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Table 1. The DeCoRe plus processes

DeCoRe+ Processes

Key concepts in each process

Diagnostic Evaluation

Reflecting on: a) who we are; b) what we have
(existing knowledge); ¢) where we want to go;
and d) why we want to go there.

Deconstruction

Analysing critically the functioning of personal
perspectives/habits of mind and chosen curricu-
lum units/modules.

Construction

Gathering resources, creating ideas and con-
structing new meaning (perspectives).

Reconstruction

Integration of new constructed knowledge in
line with the reconstructed frame of reference.

Implementation

Carrying out the reconstructed curriculum
unit/module supplemented by service learning.

Summative Evaluation

Reflecting and evaluating on what has been
learned and changed.
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Type of Perceived role | Teaching and | Curriculum | Pedagogy Research paradigms
knowledge/ of education | learning perspectives
Human interest paradigms
Technical Reproduction/ | Transmissive Product Behaviourism Positivistic (Predict
(prediction; socialization / (transmitting (Competence | (Observable and and control human
causality; vocationalization | facts, skills, and | based, measurable aspects behaviour)
instrumentality) (Reproduce values froma prescribed, of human

existing reality) | knowledgeable | socialisation) | behaviour)

Sorce )

Practical Liberal (Provide | Transactive Process Constructivism Interpretive
(self- broad (meaning- (Experiential, | (Knowledge and (Understanding of
understanding; knowledge and a | making in which | flexible, meaning meanings and
Intersubjectivity) stronger sense of | understanding is | reflective, construction - :

values, ethics, shaped through | counselling) through inferpretations)

and civic interaction with interaction)

engagement) the environment)
Emancipatory Transformative | Transformative | Praxis (Critique | Critical pedagogy | Transformative
(critical reflection- | (actasagentof | (creatinga and self- (Empower and give | (dialectical-
praxis) change and learning reflective, voice to the enlightenment-

produce environment for | committed powetless and empowerment-action

transformative | altering learner’s | action for transform those for change)

intellectuals) thinking and transformative | conditions which

social reality) change) perpetuate human
injustice and
nequity)




This is a template that functions as an organizer for applying the DeCoRe+ method-
ological approach to curriculum that has been used in relevant courses for pre-ser-

vice and in-service teachers

Name
respondent.......c...civniiiinnn,

Curriculum Area:.....ccoocccceevceeeee. | Title of Unit/Module & pages

School Class: ............. Title of Subunit/lesson (pages)




i Deconstruction Components

1. Unit/Module Content (1.1-1.16)

2. Method of Assessment (2.1-2.5)

3. Gaps, Purposeful Ommissions (3.13.4)

2. Power and Interests (4.1-4.3)

5. Projected Image & Reality (5.1-5.4)

. Aut hor 0s 4d6Bage (6.1




1. UNIT/MODULE CONTENT

Provide your detailed and critical

answers

1.1 What is the title, subject and re-
cipients of the teaching/learning

unit/module?

1.2 What is the main idea?

1.3 Where are the unit/module aims
and specific objectives? Are the ob-

jectives clear?

1.4 Is the content of the unit/module
suitable to goals and objectives, with
clear and understandable concepts,

principles and ideas?




1.5 Does the unit/module include dy-
namic activation elements that stim-

ulate student interest?

1.6 Does the unit/module include
learning activities that create condi-
tions for both the revocation of prior
learning, and to build new

knowledge?

1.7 Are the learning activities con-

nected with learning objectives?

1.8 Are the learning activities con-
nected with knowledge from other
subjects/courses? If YES, specify what

and how.
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1.9 Are the umt/module topics and
learning activities relate to real life?
As well as the four pillars of
sustamability justice (environmental
justice, social justice, economic
justice & cultural justice)?
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1,10 Does the content of the

unit/module and especial
ing activities relateto: 1)t

ing pillars for sustainab

ment (learning to know,

y the learn-

he six learn-

e develop-

learning to

be, learning to live together, learning

to do, learning to transform oneself

and society & learning to give and

share), and 2) the 10Cs?
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1.11 Are the learning activities inte-
grated with problem-based learning

strategies?

1.12 Are values in the unit/module
that are supposed to be taught but
they are implicit?

1.13 Does the unit/module reproduce
the dominant ideology and the eco-
nomic model of non-sustainable eco-

nomic growth?
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1.14 What kind of knowledge interest
is promoted in this teaching/learning
unit/module? 1) technical/instru-
mental knowledge (information-
knowledge): 2) practical knowledge
(deep understanding of the subject);
and 3) emancipatory knowledge (cre-
ating conditions for change towards a

sustainable society).
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1.15 Is there a hidden curriculum de-
signed? (That is, if learners are given
the opportunity to learn concepts,
principles, ideas and values that are
not registered with the official curric-

ulum). If YES, record and explain.

1.16 Is there a zero curriculum? (That
is, if there could be knowledge and
activities considered necessary in this
unit/module, but not included) . If
yves, what prevents the learner to
learn something that would other-

wise be useful in learning about the

specific teaching/learning unit/mod-

ule?
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2. METHOD OF ASSESSMENT

Provide your detailed and critical

agnswers

2.1 How are learners assessed?

2.2 Do you think that the assessment
methods reduce or limit the interest
of learners to actively engage in the

learning process?

2.3 Are the concepts included in the
teaching/learning unit/module as-

sessed?

2.4 Are concepts not included in the
teaching/learning unit/module as-

sessed?

2.5 Is the assessment authentic? Does
it include, for example, multiple
modes of evaluation, guantitative
and qualitative criteria? Are the as-
sessment methods related with real

life situations?




3 GAPS, PURPOSEFUL OMISSIONS
AND UNDERLYING ASSUMPTIONS

Provide your detailed and critical

answers

3.1 What do you think is missed or si-
lenced from the unit/module con-
tent? Why is it so? Give sound expla-

nations and reasons.

3.2 Which persons and things are pur-
posefully omitted? Why?

3.3 What questions are not raised?

Why?

3.4 What are the underlying assump-

tions of the teaching/learning

unit/module?

17




4 POWERAND INTERESTS Provide your detailed and critical

answers

4.1 What interests/views are raised in
this teaching/learning unit/module?

Why:

4.2 What interests/views are hidden
or silenced in this teaching/learning
unit/module? Why?

4.3 Are the alleged views in the teach-
ing/learning unit/module objective

and just?
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5. PROJECTED IMAGE AND REALITY Provide your detailed and critical

answers

5.1 What is the image of the world
that passes through the teaching/

learning unit/module?

5.2 Which side of social reality is de-
picted?

5.3 What isreal and what is imaginary

in the teaching/learning unit/mod-

ule?

5.4 What are the analogues of the

subject in other places/areas?
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6. AUTHOR'S IMAGE Provide your detailed and critical

answers

6.1 What image does the reader form

for the author/s of the teach-

ing/learning unit/module?

6.2 What values/ideas are espoused

by the author/s?
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2| CONSTRUCTION PROCESS

Based on the detailed and critical answers to the deconstruction process,
start the construction process by recording the main points that need
changes and describing your proposals which will be used in the recon-

struction process.

7. REPORT THE KEY POINTS THAT NEED | Elaborate your key points
TO BE DECONSTRUCTED IN EACH OF THE | and suggestions based on the
FOLLOWING DOMAINS AND PRESENT | following table organizer of
YOUR SUGGESTIONS critical reflection

7.1 Content

7.2 Evaluation Methodology

7.3 Gaps, purposeful omissions & under-

lying assumptions

7.4 Power and interests 21




7.5 Alleged perspective/reality

CRITICAL REFLECTION

Reflect on what is needed to support the following four domains

Interactive Teaching/Learning Learning pillars and 10Cs

[Give a short description of the ICT tools, | [Give a short description of
multimodal texts, learning styles, reposi- | how you will integrate the six

tories of learning material and tools, class- | learning pillars and 10Cs fol-

room organization] owing an interactive teach-
ing/learning process dealing

with authentic problems]
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Teaching/learning approaches Authenticity

[Give a short description for the integra- | [Give a short description of

tion of interdisciplinary and problem- | how the key concepts and

based learning approaches, giving due | new |earning activities are re-
emphasis on student-centered learning, | lated to real life, experiential

cooperative learning and transformative | and social learning, active cit-

learning, etc.) izenship]
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‘L RECONSTRUCTION PROCES!

RESPONDENT NAME: SCHOOL CLASS: CURRICU-
LUM AREA:
NAME OF UNIT/MODULE: TITLE OF SUBUNIT:

TIME DURATION:
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CONTEXT/ACTIVATION

Write the general goals of the unit/module:

Describe what kind of previous knowledge you will use in teaching the recon-
structed unit/module:

Describe the characteristics of learners (e.g. skills. values. knowledge. afti-
tudes. action competences) that will contribute to the learning outcomes:

Describe what kind of teaching/learning activities you will do to activate your
learners and how you will mvestigate: a) what learners know on the subject:
b ) what they want/need to learn and ¢ ) how they want/need to learn:
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SPECIFIC OBJECTIVES: Write down what learners should be able to do
after the end of the lesson unit/module (1. 2. 3...)

The learning outcomes should be learner-centred or learner-driven and in-
clude all categories of learning processes and cognitive skills. It 1s important
that learning outcomes can arise from both the activation process and the
learning activities across all lesson phases. The co-formulation of the specific
objectives of the course is a prerequisite for a learner/learning-centered teach-
ing approach. This means that the specific objectives can be partnially modified

and/or supplemented during the implementation phase of the reconstructed
unit/module.

CONNECTIVITY

Interdisciplinarity:

Try to connect vour unit/module with at least two different subjects of the
curriculum. To help yvou in understanding the rationale and the process for the
interdisciplinary approach of yvour unmit/module. fill in the Imterdisciplinary
Approach Orginiser in the Annex. Indicate the involved curriculum areas
(e.g.. Language. Mathematics. etc.):

Explain how each specific objective i1s associated with these curriculum areas.
identifving the specific content with reference to the relevant unit/module.
learning purpose and page. The interdisciplinary approach leverages a holistic
perspective in knowledge construction.




Education for sustainability justice:

Describe the connection of the unit/module and learning outcomes with refer-
ence to the six learning pillars: learning to know to be. to live together sus-
tamably. to do. to transform myself and society and to give/share.

Describe the connection of the unit/module and learning outcomes with the
themes covered in the four pillars of sustainable development (environment.
society. economy. culture) with particular reference to climate change. as ev-
idenced by the deconstruction and construction process.

Describe the connection of the unit/module and learning outcomes with of the
10Cs. taking into account the deconstruction and construction process: 27




Asses LEARNING MATERIAL AND RESOURCES

o Describe what 15 needed in terms of learning materials. digital sources.
web-based tools. and other ICT tools:

o Do not forget to cite the references of all your sources:

ORGANIZING YOUR CLASS

o Explain how you are going to organise your class for carrying out suc-
cesstully the reconstructed learning unit/module with the support of ICTs:
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e ——————————————————————————————————————————————————————————
PLAN OF AUTHENTIC ASSESSMENT

An Organiser of Authentic Assessment

Connec- | Connection with
Description tion with | learning activities by
of authentic | alevel of | phase™™~
assessment™ | cognitive
skill ==

Special objective
number
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* An authentic assessment focuses on the evaluation of the learner's capacity:
1 ) to apply knowledge and skills m situations - problems of the "real world"
and 2) to generate ideas. construct new knowledge. use multiple ways of
knowing holistically, consolidate knowledge. cooperate. and ivestigate.
Therefore. 1t may include multiple modes and tools such as: conceptual maps.
iteractive learning activities, learning logs. autobiographies. tests. etc. Also.
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