained at home or languished in institutions (since until 1975 the public

schools in the US where not required or expected to educate them), yet now it is

implicated in resegregating schools, watering down curriculum, and stigmatizing

difference.

Gabel & Connor (2009). Theorizing disability: Implications and applications for

social justice in education. In W. Ayers, T. Quinn, & D. Stovall, (Eds.), Handbook of

social justice in education (pp. 377-399). NY, New York: Routledge.

3. About how special education specifically, and the category of disability more

generally (historically having situated itself within either a humanistic discourse of

care and support or within an advocacy-based orientation of civil and educational

rights, thus, it can be thought of as having social justice aims), has served to justify

the exclusion of certain groups of students in schools. It is, however, time to “turn the

gaze inward and actively work to eliminate oppressive educational practices and

structures to which we participate” (Ferri, 2009, p. 417; Bratlinger, 2004). That is,

“what is needed in the filed of special education is not merely more research, more

presentations, or more publications, but regular and thoughtful analyses of our works”

(Blatt, 1984, p. ix). Ferri (2009) would add “critical” analyses (p. 417), too, besides

regular and thoughtful analyses. These then are calls for self-reflexivity and critique

that requires us to cast a critical eye on both the history and current practices of

special education. These critiques highlight how special education ultimately

functions not so much as a service to students with special needs, but also as a tool to

shore up the exclusivity of general education. Therefore, “what on the surface seems

to support educational rights and access, paradoxically upholds social injustice and

exclusion” (Ferri, 2009, p. 417).

Ferri, (2009). Doing a (dis)service: Reimagining special education from a disability

studies perspective. In W. Ayers, T. Quinn, & D. Stovall, (Eds.), Handbook of social

justice in education (pp. 417-430). NY, New York: Routledge.

Highlight and Wrap up the three big issues: 

1. What do we learn at schools that address health and how we need to be protected?

2. Equal treatment and opportunities in education for the children who are treated for an

extended time, and thus spend much of their time in hospitals due to chronic health

issues; and for the children who have some kind of special need specifically, and



disability more generally, and whom we exclude from educational opportunities by 

marginalizing them in special schools with a low-expectations / watering down 

curricula into what we may be qualified to call a segregated curricula and educational 

system. 

3. Illiterate parents who do not have the means to provide health education and a healthy 

way of life to their children due to lack of access to (often expensive and luxurious) 

healthy products, literature that discusses about healthy living, etc. 

In response to the second issue above, the teacher presents examples of how children who are 

treated for an extended time, and thus spend much of their time in hospitals due to chronic 

health issues may have opportunities to attend schools. i.e. see the examples of Spain and 

Cyprus: 

https://www.ant1.com.cy/news/cyprus/article/344353/idruetai-sholeio-edos-tou-makareiou-

nosokomeiou-programma-ekpaideusis-gia-paidia-me-sovares-astheneies/ (July 19, 2019) 

https://omegalive.com.cy/ta-paidia-sto-sxoleio-toy-makarioy-nosokomeioy-diaskedasan-me-

podosfairistes.html (April 21, 2016) 

https://www.infokids.com.cy/nosokomeio-arxiepiskopos-makarios-i/ (March 12, 2019) 

 

9. FINAL REFLECTION: 

(a) Make a list of the things that contribute to good health and well being and of those 

contributing to bad health. 

(b) Write a brief description about each of these on your list. 

(c) Say what has been done thus far to boost (good) or reduce (bad) them. 

(d) Respond to the initial question: How (bad) health (or what we perceive to be bad 

health i.e. including disability more generally) can be an obstacle to (opportunities for 

equal) education and how (lack of) education can also be an obstacle to (access good) 

health? 

Activities Part 2: Universal health care & Campaigns (DAY 5 & 6) 

The Activities in Part 2 shall help learners examine deeper the issue of health and various 

injustices and inequalities relevant to it, which hinder the promotion of good health and well 

being of all, and which therefore justify the call for universal health care, that is, Health for all 

– everyone, everywhere (WHO’s main campaign for World Health Day 2019), through means 

including short films and documentaries, and employing inquiry tools from the various subject 

matters. 

 

The overriding learning objectives for this activity are: 

- Discuss human rights and inequalities as illustrated in material and sources such as 

short films and documentaries relevant to good health and well being. 

- Examine human rights and inequalities relevant to good health and well being, 

justifying the call for universal health care. 

 

1. Study – Take Notes – Discuss: 

https://www.ant1.com.cy/news/cyprus/article/344353/idruetai-sholeio-edos-tou-makareiou-nosokomeiou-programma-ekpaideusis-gia-paidia-me-sovares-astheneies/
https://www.ant1.com.cy/news/cyprus/article/344353/idruetai-sholeio-edos-tou-makareiou-nosokomeiou-programma-ekpaideusis-gia-paidia-me-sovares-astheneies/
https://omegalive.com.cy/ta-paidia-sto-sxoleio-toy-makarioy-nosokomeioy-diaskedasan-me-podosfairistes.html
https://omegalive.com.cy/ta-paidia-sto-sxoleio-toy-makarioy-nosokomeioy-diaskedasan-me-podosfairistes.html
https://www.infokids.com.cy/nosokomeio-arxiepiskopos-makarios-i/


Students study (a) the leaflet “World Health Day 2019 Campaign Essentials” of WHO 

https://www.who.int/docs/default-source/documents/campaign-essentials-

whd19.pdf?sfvrsn=bda11f0f_2 

Then study (b) the fact sheet and videos about Universal Health Coverage (UHC) 

https://www.who.int/news-room/fact-sheets/detail/universal-health-coverage-(uhc) 

And finally study (c) the fact sheet about Primary Health Care https://www.who.int/news-

room/fact-sheets/detail/primary-health-care 

Take notes while studying this info and then put your notes into a diagram to present and talk 

about the info you obtained in a way that makes sense. 

2. Watch and create a table with information based on short videos:

Students watch the following two videos, one each group: 

Group 1: “Addressing equality through health” 

https://www.youtube.com/watch?time_continue=41&v=Pkfs44l7-CA (10:51’) 

Group 2: “The need to achieve Sustainable Development Goals in Papua New Guinea” 

https://www.youtube.com/watch?v=FyMuMe_Lxpk (7:15’) 

Then they all watch “How we treat our waste affects our health, environment and even our 

economies” https://www.un.org/sustainabledevelopment/blog/2017/02/mottainai/ (2:50’) and 

discuss. 

Create a matrix table to present the information in these sources. Have as categories in one 

axis Health, Sustainable Development, and Environment and in the other axis your own 

criteria of discussion as they commonly derive from the three sources. 

3. Examine each of the Goals and Key Messages from WHO campaign for World Health Day

2019 in leaflet “World Health Day 2019 Campaign Essentials”

(https://www.who.int/docs/default-source/documents/campaign-essentials-

whd19.pdf?sfvrsn=bda11f0f_2)

GOALS: 

- To improve understanding of universal health coverage and the importance of primary

health care as its foundation.

- To spur action from individuals, policy-makers and health-care workers to make

universal health care a reality for everyone

KEY MESSAGES: 

- Health is a human right; it’s time for health for all.

- Quality, accessible primary health care is the foundation for universal health

coverage.

- At its heart, primary health care is about caring for people and helping them improve

their health or maintain their well being, rather than just treating a single disease or

condition.

- Health workers have a crucial role to play educating patients on how to take care of

their health, coordinating care and advocating for their patients’ needs to health

facility managers and policy-makers.

https://www.who.int/docs/default-source/documents/campaign-essentials-whd19.pdf?sfvrsn=bda11f0f_2
https://www.who.int/docs/default-source/documents/campaign-essentials-whd19.pdf?sfvrsn=bda11f0f_2
https://www.who.int/news-room/fact-sheets/detail/universal-health-coverage-(uhc)
https://www.who.int/news-room/fact-sheets/detail/primary-health-care
https://www.who.int/news-room/fact-sheets/detail/primary-health-care
https://www.youtube.com/watch?time_continue=41&v=Pkfs44l7-CA
https://www.youtube.com/watch?v=FyMuMe_Lxpk
https://www.un.org/sustainabledevelopment/blog/2017/02/mottainai/
https://www.who.int/docs/default-source/documents/campaign-essentials-whd19.pdf?sfvrsn=bda11f0f_2
https://www.who.int/docs/default-source/documents/campaign-essentials-whd19.pdf?sfvrsn=bda11f0f_2


- To make health for all a reality, we need: individuals and communities who have

access to high quality health services so that they take care of their own health and the

health of their families; skilled health workers providing quality, people-centred care;

and policy-makers committed to investing in primary health care.

Each student examines in depth each of the above and write a short essay that tackles the 

issue explaining the importance of the goal and the message. Discuss with evidence from the 

literature. 

3. Role play:

Watch the video “Universal health coverage: everyone, everywhere” WHO’s health petition 

Health for all https://www.youtube.com/watch?time_continue=57&v=azbaxrg75A4 (2:32 

min) 

The Road to Universal Health Coverage: A Documentary on Health Financing 

https://www.youtube.com/watch?v=24o8rg8dIeQ (8:49 min) 

4. Read – Think - Share

Read the following and consider and share how innovation improves or saves lives. In

different groups, each group receives a different source and then rotate:

https://www.ipaustralia.gov.au/about-us/news-and-community/blog/how-innovation-

improves-lives-10-australian-health-and-wellbeing

https://www.google.com/search?q=how+mobile+incubators+save+lifes&oq=how+mobile+in

cubators+save+lifes&aqs=chrome..69i57.9435j0j7&sourceid=chrome&ie=UTF-8 

https://www.devpolicy.org/the-best-story-in-development-child-mortality-innovation-and-

lessons-for-tb20120528/ 

https://www.google.com/search?q=stories+about+prevention+of+child+mortality&oq=stories

+about+prevention+of+child+mortality&aqs=chrome..69i57j33.23469j0j7&sourceid=chrome

&ie=UTF-8 

Think: what else could it be done? 

5. REFLECTION:

Having in mind what you have watched… 

Discuss your healthy habits at home or the non-so healthy habits…they may include quality 

of food, air (i.e. smoke free), family members relationships, etc. What you don’t like and 

want to change it? How can you change your habits? How can you influence your family and 

community? Take action. Publish a local newspaper. Write about it etc. 

Activities Part 3: Develop an action plan (DAY 7) 

The Activities in Part 3 shall help learners think about and develop a plan for action beginning 

from raising awareness to changing personal habits and others’ mindsets, i.e. in our family, 

neighbourhood or community. 

https://www.youtube.com/watch?time_continue=57&v=azbaxrg75A4
https://www.youtube.com/watch?v=24o8rg8dIeQ
https://www.ipaustralia.gov.au/about-us/news-and-community/blog/how-innovation-improves-lives-10-australian-health-and-wellbeing
https://www.ipaustralia.gov.au/about-us/news-and-community/blog/how-innovation-improves-lives-10-australian-health-and-wellbeing
https://www.google.com/search?q=how+mobile+incubators+save+lifes&oq=how+mobile+incubators+save+lifes&aqs=chrome..69i57.9435j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=how+mobile+incubators+save+lifes&oq=how+mobile+incubators+save+lifes&aqs=chrome..69i57.9435j0j7&sourceid=chrome&ie=UTF-8
https://www.devpolicy.org/the-best-story-in-development-child-mortality-innovation-and-lessons-for-tb20120528/
https://www.devpolicy.org/the-best-story-in-development-child-mortality-innovation-and-lessons-for-tb20120528/
https://www.google.com/search?q=stories+about+prevention+of+child+mortality&oq=stories+about+prevention+of+child+mortality&aqs=chrome..69i57j33.23469j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=stories+about+prevention+of+child+mortality&oq=stories+about+prevention+of+child+mortality&aqs=chrome..69i57j33.23469j0j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=stories+about+prevention+of+child+mortality&oq=stories+about+prevention+of+child+mortality&aqs=chrome..69i57j33.23469j0j7&sourceid=chrome&ie=UTF-8


The overriding learning objectives for this activity are: 

- Locate an issue or area that has to do with smoking, diseases, including sexually

transmitted diseases, unprotected sex, maternal mortality, lack of education, and

lack of vaccines and other elements that put at stake a child’s health, that is, a

dimension of health and lack of well being, and address it.

- Develop an action plan to tackle the particular issue addressed above.

- Act (implement your) as per the action plan.

Read the “Goal 3 in action” and “Get involved” part here https://www.globalgoals.org/3-

good-health-and-well-being in order to get some inspiration and ideas. 

Step 1: 

Locate an issue or area that has to do with lack of health and well being. 

• What is the problem?

• Who does it affect? Is it in your family only, in your community, country, worldwide?

• How can it be tackled and is it worth the effort?

Step 2: 

Develop an action plan to tackle the particular issue addressed above. 

• What is your mission, goal and scope?

• Who will be included / excluded and why?

• What it will take / what kind of effort to eliminate / tackle?

• Who can help? How will you find sources and money?

• How can you make it known to the public and stakeholders?

• Include reflection on the above activity and implementation, in-action (while doing it)

and on-action (after its completion).

• Include a section about how this can become sustainable (i.e. the effect to last after its

completion).

Step 3: 

Act (implement your) as per the action plan. 

Assess the plan and the implementation. 

https://www.globalgoals.org/3-good-health-and-well-being
https://www.globalgoals.org/3-good-health-and-well-being

